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This teacher f s manual is one volume of a six volume 
curriculum for the secondary level, "designed to provide a systematic, 
group-oriented approach to decision-inaking in areas crucial to 
adolescent development: work, drug (substance) use and abuse, 
sexuality and social relationships, people and government, and 
juvenile law. The decisions about work program combines general job 
and economic awarness with a focus on specific skill development. 
Each lesson uses activities, e.g., role play, films, site visits, 
speakers, handouts and worksheets , and references to develop 
decision-making and negotiation skills as they relate to finding, 
getting, and keeping a job. Positive worker role models, work 
experiences, and career awareness are integrated into the lessons. 

~The~program is divided into seven general— topics- and then further 

subdivided into 31, sequential 45-minute lessons. The content areas 
include: Introduction (job interests , and exploration ); World of Work 
(job site visits, speakers); Unemployment ^(concept , economics); 
Personal Interests and Skills (assessment, exercises, self 
awareness); Job Hunting Steps (procedures , practice ) ; Personal Data 
(resume, \ job hunting skills); and Interpersonal Skills (employer 
survey, interview, work expectations). A final student assessment and 
course evaluation complete the manual. (BL) 
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PREFACE 



The Adol ascent Decision's program represents, a cooperative effort among 
a group of teachers, school counselors, administrators, students;" parents, 
and researchers, under the umbrella of the Adolescent Issues Project 
(funded by the United States Office of Education, Special Education Projects 
Grant GQ080D-1 910, and the Judge Baker Guidance Center)., 

We. are. indebted to the students, staff, and parents of the Manville , 
School in the, Judge. Baker Guidance Center,' in Boston,-. Massachusetts — who 
provided the initial impetus and support for the program. We are also 
thankful for the. support, ideas, and feedback provided by students anc| 
staff at 15. schools who. have tested components of the program -- especially 
the. Bay Cove High School , Hoi den School, Manville School and River Street 
Mini;-School , which all. seryed as replication sites during the 1982-83 
school year. .''•«' . . ' ' 

We are thankful for the support provided -by the staff of the United 
States Office of Education (Special Education Projects), and the staff 
- at-Rro gram-Development Assistance Systems , ,. ^P_ec^1Jy_Ms . Julie Beck! und^ 
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GENERAL CURRICULUM GOALS 

■ . ■ ' ' >V *:V . 

.The Decisions -About. Wo£k curriculum, is designed to help 
•close the gap between adolescence and adulthood, by familiarizing 
students with the. world of- wor/c and offering "opportunities for 
increased responsibilities arid decision-making. ., Work experiences ' 
are one opportunity to practice the skills of adulthood. The. 
Decisions About. Work curriculum combines an interest in general 
job and economic awareness, with 1 a focus 'on specif ic skills The' 
curriculum takes into account the specific developmental tasks ; 
of adolescence and 'tries- to address difficult topics simply and" 
concretely. One general goal of our program, is to help adolescents 
understand complex social phenomena — like their own value systems, 
steps in procuring a job, conflict resolution in ^employment settings 

We believe that increased understanding of these issues can .help 

• ■' • •• ■ ■ .......... ..... • ■ ■ -. . ■ t 

adblescents make better decisions - for themselves and their 
communities". 

This curriculum, also addresses the problem of adolescents 
who have had few positive worke'r role^models. Children who are . 
exposed to widespread unemployment of ten see adults who are 
forced to choose between welfare and jobs that are unf ulf illing 
and underpaid. Therefore, the second general goal of the 
curriculum is to expose students to positive job-related 
experiences, and at .the same time to achieve , ; higher levels of 
understanding and self-confidence which can help them think about - 
seeking satisfying employment . ; _ r . 



: ; . The .third , general goal ;for.^the;,curri*culuia is to integrate 
v de^s-ton-mkin'g skills , into both classropin and field-experiences - 
in -a sequential, concrete, approach, that can be used by students 
with a wide range of learning styles and educational needs.; 

The decision-making component « is an 'essential p^rt of. the 
curriculum. Without good decision-making ' skills , ' the .restricted;- 
job options' for young people .(stemming from h i ^h"un employ me nt 
and poor ^educational' services) /often lead to drastic consequences- 
for example, accepting 'unemployment as a way of life,", chronic;, 
patterns of quitting or being fired, poor employment records/ 
boredom, frustration, etc. Adolescents need opportunities to 
increase their self-esteem, obtain . a better understanding of the 1 
"economic system of which they are a part, . anticipate consequences 
of thfeir decisions s(for themselves and others), and make more 
positive choices. 

So-called "problem-youth" of ten lose jobs because they lack 
adequate skills for making interpersonal decisions — for,, example, 
choosing -an appropriate job; completing an interview, resolving 

conflicts with employers and co-workers. The, Decisions About 

Work curriculum addresses these needs as part of a comprehensive 
job preparation and career awareness program.; 

• » • ■ *r * ■ 

THE CURRICULUM IN THE CONTEXT OF A COMPREHENSIVE ' 
JOB PREPARATION/CAREER _ AWARENESS PROGRAM ~ 

The Decisions About Work curriculum, is intended to provide 

a systematic approach to several components of :a comprehensive job 

preparation/career awareness . program. It is not intended to cover 

all relevant skills and content areas. 



. .The sequence describedbelow is a sample of one way to., 
address job preparation/career" awareness needs — beginning from 
exploration/ and including actual community job placements . We 
have indicated those areas that the Decisions About Work curriculum 
.is designed' to' emphasize, as well as other resources that are 
J * .appropriate to areas ,>not covered by the curriculum. ° / 

GOALS AND STRUCTURE OF THE CURRICULUM 
The Decision About Work * curriculum focuses on 2 specific* 
- skill areas; '(a) V Job-Finding Skills , .and (b) Problem-Solving 
Skills involved in getting and keeping a job." The structure of v 
the curriculum includes some activities from other areas (e.g* 
job* exploration) , but focuses on decision-making "and negotiation 
^skills as they relate to finding, getting, and keeping a job. 
\ Supplemental Activities ; .,/■.'*''. 

: m Many student? need iriore review and practice than is provided 

in this curriculum. - Supplemental resources are provided for 

.each unit; addi tion al teacher-made activities may be necessary:. 
Structure; ; A Focus- on! interpersonal Decisions . 



Each unit in . the Curriculum includes^ activities that address 
■ interpersonal decisions. For example, " The World of Work " unit 
— ine-tudes-^an -opportunity to think about the kinds- af-T^bs-whTch" 



are available in our society. However, units 4 ("Interests and '.. 
Skills"), and 7 ("Interpersonal Skills"), focus specifically on 
^interpersonal decisions. Unit 4 emphasizes reflecting on-and . •' 
V evaluating perosnal skills and interest - and making ' job-related 

decisions that are personally appropriate-; Difk 7 provides 

opportunities to practice inteYpeYs^n^T. skills needed to successfully 
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A MODEL COMPREHENSIVE 
'JJ)B PREPARATION COURSE 



CONTENT/ SKILL 


. RESOURCE 


1, Job Awareness 

Elementary 
Middle 
Junior High 
High School 

* > 


All job. exploration' materials by 
'Janus Bopk Publishers, 2501 Industrial 
Parkvray^West, Hayward, CA 94545 

EBCET, 640. Milton Ave., Salt. 'Lake City , 
Utah 84105 o 

Project BICEP"-.- Career Education 
Resource Center, Barnstable UjLgh 
School, 744 West Main St." 5 J . • 
Hyannis, MA 02601 > *; V. . 


2 • Awareness of How the 


Life On Paradise Island, W.H. Wilson. 


Economy Works 
- " - *; — ; 

. Elementary 
Middle . 
* Junior High 
■ x C; : .High School 


R.F. " Warmke r Scott Foresman and Cri 
. Glenview> IL 60025 

National Center, for Economic Education >' 
for. Children, Lesley College, Cambridge 
. MA 02238 - 

♦Decisions About Work Curriculum 


3. Job-Finding Skills 


~*Decisions About Work . Curriculum v- 


Junior High 
High School 

• ' • :. •' . . ; t . ' 


Using the Want Ads by.Winq Jew, Janus 
Book-.Piablishers- - (see above) r -" :z ?y 

Getting HirSds 13 Ways to Get a Job. 
uanu5> dook iruDJ.isn€ir (see above) 

' % . ■ \ !■■ 


4. Problem-Solving Skills: 


*Decisions About Work Curxiculum 


Getting and Keeping a Job 

//;' ■■■ Junior; High. « 
High School 


a - 


5. Hands-on Vocational Skills 

. " Middle 
• .Junior High 
.... High School 


McKinley High School 
50 St. Mary's St. 
Boston, MA 02214 



. * See Decisions About Work Curriculum for more extensive resource • list. 
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» ] ■ . ■ CONTENT/SKILL " 


/'RESOURCE 




■6. / School /Community Job. Placement 


"*V . ..... 

Division of Mental.' Retardation ,\l60 
N* ' Washington St., Boston, MA 02114 ■ 
(617) 72|7-5656 

McKinley School (see previous page). 
EBCET' (see' previous page).. 


/ Program 

• Junior ; High 
^ High Sdhool ' ■ - '---/.J. 


7. .Choosing a Vocational "Area: .'~ 
Special Interests and Skills 

High School . 

; -A . ' 

i . _ 


McKinley School ■ (see 'previous page) 

ueanjurn rie'vocaiionai unitt N , Jo 
Concord Ave., Cambridge, MA 02138 

Project CAST — Charles ^County 
Board of Education, LaPlata, . 
Maryland .20646 x . 





Visual Aids for Each Area; 



. . 1. ^Guidance Associates — Communications Park Publishing Group, 
— Mt. Kisco, N.Y. 10549 ------------ 

.2. .Sunburst Communicatibris — Room G 3535, 39 Washington Ave., 

Pleasantville, N.Y. 10570 

0 . " ■ : . 
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complete a job .interview/ and resolve conflicts on : the : job site. ■ 

- * *■ ■ ; ■ * • ■ . ... ■ 

" Suppleme^^ should prtovide additional . practice and ' 

• review, in these, crucial interpersonal" skills ^ ' ; ; 

/■ : jln addition,- students are encouraged to make decisions about 
•the curriculum itself, (for example, chopsing specif ic ' activities , 
speakers , etc.). In this way, interpersonal' decisions are' built ■ 
into -the process as well ..as the content of the curriculum. 
Job-Finding Skills . 

Several units in the curriculum emphasize job finding skills;;. 
Unit 2 introduces the probleins and challenges of finding a job 

'-.in a high-unemployment economy , Unit 5 describes a sequence for' 

''■ . ... ' ' > % :. . - - ■ f 

finding jobs, ynit 6 provides- practice in using want-ads and 

filling out applications, Unit 7. provides practice in interview 
skills . 

/ ■ . .... ... ■ 

Units .. V 

Decisions, About Work - is made up of" 7 units which stress the 

- «> 

•following, skills and knowledge. . 

■ jl> Course Introduction - encourages interest in learning, about 
• work and- a , sense of - being a part of a group; . — ---tt 

II. World of- Work encourages exploration of job possibilities; 
• IIIv Economics andi Unemployment - of fers information and ways 
to begin thinking about unemployment, and its effects; ■ " 



. IV « Xnterests" and' Skills - encourages selF~expToxa^ 
. interests and skills, and how to expand them; ; 
v " v » Job Hunting Steps - offers" information about the job hunting 
process and practice following a series of job-hunting steps; 

VI# : Personal Data and Using Want Ads - provides practice filling 
out applications- and .using information from want ads; 

ERIC 



VII. ^ Interpersonal Skills - provides practice with inter- 
viewing and^other workplace relationships . ! , \ * 
The curriculum ' has ;25. J lessohs. with' related, activities'-, / 
• sequenced so that skills can build upon, each other. Each lesspn, 
is planned - to last from, 45 minutes -to one hour . Many of the 
lessons can stand on their own as, separate activities £f the 
teacher wants to, use them in a single class or a\ mini-course, 

• Each lesson can- be supplemented with materials and resources 
listed earlier arid /throughout the curriculum, 1 , 
Face Sheets' ' . . . 

. • Each unit is introduced with a face sheet which- identifies 
the following: 

■ Unit Name ; and Numher ' '** 

o Goals of the Unit " 

Lessons within the Unit' • ^ 

'• Preface, Notes 

Resource Sheets ^ * 

— — — ______ 5 

Each unit face sheet is followed** with a resource sheet 
of related materials. As we mentioned > earlier , Decisions About 
Work is designed to provide a framework of social skills . . 
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■ * ■ V / ■ o • 

; necessary for successful job experiences. The resources noted in 

each unit, provide excellent, follow-up practice and reinforcement 
of these skills. 
Assessments 

~ _ Each unit • (except "~f or the introduction) has an assessment . 
Please see the following .^section (p. 8) for more information. 
Lesson Plans . . - 

Lesson Plans provide dn outline and^seguence of activities, 
as well as necessary materials. Each lesson provides a' teacher 
introduction to- help put the lesson In the context of an overall 



- V 



* work related, educational program! 
Notes to the Teacher / ■ . - * 

'-. Very often, lessons need more 'explanation' or benefit from- 

^various approaches or/ suggestions v : These lessorf'plans ' are 

—followed by "Notes to the Teacher" , i We 'recommend' riding these ' ■ 
notes before attempting to teach the les&on/ to help anticipate 

.♦areas that might be problematic or need extra "preparation. 

~" siTudent Worksheets. *y' V ' : ' { 

Student workshops are all outlined' witti a boxy - they follow : •> 
lesson plans and teacher notes^ \Before each lesson/ enough of 
these sheets should be copied foi^eajch student. . v " V & 

■ r ■ & •'• ^ " .'\ ';, :■ ' "•i 

. 'i . -. \ • ■ . - 

Class Evaluation / ' . " 

See section on class evaluation, page 10. - ' V- Vv- 



""~".\ ^ ASSESSMENTS * - ... \-->vV^C-i/" "' >\ ; -- 

Throughout the curriculum, we emphasize the need to continually Y * 
assess students 1 interests, needs, and skills; and' evaluate ; the Wcty 



Lessons a re~~addre^sing student needs. 'In addition-, teacher decisions- 
about the relative emphasis, on specific units, (e.g. time spent, * 
supplemental activities) shoul^be „made l in response to assessments" . 
and evaluation. In this ;w ay, the curriculum can provide ;a flexible 



structure. 



Each unit conta ins an assessment. Assessment are, located 



after the unit '•Peffce r Slieet or are built j^jixo the lessons themselves, , 
(assessments located within—lessons . are noted on the unit face 
sheet) . . ^Theref "is* only one co^- of eachj assessment. This copy. v " 
.should be used for > the pre- and post assessment, before beginning 1 



the unit and after .(though not necessarily directly after) 
completing it, 

Goals ' 

Our two main goals for assessments" are to serve as: - 

1. Pre and Post tests of content knowledge : The pre and 
post tests can help you learn something about hoy; well each 
student was able "to learn about various aspects of the course, 

how effective your teaching methods are, and the course's relevance 

■ * 

to students • . \ \^ 

2. Learning and planning tools for Instructors : Fox\ example , 
The World of Work Assessment provides an idea of the student's 
knowledge of job possibilities' and pay scales , and their worker 
role models (Unit II) . , 

Understanding . Unemployment helps priori ti ze specific aspects of 

unemployment which need . to £e clarified for the student (Unit III) . 

What Are My Skills? helps provide ameasureof the students 1 

" knowledge of and confidence in his/her own .marketable skills (Unit IV) 

The Interest. Inventory helps both you and the student develop 

connections between student's interests and ;; related jobs (Unit IV) . * 

► - ■ • 

Ways to Get a Job assesseis how broad the students 1 understanding of * 

the "Job Hunt" is , and how-.individual students deal with alternative 

thinking (Unit V). ; 

Filling Out Applications helps determine how much practice the 
student needs a) to commit essential personal data to memory, b) 
tP. improve hand writing, and c) to.^increase speed, (Unit Vlf. - ; 

Interpersonal Skills helps measure the range of strategies students 
use .to de&l wrth problematic situations (Unit .VI 1") • 
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When to Administer Assessments 

Each assessment is located at the. beginning of the unit it 
addresses. You have the. option of administering all 7 assessments 
at the beginning of the course in. order ,to determine which units 
are most pressing, if you do not ha^/e time to complete the whole 

curripulum or of giving each assessment at the beginning of each 

■ ■", ° 

unit as you approach it. 

Make sure to administer each unit's assessment again at the 
end of the unit, or at the end of the course* ;As post-tests, the 
assessment give you a reading. of the content knowledge learned. 



• CLASS EVALUATION ~ — ~ 

The last section of each class period should be used to 

eivaluate the lesson. Two areas of focus are:' (1) The content of 

/ : 

/ • . ■ ■ ° 

/the lesson (whether the students found it interesting? difficult? 

/boring? what did they learn? How wou/id-they- like to change it?) ; 

(2) process of the, class (how did the students get along? were 
expectations fair? were people sharing ideas? would you like to 
change the activities to include (more role play? less role play?) • 
Each student should have the opportunity to rate the class* In 
the past, we have used a five point scale, as follows: 
Excellent Good Fair- Poor 

Each teacher should decide and communicate whether rating the class 

■ . ... _ i 

is a mandatory part of the student 1 s expectations; or whether, 

■■ " • •* * 

instead, each student will simply be encouraged to participate* 

-* ■ ■ ■ . * i*. 

* We strongly urge use of this activity because it serves; the following 
purposes :■ 



(1) to provide the teacher (s) with some concrete evaluation — 

Class evaluations provide information about how the students . 
responded, in the here-and-nqw, to* each lesson. Although students 
often -say thirigs they may not mean (e.g., "This class stinks" ), it 
is possible to find patterns of response that can help the teacher 
re-structure the program. in response to the students 1 needs . For 
example , student evaluations led the first year team to change 
the lesson plans so as to include more and shorter exercises 
(rather than 1 or 2 .longer activities). It is also possible to 
analyze changes in student, evaluation over the course of the year 
in terms of: « 
____^(-a)_con^^^ 



dislike? etc. ) 

(b) process (do they like role-plays? discussions? filmstrips?) and 

(c) participation (do particular students always participate? 

never? , does" this change ovdr time?) 

" -i ■ ■ * ■ 

(2) to encourage students to reflect on their own behavior . 

One-major- goa-1— of~the— cl-ass-room-prog-ram— i-s— ^ — — — 



become more reflective and analytic about their own behavior. Most 
students have di f f iculty accomplishing this self-evaluative task: . 
they depend on others (teachers, parents, peers) to tell them their 
own worth or they are unable to note their strengths or admit any 
areas where they need help. The classroom evaluation procedure is 
a way to provide regular, time-limited, relatively neutral, and safe 
opportunities for self-evaluation and self-reflection. With .support, 
students can make balanced evaluations df their own behavior noting 
progress as well as problems; and with help, other students can- 
provide peer-evaluation in terms of help needed, as well as skills 
shown. 

ERIC ■ ..^.vw^^^,.^..-. ^--.v..*. ^ v,^,.:, 
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(3) to include. the students in the formulation of program goals 

arid expectations . ~* ». 

..." ?s 

This is very important, since it provides: 

(a) increased motivation to participate (instead of simply 
to complain, withdraw, or oppose the classroom process); 

(b) an opportunity for students to practice using decision- 
making skills by taking, concrete control over their school lives, 
in a safe, limited but motivating structure; 

(c) an opportunity for the teacher to remind students, in a 
positive manner, of their . agreements (rules , expectations) , and 

of student progress ,(or problems) i'n living. up to these expectations; 

(d) an opportunity for the teacher to have students establish 
expectations so that when students misbehave, the problem can be ' 

- used as an opportunity to practice accepting re? iiisibility for ■-' 

■ . ' r ...... ' 

one's own behavior —rather than simply rebelling against teacher 
(adult) rules . In other words the focus is on the students to be 
— realistic about their interest and expectations and to commit them- 

selves to a process.. _J 

(4) to provide a concrete ending point to the lesson . 

'This helps students get closure, and provides a- transition time 
to the following classroom period, when students can shift out of 
their focus on what can be potentially disruptive concerns (e.g. about 
drug (use , "sexuality, their own experiences with juvenile courts,- etc. ) . 
„ It provides the teacher an opportunity to help students "shift gears"- 
. thereby reducing the difficulties of transition to a new class. 

■. \ : ' ■ ■ ' ■ . ■ • :. ' ' ' 

The class evaluation should last no longer than 5^10 minutes. 

. This- wa\ll be enough time to ask each student to rate the class and 
give one. reason for .their rating. The purpose is to help students ■ 
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.reflect on their own behavior and offer thoughtful ideas about, 
changing the program. . ' 

/ ■ * 

■ • , ' . K 

CURRICULUM TIME -FRAME - 
The curriculum is made up of 31 lessons and supplementary 
activities. Each lesson plan is equivalent to a 45 minute to .- 
one-hour session. " , ~ 

Many of the lesson plan activities include brainstorming, 
discussion, role playing, etc. . Activities such as these can last 
-anywhere from 5 rminutes to an hour (or more) depending upon an 

infinite number of variables (e.g. the topic, the teaching method, 

* *■ 

the gxoup " cohes ion , " etc . ) . We .suggest ~that these activities : be' --- 
emphasized and prioritized in time plans. 

If your time frame : allows for it, we suggest ^allowing as 
much time as possible for these '"' activities , even if it -means 

not completing the entire lesson. * " ~ 

* * t 

7 7 DECISIONS ABOUT IMPLEMENTATION - - - •' 

JVp are well aware that flexible scheduling is not. easy to 
come by. For those who have limited time, we have the following 
/■suggestions. - 

1. Assess student needs - use the assessment at the beginning 
of each unit to determine how much practice students need for '. 
those skills. . - 

2. ^ Get ah overall sense of each student 1 s job-relatedi 

; experiences - - speak to the. student, previous teachers, his/her 
family, involved counselors., previous employers, e^ 



to learn about the- students 1 job experiences; job. readiness , worker 
role models, etc. 

3 - Choose. appropriate curriculum areas 
These choices should be based on: . > 

a. The student's most urgent needs -i.e., which of 
these areas do you think will most benefit the. student right tfow? 

b. The student's job experiences - there are instances 
when students who have not experienced success in school have had 
successful job experiences. For example/ a student may act out 
during an interview role play > but act appropriately during a "real" 4 
interview. In this instance, interview role plays are not Is *' crucial 
for the student as- real job opportunities . " " " V " • 

4. Use other school time 

.. xt is often possible to. us e other periods for job- 
related activities, for example: \ 

_ ; ^ . Applications can be filled out during English 



U?* ™ riting dr during extr£l tiin e in any of the Job Prep lessons. 

• Job-site visits, and speakers can be scheduled' as 

^artr-o^^e'giar^-] school trips and' special activities. ~ " — 

3.' Job exploration material can be read during 
reading periods. 

ACTIVITIES REQUIRING PRIOR PLANNING 
The Job Prep curriculum does not depend on films, trips, etc. 
•_ b ^ t .' it: ,is greatly enhanced by- their use. A variety of - teaching ' 
.methods livens up the curriculum and utilizes all sensory modalities, 
: ~(See T Resource--Sheets -at the- beginning of each unit for filmstrips . " 
'and Unit II for lesson plans related to job site visits and guest 



speakers.) 

A. Student input 

Students can help in the planning of activities. See Unit I 

■ ■■ , ■ , -■ ■ ■■ « 

Lesson. I . 

B. • Films --.^ " - ' 

• ■ Films can be bought- or borrowed . from various institutions. 
See "Resource Lits at the beginning of ^each "unit. These can be used. 
. as often as possible for ; job exploration.,, job hunting, and evaluating 
job interview activities. - 

C. dob-site visits 

These should be planned as early as possible, since many 
places that allow tours. are often booked. 

1. Students can suggest sites and make necessary phone, 
l : calls to plan the trips.. . y ' 

' ' '"; 4 ' 7 \ • ' ' v' "'" ~" ' ...... • i. • ■ 

. 2. See Unit II, Lesson -I for suggested Preparatory and 
'Follow-up exercises for each visit. / 

-:• 3 .^.---Request--applications_ f rom the. site for the students 

to fill out in school.- " ft 

' — :DT~ Sp~ea3cexs^ • — ; '— — : " — ; — — ; — 1 ■ \ •;■ — '-t 

: • Speakers, should be able to speak on either a variety of job* 
V possibilities in their field or a variety of 'tasks' of their jobs. 
The jobs, should be realistic possibilities^ for the students. / 

1. The speaker should be lively, with, experience talking 
to students. . 
jl^ '/ 2. The_talk~- can be made easier to follow by using pictures. 

; which refer, to e ach j o£T~( s ee 7 Uffit~I T~x &$&ofr~27 . ; '~' 1 : 

^ring along~an-application-(s)— 

from his/her; job site. 
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' - . • . ; . , . SUMMARY • . - ' 

•The basic goals of the Decisions About Work curriculum include 
process and self evaluation "skills and exposure . to job-hunt related 
information together intended to focus on making decisions about \ 
getting a job. 

We are aware of how .difficult it is for teenagers to find jobs 

*. '• '• ' & .. .". .. 

during this time. of economic recession. However, without educational 
intervention and preparation for a job, students will graduate high 
school with few job related skills and low self images as workers, 
One way to Help adolescents and the community as well ,. is to help \ 
adolescents develop skills and positive self images as. workers 



so^tha^jthey can play active roles in changing political and economic 
conditions^ath^^^than blaming themselves .' We encourage students 
to learn all the job sk-ii^ not necessarily) 

to consciously compete with their^peers^for jobs, but to acquire 
skills that will help them become productive^^^locially responsible 
community members. ' t 



~ Tfie~~baslc— thrust of -the curriculum is to provide information 

iiamtip_rac:^ 

cohesion, and to encourage students to think for themselves about 
some of the difficult decisions that they will face as adolescents. 
It is our belief that this kind of approach will help adolescents/ 
become more responsible as well as more autonomous. } 

We highly encourage instructors to\ use the Program Manual , . to ' 
get an overall view of °the role of decision making in the whole 
school. As . discussed earlier, the Decisions About -Work --curriculum 



rycufr: 
■ adbl( 



^is_„oust„_one-.:„of,_.a_number_of_ int 
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deal with 1 .' the transition to adulthood. Combined with ■■"a whole- 



.school approach to student decision-making, this curriculum ca^i be 

a powerful impetus toward more thoughtful and responsible behavior 

"• ■ . . ■ ■ . ■ 

.among adolescents. , w 
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Decisions About Work ' 

Unit : In+ttdudion A Class AW WorK £D 





V: To encourage interest in the "Decisions About Work" 
. course. 

2. To share ideas and suggestions for making this a 
relevant course. o ' 

3. . To think about some of the purposes of work., 

t_4.. To learn that each student has skills to offer the 
# class, community, society. 



1. Course Introduction ■ / - 

■ , 2. Stranded on an Island,. or Stranded in Some-wf\ereS-ville. 

3. Introduction to Job Interests and Job Exploration 
***************** 

This is the first unit of the Decisions A bout Work curriculum. .\ The 

— / i 

most important goal of this unites goal #1: to encourage, interest in the 
curriculum. It is important to choose initial activities based on which 
will be' most enjoyable (films, job site visits, discussions, job hunt practice).^ 

We recommend starting with. Lelfcon f 'of ■ this" unit. Then read Note to the / 
Teacher for Lesson, 2 before going on to teach it. 

Lesson 2 of this unit actually consists of two lessons: "Stranded on V* 
an Island'- and_"Stranded -in Some-wheres-vi lie." They are both stories with - 
follow-up exercises which serve- want to do one 

or both, depending upon. the interests of your students . The teacher lesson-p-l ah 
can be used for both stories. > \ \ . 

' • . • ' -\ . •■; ., . ■ ■ ■ * ' H£ , : ■ 

Make sure to read Note's to the Teacher for Lesson 2 before teaching it. 1 
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Decisions About WorK 

lesson? 



"QrTtt- 



Lesson 1 



„Cours.e_. Introducti on_ 



goals 



1. To think about wfjat one could get out of a Job Prep class, 

2, To encourage interest in job exploration. 



OirecHovvs 



•ii. 



Introduce CI ass . Ask- : 

A. -Why ar^ we offering., a Job Preparation course? 

B. r Why is this course important for adolescents? 

C. What does "adol escence" mean?. . ■ . - 

D. What are some of the differences between adolescence and 
.adulthood?* Different activities (school vs. jobs)? 

Different relationships?' etc. 

E. Has anyone ever had a, Job-Prep class before?. What did you 
'learn about? «. . r 

Class Content - discussion 

A# Ex Pla1n : This is your class - to help you learn about the 
'world of work and how to get a job. We. can design the 
course around your needs. 

B. Ask: What would you Tike to learn abou^ What should a 
V Job-Preparation course be? What do'.you need to know to. 

help you. get a job? ' 

C. Write : "One person write suggestions on board; one person 
write suggestions on paper. d 

D. Explain : . 

1. We,' will try to. include as many of these ideas as possible 
; . in this course. 



Materials 



Program Manual 



wSim^C© Adble 
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ess on? Course Introduction 



Unit I,- Lesson 1* 



V' 



i 



Materials 



\..; 



2. These are some of the "plans we have for this course: learning 

*-— ■ : - \, \ . — —■___:„_, ■ • 

..; about our interests, skills, f i ITi rig. butTap'p'l teati onsT role— »~ 
' playing \job interviews, job site visits. 



3. 
4. 
5. 



What-do^you think of those plans? Any other ideas? 
Why, do you think^we^haye chosen those >pT;ans? 



What skill will each activi ty^help^you learn? What aspect>of 
getting a job? \ % - 1 



Jll. What's My Line or -Fanny, Feud - - 

A. Explanation : The fol lowing is an exercise to liven up the class 
and to encourage Sharing of job experiences / The idea. ...is _f or the 
class to try to guess the 'job that a volunteer is ..thinking of, 

\ either by asking questions or by watching the volunteer' "act" a 



See Notes to Teachei 
for instructions ..y 
for- Fami ly- Feud y 



job (.like charades -)\ 

■ \ \ 



B. Directions: 



\ 



1. Ask: Have anyj class members had a job? : 

2. Choose one person \to tellvthe teacher their job. '? 

3. The rest of the! class asks questions of the volunteer (teacher 
can help when necessary) in order to determine the job, 

4. If class is stupk, '. volunteer or teacher can act "out tasks of 
• the job. 

5. Do as many rounds as class would like. 

6. Students, who ha^e notjhad jobs' can make, up a job for the 
activity. I \ 

NB: -If time, do the following! If no time, .make sure* it is done as, 
soon as possible. Make sure tq leave 10 minutes for the evaluation 1 
procedure. 
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\* Course Introduction Unit I, Lesson 1 5 





Materials; 


IV;. Job* Site Visits ' ! 

~ ~ ^ planning job site visits; 
" B.. Ask: ;'. :; \ * ■. . ~ " 

1. ' Why do you think we go on job site visits? 

2. What are some things we may learn from them (some 'ideas: to 


- — t — ^~ L ~ : — ^ 


learn about jobs, how to get jobs there; how systems work; to 
have fun.; to.meet. workeris; „to do learning outside of the 
classroom). 

3. What kinds of places would, you like to visit? What job(s) 
might we learn about there? 

(Teacher should keep a record of these suggestions and explai 
\ the possibilities of implementing these suggestions and the 
apparent limitations. ) ' 

4. Optional i ,- • : 

• . a- Ask for volunteers to be on a comnittee (with a teacher- 
/ : supervisor) to help set up the job site visits. 

b. Ask the class to list the steps in setting up a job site 
- ' visit. . 

c. Keep the list of steps for use in the student committee. 

V. Explain the evaluation procedure. ^ , . 
,; ' A. Options: ' . °' . ' 

:/ 1. Write: excellent /'good/ fair / poor (or variations) on the 
: board. Check off student votes, or ; 

2. Students may choOse their own descriptors,. or 

3. Combination of both. Students have the option of the set 

ratings, or their own. . . * 
ERIC Each student is encQuraged and/or. required (depending on class 
= , : . rules) to '.give. at -least' one,, reason for their rhnirp m/t <r„oi.;,, 


i . 7 " "."^ 

■•' ■ 

- '" 30 " ^ 



Note; Hbr Trackers Unit I, Wesson l LESSON: Course Introduction 




j| Family Feud is a game borrowed from tCeiT.V. gatoe show of the same name to liven 

. r up learning. / - . 

• --The game can be used at any time the group is trying to brainstorm ideas. It 

" encourages-a "team-effortT~stimul atesr thought,- and i s fun to pl ay , The foil owing i s -a -sample 



A. Teacher preparation : WriteTas many food service jobs as possible on cards. 
Keep them with you during game in alphabetical order for easy retrieval. 

B. ^Possible game rules (Jb~aT^^o7rx~s"i"Eu^fi on where class is as~Red~to brainstorm' 

jobs in food service) : 

1. Divide class into 2 teams. The teams should stand in "a line 11 , so it is 
clear who goes next. -.. ( ° u 

2. The* task for each team ts to try to come up with the most jobs Tn food 
services. Each team has 2 minutes to brainstorm among themselves. 

3. Each person is allowed 30 seconds to come up with a job. If the person 
guesses a job you had on your card, show the card and mark a point on 

the board. If you do not have a card for a correct answer, the team scores 
a point anyway (record any new answers). 

4. - Whether or not a person answers correctly, the other team goes next. 
5; The game is 'over when all ideas are exhausted. 

C. Optional activities : 

1. If students have not guessed all ideas on your cards, have the class play 
charades or 20 questions to generate more answers. 0 V 

2. Appoint or asTfor volunteers to play all or parts of the role of the ' 
V teacher; e.g. / writing up. cards, keeping track .of time and points, holding 

up card when it is guessed, etc. ' 
,3. Write a brief description of the jobs (with a picture perhaps) on the 
•;• card to'use for follow-up activities like Interview Role Plays or' a, game 
where the class has to guess the tasks of a specific job. 
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Stranded on an Island 




1. To think. about the role that work plays in our lives. 

2. To learn that each student has a skill to offer the. group, 



Direch'ovvs 



i. 



Introduce Lesson - 

A. Explain: "We are going to read, a story in" which you as a 

. class will play an important role. You will determiner 
z. the outcome." 



II. 



r 



Read°e-ither story: "Stranded on an Island" or "Stranded in 
Some-wheres-ville" - 

A. Ask, for volunteers to read the story out loud, or instructor 
read. the story aloud. 'Do. what will help students become 
more involved. 

B. Throughout the story, 1 ist items or ideas on the board that 
will help structure. the exercise (e.g. what food did they 
stil\l have, what did they find on the island). 



III. Follow-up Exercises - Options for various ways to structure the 

f - ,- discussion: . 

r AV Very Unstructured - 

1. After the story is 'read, let the class think about the 
issues raised. Give students time to determine their 
direction for dealing with either of the 2 basic tasks 
with which they are faced: ■ 

a. . Survival , and »; - - 1 . • . 

b. How to get home. '- ^^ ':: ,."v'; x - 
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Materials 



Notes to the Teacher 



"Stranded. on an Island" 
or "Stranded in Some- ,, 
wheres-vil le" ... 



( 



(c) Adolescent y Tsciio g p,-^^,. 



&> SS Oft ? Stranded on an Isl and 



.■•■'■V! 



Unit 'I, Lesson. 2 



I 



B. ' . Very Structured 

:. '/ (If the class needs more structure to deal with these tasks.* .) 

1. Pass out the 5 Step Decision-Making Model . 

a. Explain: "We have a dilemma here, this decision making 
model can hel p us_deal__wi t h -i t r 1 — - — - — : — ~ 



C. 



2. Write each step or* 'board. with: room to. write suggestions next 
, to each. 9 :■ \ . 

3. Encourage^students to volunteer ideas for the first step. 
Ask: "What is tTie dilemma here? What is ooe_of our main V 

. problems here?" _ 
4.. Sample Structure" : * /. 

a. Label the* dilemma - How are we going to survive? 

b. Possible solutions - divide up chores., or, everyone fend ; 
for themselves 

e. Consequences - Everything will get done/Some won't sur- 
vive/ Some won't like their job/Some will survive 

d. Choose one -' ? \\ 

e. Try it out - Once you come to this part you can use the 
model again to help determine how you will try it out. 

5. Once one major task is dealt with, deal with the other. In 

this case: ."How Will We Get Home?" or 
Less Structured ■ /.'.'" ' -\ ; ..■ 

1. Follow the steps in the "5 Step Model" without following it ; 

. , • • • . • « .: •. •.•'.•*•. ••••*.. 

as closely'. :•' • • ••v'-v 

2 . Instructor provi des the direction of the model wi th verbal ■ 

: : * : ^cues and: questions. ■'„;■; :> : 'y : - : - i: - ::r ':■■]'■■': 'i^M/. 
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5 Step Decision- 
Making Model 



\ ■ 

: \ 



Mm 

r'-'-v..-"^-. 
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Stranded on' an Island" 



Uni t TK Lesson 2 . ' 



Materials^ 



IV. Jobs to Be. Done 

A. 'Eventually help; students, generate a list of jobs which need to 
be 'done in order to accomplish one (or both if you have time) 
• of the 2 major tasks^ . . i _., ^l.-— ^ - — - 




► 



B. . Students determine the method for hpw to. assign the jobs, while 

* instructor facilitates the process.; Every student should be * ' 
assigned a job . / .-._■» 

1. if students have difficulty, suggest that they first find out 
■j ■ each other's interests and related experiences (e.g. , camping 

fishing, etc. )> --\^ * ' 

2. Ask: ^ "Has anyone ever made a campfire, cooked^on a campfire, 

C. Pass out paper for each student to write down his/her job. 



V.v Papers 

A. Collect jthe story. 
t- B."" Students put the other papers in their notebooks, 



i 

■ ' i 



VK ,! Evaluate the Class. 



erjc 
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WofSS I -far Teach trS \ nit U Lesson 2 LESSON: Stranded on an Island ' 



The next lessons require, a lot of group work. They cjyn_jerve,,.as_a._too.l-,tQ-help , 

^solidify the group or they can put a strain on a class that has difficulty working as 

; a group. .. • . ".. '. ~ 

"For, some groups we have seen the lessons spark interest and enthusiasm for learning 
^ about jobs and for other groups, we have seen^these discussion-oriented lessons work 

better later on in the curriculum. We strongly recommmend that you think about the 
^timingyof the lesson before using it. You may want to test out the. student response by 



•be^n'ning the lesson and make your decision as you go along. 
B. . -This lesson can last anywhere, from 1-4 sessions i you have that flexibility. 

S.;;: .... ' V ;•• v - * ' ' < ' , ^ ■ • _ , ! s .. . > . ' ' ' ■"' 

... •.■ •.. ■■ ■ , \ 

1$. Rationale - There are many different ways to use the "Stranded on an Island 11 theme, 
^he 2 objectives of this lesson, to think about the purposes of work and to learn that 
^ach student has something to offer the group, determine how this lesson should be used. 

Before high technology, high unemployment, and "the welfare, system, the reasons for 
^working were clear to people. Survival was a key reason. The connection between survival 
land. work does! not exist in our country today due to many involved reasons, including 
|High unemployment. \ / ^ . 

Thus it often is not clear to oun students why they should work, or what they have ' 
vto offer. / This lesson is an attempt to conceptually help re -connect the issues of work • 
fand survival, in order to aid the process job readirtess. 

£D.v Many Issues to be Deait with [fairness, governance) 

1 . Decision-Making - In this lesson the -learning takes place through discussing with 
peers the consequences of the group's decisions. This^ocess is more important 



than a particular outcome. '/■ 
•: : j?ut» it is : essential that each student be assigned a job. \f that does not 



occur,' try to facilitate a discussion about the class' decisions which made that 
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W Teachers 



Unit I, Lesson 2* LESSON: Stranded on an Island 



goal— impossi bleT— : ~ — ■ — ~ — — — — ~ ; — r~ r~ 

2.. Governance - |\t some point the/ group^w.i.llihave to decide how it ''wl IT 1 make" 
'decisions. Issues of power, leadership, and how a group creates a system 
will arise. These issues can be dealt- with in depth if there is 'time. 



V'r" 
•I ■ 



3. Fairness - The issues of fairness may arise from^the decision-making process 
and exercise IV. B. Many questions can arise from exercise IV.; - B., such as, 
"Can someone eat if they don't work? Is it fair to not allow someone to 
work? Can you forbid someone to work? How can we make sure that everyone 
works? Do y/e have a legal system to enforce our rules? .What 4 do we do if 
more than one person wants the same job? etc. 11 1 



4.. ' Peer Support - Encourage mutual support. Emphasize skills that can further 
collectivize the situation. Ask questions like, "How can John help you ; ; 
while you are doing that? You might figure out how to trap that animal but 
won't you need help" carrying it?" 



;>v, ,. 



K 



:'■/: 
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Unit I, Lesson 2 




57EPS : mO MAKE V'DECtSTO'M 



j]o Ask: WlaaV deckiovx Was -b be made ? 





o^'LjsK '„+wo or more al^emaitue solutions, 






~fh>^k about -fee co^equewces of each Wton 

-for C(ourse(-f -for oMers (?p5 



3 o Decide otv one solution, <W fry if 0 u-h 






J yowh decision ; Ht^ a^iia : 





0 ^tf^.v^. .- . • 
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t STRANDED ON AN' ISLAND 

Swept Away But Still Surviving 

J ;.' . : V ■' 

iT~^iT¥~hot~Saturday-in-Augu down on the 

fishing trawler which carried Danny, Ann Marie, Marlowe, James, Adrianne, 

Joseph, Troy, Kris, Kevin, Kristie, Maria and Darius. It was a'summer 

reunion for old Jefferson High Students. They had rented a boat and a 

skipper for a day on the ocean off Plum Island. The skipper, whose name was 

Bucco, McTimbers, was a really nice guy. The kids kept telling him that they 



wanted to head out to the. "middle of . 
the ocean", far enough out so that they 
couldn't see any land. So Bucco 
decided to give it a try. 

Before the captain and crew (the kids) 

* *» ■ - ■ . 

knew it, it was pretty dark. But just 
as the sun'was setting, a few of the . 



kids shouted, "Hey! No land ahoy! We can't see any land !■", On that note/ the 



skipper felt he had.no choice. He shut off the. engine and let everyone-. 

V 




experience the silence and beauty. of the ocean. 



. After a while, everybody got to talking about some old scarey story 
they had heard about the sea, or about other interesting adventures. By this 
time, it was quite dark and Bucco was beginning to get nervous. He had a hard 
time getti ng> hi s beari ngs . He started up the engine and began looki ng for I rr T\. 
some land; But after travel l ing a few hours, no land was visible. 
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By this time the crew was getting tired, 
hungry, and cold. '1*hey wrapped ! themselves up 
in their blankets "and finished - the r remaTnder~ 
of tljeir lunches. They still , had a few piecds 
of fruit among them, some water, and fruit 
juice. Everyone had a sweatshirt and a pair 
of long pants to put on.. But it Was still a 
little chilly. > - 

As the night hours passed i Bucco became 
more and more nervous. "Try to get some rest, 
he told the kids, "and hooefully we'll be back 
at ol 1 Plum Island when you wake up." 




Well, the morning came and as the crew woke up one by one, they realized 
that they were awfully lost. "I'm glad you're all up, 11 Bucco said as he turned 
to face them. "I have some disheartening news. Guess what?" 

• ■ , • * « • • " • . . . 

"We're Tost, 1 " all the. kids chimed in at once. 

"Exactly!" said the captain, but worry you not! ^.We^ve .got a little more 
gas left. I'll get us over to some land before long." 

"Have you tried to radio the coast guard?" someone asked. 



"Yes, the radio seems to be broken. Can't figure out why-" 



< 



The little, fishing trawler sailed southwest until dusk of that day; 
, Finally the captain spotted some land. He had no choice but to dock because- 
he; only had a . little bit of gas left- So they landed. 
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^— ' \\ The crew left the. Boat ,* taMng^l \ of their belongings with them. 
Everybody * looked n§evdi?s and seemed unsure of' what, to do next. After a few 
minutes of silence ar^d looking around^fnjawe, one-^f the kids suggested,. ' 
"Listen, we can't just'stand^ around and look at each other like a bunch' of 
monkeys. We 'rye. got some decisions to make. But before we decide anything, 
l^t's find out what we've got with us." * * 



So another member of the crew went around D to each kid and found out 
what they had. This was the list: 1 



7 blankets : 
^camping knives 
2 Wishing r p&les 

1 J saw >/* . 
'7 packs, of matches 

:** 2 cooking pots 



5 ponchos 

7 bologna sandwiches ; 
10 towels . I 
: 6 canteens of water I 
: 5 tuna sandwiches 

1 radio with some problems 



. In the meantime th> group sent out 2 scouts to examine the island. They 

returned vnth ;th is list: n ' r . 

1 '-\ V '- ' • "•■ '/ '•• v \' ' ' " j ' J 

v. - apple and pear trees. - / . 

* pond - % v 7 : 0 / V , .' v 

; . berry bushes C * 
, ' lots of plants . y < " *' , -\ 

rabbits and other small animals , - - v 

NO peopl e , but a person, 1 s -f ootpri nts and an open book* : 2 ! 



When the search was over aTnd the list 

made, Captain Buc^ called the group 

together and saidy "O.K. crew/ we've 

got 2 big jobs a^ead of us. The first 

is to set up a/^'stem to help us survive 

here for a whjrle. The second is to 

figure out how to get us back home. One 

thing is for sure. If we work together, 

we ' 1 1 not only make it, .we might even enjoy ourselves . " 
v. WHAT DO YOU THINK THE GROUP FIGURED OUT?.?? 
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Spring had finally come .to Boston and the. air wks wane. It 
h^ad been a' cold winter, way too cold for Jefferson High School 
students to go on an overnight • But now the time had come arid 



the students were planning an overnight* tJ . 

The student government, representatives had been^working very 
hard to v £et their classmates* to. come up with" ideas for where to 
go. ,Some people wanted to try^a new place • Some people wanted 
to go to Mt. Monadnock,,. Others* "wanted to go some place with a 
basketball court. ; ^§thers wanted to just .stay home and hang -out. 

The vote for. a - place was made 
in. a Community Meeting. Each 
representat:d;ve---r^a"d""out the 
choices of their classmates. Then, 
the whole group voted on the 
_£hoice§. The decision was made > 

■ / ' 

* '■ ■ " ■■ ■■ 

A place no one had ever gone to 

M-f ore-. Far: away.. Where very "few - 

people had ever dar^d to go. Thirty; miles from any major' road, 
the place was cal^d^' ,, Some-wheres--ville" > in Maine, -One of the 
students had J gone :to\ camp not too far from there and remembered 
it being talked about. \ 
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NotT: much was known about v . u jtlie place,. But the Jefferson High 
students "were v ready to take the challenge. Now it . was up to a 
committeeVof students and staff to find out if they could go 
there, how to get there,, and what to bring. V; - 

Chapter , 2 ,: ; 



In. a few weeks, all the plans were made and the day , of the 
trip finally, arrived. Two vans were packed and ready to go. 
Each van had; ' , - . 

\ 10 sleeping . bags 

warm, clothes for each person ■ — • — - 

enough food for 10 people for 3 days 
• matches ' . ; ... [ 

: / kitchen utensils ~~ r 

. some rope " • J ' ' Vi 




The two vans, left together at 9: 00 in 
the morning. . They purposely started out 
early because they had r a seven hour ride 

........ \"' ' 

ahead of theml; Some people, slept, Jb v 
others talked, others listened to the N : 
radio and fought over which station to 
listen to, and some even played cards. 



After about 6 hour.s . of driving one of the vans took an exit 
off the highway, onto a dirt road. Gregory, the driver of that 
van> noticed that'* the other van was nowhere in sight. He thought, 
"Wei-i, I think that this is" the right turn.": I HOPE it's the right 
tutn. I. don \t want these kids to give me grief if I get us; lost; " 



As the" van started bumping along the dirt road, all the kids 
woke up from their sleepy activities and asked, "Hey, what's going 
on? We didn't ask for nb rbllercoaster ridel" 

"What do you want! me! to do about it?" asked Greg:", "get out ' 
and p.ave the road for j" you? 11 

q Each student became very interested in the scenery as" they 



continued down the road, ... All they could see was miles and miles 

■ * p ■ ' ■ * ' ' 

of forest:, arid nothing \ el.se • _ - V„. • " _ 



After about 2 hours \ of making .lots of turns on this road, somfe 
of the students said, "Hey, look. I don't mean to get on your 
case or anything, but do you know where you're going?" 

"Well, er, uh, ahein. ... of • course I know!*' Well, gulp, I 
don't really know. Well,; to tell you the -truth, WE'RE LOST I I 



i i i ii 



At that point, "the whole group laughed. 

' , ■ ■ : . . ■ i ■ \ V'" ; V 

"Well , maybe we should* try going back to 
suggested a student 9 named Barbara . 

"I hate to say this, but I 
already tried that . ^ When, I say 
we're lost, I mean LOST!" 

Again, another outbreak of 
laughing, but this time it trailed 
off slowly as each person started /. 
to think -about the. situation that the- group 



\. 



road," 




was m 
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"I" have a suggestion/ 1 , said Tom. Let's, drive until we find 
a place where we can stop and sit for awhile andtry to figure out 
what to do. It is already 7 o'clock.. It's going to be dark soon." 

» '■ * ■ .\ 

Everyone thought that that was a good idea. So they, all kept 
fheir eyes open as Gregory drove/ for a good place to sit down for 



awhile. 



Well> I hate to say it, but. after -another 2 more hours of driv±. 
ing they finally came to a ^large .open space. The. space was 
surrounded by trees, bushes, flowers and a small brook trickled by. 
"Ahhh, finally , 11 said Ruby. "I really need to get out and stretch. 

* " * ' ' ° ■ ** ' ■ * 

"OK, everybody out. " ' I 

So they all piled out. - Some walked around to stretch their 

legs, others lay right down on the : ground,, and others took care of, 

some important .business "I 'm hungry" , said Gene,. "I'm going to 

check out the food situation;" When Gene ldoked in the food boxes 
he saw.. enough food for atleast .4 mpre meals. 




■ After about 10 minutes of hanging, 
around, Gregory called the group together. "OK you guys , here 
we are. Je thought we were going to Some-wheres-ville . But 
guess where/ we- turned up? : You got it ! NO-WHERES-VILLE i II" 
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"Real funny .said Tanya. "What are we going to do v about it?" 



. J Well , we are going to have to figure that out , " said Gregory , 
If you think I got the answers , ~ you gq,t ""another thing coming to 
you. No one person has a s ll the answers here. The answers don't 
Already exist. We have to figure them out. " \ ■ ' 



Chapter 3: The Solution ,, 



The group sat around for a few hours discussing the situation 



and coming up with decisions. Everyone had something to say and 
everyone came out of the* talk with an important . job to do. 

.... .-:», ' * * ^ , . ■ * " , ^ 

;Thisis ; a difficult situation. And making decisions as a 
group is not easy. What do you* think should be done to deal with 
this situation?. • A good way to start is to figure out what the 
2 major problems of the group are.' / • v 



\ 



■l.\ Name the 2 problems (*See the hint below) . 
2. Now use the 5 step decision-making model 

to figure out what to do. 
3 . Work it out so that everyone has , 

a job to^db. - • 



*Hint: I hope you make it back . ... in good shape. 



GOOD LUCK! ill 
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Decision* About WorK .Unit I, Lesson 3 
lessor Introduction to Job Interests Ind "Job Exploration 



QO^fcS^ 1« To explore real job possibilities in relation to our experience 
sJ . r - of being "stranded". " 



I. Introduce Lesson 



ill. 



Materials 



A. Sum up wha't was accomplished or dealt with in the, last les- 
— i— spn .--Stranded -oh-an-Is-1 and , .-or- M Stranded^in"'Some^vher^- 
ville". ' - ; 



B. Explain that now- we will try to apply what we learned when 
we were stranded to the world here and now. 

Island Jobs and Real Possibilities " 

A. Ask each student to take out the piece of pad paper oh 
which they listed their "Island" or "Some-wheres-ville" job. 

B. Ask, each student to say what their job was."' 
1*. If a student did hot receive a job, ask him/her to 

choose a task; s/ he would have liked to do on an island 
or while camping. Write these on the board with the 
student's name. (If a student does not think of a job 
for him/herself, ask the class to vote on a job that ' 



ERIC] 



• would have been needed. ) . \ . 

Now go around again, asking each student to think of a .* 
similar or related job that s/he could apply for in a more 
realistic situation. : 

1. i.e.., gathering materials for shelter - construction 
worker, .carpenter, etc.; fishing - fishing or working 
v in fish market; campf ire -furnace work, working with 



m& (c) + Ado ie s cent:-- ij s 
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^Introduction to Job > Unit I, Lesson 3 !fi 



v 2. When student has difficulty coming up -with one, ask other, 
students to help. 

D. Each student writes this job on the same sheet as the "Stranded 11 
lob_ajid_piJ^ ' — —r— 



I I I • Introduce Importance of Job Exploration" 

A. Explain t hat some people grow u p__jji Jj3ms_wto 

— — - . : — -7— ; ~ ~~ • •- ' • 

provides the majority of jobs, i.e. steel, autos, fishing, etc, 
;■•'<.;'.';'■; (If you or. students have ever seen "thrt film "Breaking. Away "you 
might ask if they remember what the town, residents were called 
and why. They were called "cutters" because 'stone cutting was the 
major industry and the people in the town were expected eventual 1y 
to work in 'stone quarries. ) 

B. Ask : .Do we live in that kind of situation? Do we have a one- 
industry town? Do you have other possibilities for jobs? Do you 
know them all? 

C. Ask.: How can we learn more about the jobs around us? (Possible 
ideas: Speakers in. school— including former, students, job site' 
visits, reading magazine's, books, etc.; talking to family and com- 
munity members; films/— in and out of school, TV, movies, news 
reports). • ' • . •• V' '' 



IV. "Job Exploration Options . - ■ * \ 

NB: .Introduce these activities as ways to learn more about jobs and 
I expand, our choices. y;. '7- : - r .':* } V ~ ... -v.' >../••" '; 

Ai Show a job exploration filmst.rip and each student fill in the 



"What's in a Job" sheet, or 

^ililliillilll 
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Materials 



fil mstri p arid f i 1 m- 
s trip projector-- | 
see Resource Sheets 



•V; •.. \ T ^ i; v 



iwSSOW' Introduction to Job Interests and Job Exploration Unit I, Lesson 3 : 3" 


• '•'■''(.•■ • • "- : • ' • • • •« 


Materials 


B. 'Read material about job possibilities and do "What's in a Job" 
'"•"sheet.- - • - f • . \ . . • ' : 

C. . Do the following for either choice #1 or #2 above. ~ : 

1 Students-may fill— i-n-t-he-sheet while watching / reading or 

after they have finished. 

2- Each student chooses which job they would like to apply for 


See Unit II-Resourc 
sheet for, material^ 

1 ■ : A I 


(/if none presented were desirable, they may think of an al- 
ternative). This choice can be based on the rating scale 
(e.g., from 1 to 10, poor to excellent, etc.), or by which 

job had most items listed in the column: Good Things About 
. , . ; the job. 

Evaluate the Class 


. . i" '•i , V:'i'?il 




■ . • ■ . ;*V 

.. » •,'.-V:5v^?| 

■ : yy-y'^ly^ 
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1 . To provide exposure to various ""types of work 

2. To assess and increase knowledge of realistic job 
possibilities, requirements, and pay scales 




1 . World ..of Work --Assessment . 

2. Sample Job Site Visit: Preparation and Follow-up 

3. Job Exploration Speaker: Preparation and Follow-up 



★ * * *-'*'-.*■ ★ *. * ★ ★ ★ 



This curriculum provides lessons fori- job"* site visits, and speakers in >order to 



meet these/ objectives.. There are many exciting job exploration materials already 
on the market ( r some of which are referenced on the following page. 
The World of Work Assessment is a part. of Lesson 1. 



/ 




■ i •■/ 

.j 
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... . . ■ ■. » i 








skill own 




VP if All W b& 




,• "•• • " • 


'1. To ' as?pw knnwlpdop nf 

It lv QgdWwd MivnJCUMC U| 


• l 
■ i 


I;-. \ " ■ .. v 
1 \ , ' . ' 






realistic job possibili- 


* 

V *' ■:■ 


• A \ "* 




' , i 


ties, pay scales and. 




! •'• " \ 






. requirements . , • 










z\ To explore job ••• 


1,2 


a, MP Lesson 7, 12 . 


v ... 


', \ 


i possibilities 

■r 


\ ' ... ' . 

. • • ' ? i 


b, Janus Book Publishers, 
2501 Industrial Pliwv. 
West, Hayward, CA 

■ 94545 (order catalogue) 
*Job, Interview Kit 
*People Working Today 
(series) • 


| • ' * • v. ■/. 

We highly recommend all the Janus 
Job ExDloration matprial Simnlp 

www L/\w Ivl Ub 1 U.ll IllObCj l,U|i JIIIIUIC,. 

colorful;, interesting, relevant '' ; 

/ ■ i , ••• 

... ■ ■ , ". ; v 


"■"'/ JS '," 

..■ i 




i 


c, The Job Box and . 
Workbook"-- Pacemaker 
Vocational Resource 
Model -Fearon Pitman 
Publishers, Inc., 
6 Dam Dr., Belmont, 
CA^ 94002 .• ■ 


, , ^ •!'•,, . . 

Good material for individual 'reading:; 
and learning about various occupa- • 
tions. '';/• 

•/ . ■ ... 1 ; ■ 

•-.:./ ■ 


0.' 

■' * • 
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; 3v To 1 earn about realistic 
job possibilities; pay 

./.•,'■ 

■ -scales and requirements 


' o "~'"' v 

. " • • •. ' V 
7 

■.. ■ , 
. ■• f 

■ ', ' v.' '■■ / 

■"* •• .'• ", \ :■; 

• : ..' ' -.i ••" \ " ; 
"• ■ • V'.. ■'• 

, •: - •' :' v .\ 


d/ Call- or write your 
/ local Dept. of Labor. 

e, Dictionary of Occupa- 
tional Titles, State 
>■.;■■;■, Dept., of Vocational : 

: and Technical:!!, 7 
Stillwater, Oklahoma 


These statistics are always changing . 
and the Labor Dept.; frequently! : 
updates their information. ' ; •'■ 

i . ■viSS ; .-. 1 ■ ■/ • 

•'v. .• ..: .' •'' . .. i • 



Derisions -Abort Wot ft \Mt: WbHd of Woykfa) 

m - , , , 1 , .' 1 # ■ .. i n ; „ . 



<ill <xrea 


lessor 


resouvxes 




IS 

> 

(cont.) . ' 

i 

• i 

j 




d. Exploring Careers and 
Occupational Outlook — 

. U.S. Dept. of Labor 
Statistics, Washington, 
D.C. (In Mass-.:- 
* 1603 JFK Federal Bldg., 
Government Center, 
Boston, MA 02203, 
617-223-6761). 

e. Guidance Associates ; 
Filmstrips, Communica- 
tions Park Publishing 
Group,' Mt. Kisco, NY 
10549. 

^Career Choice: A 
Lifelong Process 
*People Who Help Others 
*People Who Make Things 
*People Who. Organize 
Facts 

*People Who Work with 

■ "Art ' V . 
■v ■ *People Who Work in 
Science , 
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Decisions About WorK 

^ lesson: 



' Unit!-, Lesson I 




1. To assess students' familiarity with job possibilities. 

2. To learn about -students ■' experiences and role models in the area of 
L y work. 



Dlrech'ovvs 



i. 



ii. 



in. 



Tntrndiip R lesson 

A. Instructor explains the importance of finding out what 
students kriSw about different areas of work so that the 
instructor knows more about what to teach and what student 
are ready for. For other reasons, see Program Manual on 
Assessments. 

B. Explain that this is not a test. Students should not worrj 
if they have difficulty with some of the questions. 

World of Work Assessment 
(NB: You may want to divide the assessment into 2 parts, to be 
given on two different days, if it seems too long for your 
students). • 



Materials 



See Program Manual 
Assessments 

Notes to Teacher — thi 
is^just to get a sense 
of student familiarity 
with the World of Work 



A. Hand out the assessment 
. B.; Ask students to put their, name and' the date on top. 

C. Instructor reads each question to the class. 

1, . x Explain directions further. when necessary. Try, not 
to give examples. / \ 

, # ■ . ..-/ . ' A 

D. Allow each student to take as much time as necessary to 
complete the assessment. 

Notebooks ' 

A. Hand out notebook, white paper, and markers to those who 
are finished. 

B. Ask students to put their name and the name of the course 
> on the cover 



Student Worksheets 
"World of Work" 
Assessments 



\ 
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3 ring notebook 
colored markers 
blank white paper 



Olv-ech'ovvs 



, C. If you' like, students who finish early can decorate their 
notebooks until the end of the class. 

Explain that the notebooks Will be usad each class to store 
worksheets. The notebooks will be the basic "text" for the 
class. -\ 

E. Make sure to allow time next session (or any qther class 
time in near future) for those who spent most of the hour 
on the assessment to design their folders/ It is important 
\ that students do not feel penalized for spending .time on the 
assessment. — ' „ 

Options for students who finish notebooks early: 

A. Do the application .assessment in Lesson 9. 

B. /Look through printed job related materials. 
Collect All AssfcL - ^ients . 

File them and record scores as for a pre-test. It is helpful 
to use assessment to aid evaluating the progress of students 
during the class;- 
Evaluate Class. 
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Mater falsi 



(Optional) 

See Lesson 9 or/ 
Printed Job relatec: 
materials (boolcsv^ 
magazines, new? 
papers, etc.) 



:^^^/-^•■ : :'•-♦:^■:Xy■..^:li^ 
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' . ■ \ 




1 Name 






, 1 Date 


j I. WORLD OF WORK ASSESSMENT 




I .Answer the question. - Don't worry about spelling. 




1 I. List some jobs , (any jobs) you can 


think of. Put them in the column 


1 labelled "Job". Then list how much money you think the job pays and/or 


1 whether, you think it is a high or low amount. 

1 *v 




' ■ ' V JOB •' • !r >-\: . 


PAY - 


H.IGH, MEDIUM, or LOW 


'J ' - 






2. ■■ . 






3. 

1 r " ■■ '* . 






4. 




■ \ ■■ "\ • 


5. 




0 ■ ■■ 








7. •; •,. . ;' 








■ - o 

i 




. 9. ; ■ . '. 






10. ' . ■ -• '■' 

* ■ ■ ' . , " ■- -' ' 




■i.::K 1 
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1 1. Match the Job with its Requirement 



If the job requires:. 



a: Hiflh School degree i write ^H" 
a College degree, write ! 'C" 

ori.ly Training, write "T" 
. (no degree yieeded) 



next to the job: 



JOB 

1 . - Maintenance 

2. . Day. Care,. 

3. Veterinarian 

4. Restaurant: Worker 

5. Police Officer 

6. Postal Worker 

7. School Teacher 

8. Computer Work 

9. Salesperson . 
10, Fire Fighter- 



Requirement 
(letter) 



111. A'. Tony and* Lee apply for a mai ntenarice job : : -TohyA ; h9s -had exper i ence 
with maintenance work, but didn 't finish high school . Lee has had experience 
and a high school degree . Who do you think will get the job? 
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(Assessment— con't.) ' 

III. B. Beth and George are applying for a car mechanics job. Beth has 
a high school degree and experience working with cars. . ..George has a college 
degree and has never worked with cars. Who do_you Jhlnk_ should get the 
Job? 



Whyl 



IV< ' Choose the skill that goes with the .job . ' (There may be more than one. ) 

1 . Secretary 

^a.. Typing/ b. Painting c. Reading >d. Making coffee 

2. Bus driver ; . 

* a- Reading b. Car mechanics c. Speak foreign language 
d. Folding clothes neatly 

3. Building maintenance ; . 
a. Measuring b. Fixing computers . c. Making coffee d. Using tool s 

4. Water/wai tress 

a. Carrying many things b. Working with numbers 

c. Using a sewing machine d. Getting along with people - • 



5. _ Child care worker 
a. Washing windows 
d. Telling time 



b. Getting along with people $.c.' Reading 
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( Assessment—con t.) 

y. ; : List 5. jobs that people . you know tatve: ... 

2.~~" — 5,- 



3. 



.... . . 



VO.. List 5 jobs you could be hired for now: 



1. 



2. 



4. 



5. 



3. 



2. Put an "X" next to the jobs listed above that you might need more 
education or experience for. 

3. a. How' much money an hour do you think you can make now? 



b . How much do you think you cqul d make in a whole year? 2. 



4.. a. Name the job(s) from Question #3 that you would like to have right now: 



b. Do you qualify for that job now? Circle: Yes 



No 
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( Assessment- -con t.j " v '\ V- ' : . f^ ; ' "": " ' \. . '. ' ' 

5. a. . Name at least one job you/would like to have in the' future: 



V 



\ 



b. Do you need more experience or training? Circle : Yes- No- 

c. What level of education do you need? \ - 

High School . . . . . .• . .Yes . No 

) College . . ..... . . . . . .Yes No • 

. . . . .Yes No 



Graduate School 



6. What can you do now to work your* way into this job? 



V 



7. How often do you think about getting a job? 



a lot 



sometimes 



never 



8. Would you like to work now? 'Circle: Yes 



No 



9. What skills do you have now that.would help you get a job? 



V 



10.; How many hours a week do you think most people work? 



11 



12. 



How many hours a week woul d you} 1 ike. to work now? 
How much is mi hi mum wage ? • • .. ; _____ •' • : 



\ \ 
v 
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(Assessment"Cont. ) " 

15. Most jobs. are easy/hard 

(Circle one or : add a different (word.) 



to get 



^6i. When you get out of school and begin workjng full time do you 
\ you will : j 1 7 

! . / 



■t 



a. stick with the same job for most/ of your life. 

b. switch 2-3! times'. 
\ c. switch many times 

\ - \ . . • 




STUDENT' HAND-OUT 



WOEK INTEREST INVENTORY* 



DIRECTIONS : \ . 

Read each activil^y. Decide if you would 
enjoy doing that activity. Then: $ ■ 
1. ' Circle the 0 if your answer is no! 
Circle the 3 if your, answer' is 
. "I don't think so" /\ 
. Circle the 5 if your answer is 
"I'm not sure" 



Circle/i the 7 if your answer is 
"I think so" . 

Cufcle the. : 10 if your answer is "yes" 
2. yWri teethe number that you circle j in the 
J box at the end of .the row. For example, 
j- t * if you circle 5 for row a, then jLrite 
/ 5 in , the box. Be sure to do this 
for every row. 



Wbuld you enjoy. . . .? 



NqJ 




I 'don't I'm I 



think 
so 



not 
sure 



think 
so 



Yes 



Taping/letters # ....... ,\; . . . . o 

Selling things fron door to doqr . . . : •« 0 
Dusting cleaning,- polishing . . . . . ,0 

Moving furniture Vi / . . ,./.' . ... . |Q 

Driving a taxi . s . . . ./. ...... 0 



f .V Fixing broken toasters/. 



g 



. Helping nurses in a hospital . . . 
jh.: PJ.aying in a band ,.. . . . y . . ' . ., 



3 
3 
3 
3 
3 

3 
3 



5 
5 
5 
5 
5 

';5 

5 
5 




j ' 

/:/ 



Vfould you enjoy . 
a. 
b. 
c. 
d. 
.'e. 
f. 

n. 



• - . \ • /'' / ' ' 

Adding numbers with a machir*:' 

, ■ ■ ; \ • / /" • . 
/ Selling clothing in a store . . 

'•• • ;! >■ \ i • 7 : '/ . v" : 


: . J. . 0 


3' 


5! 


7 


/lO 


; 2a.. . . 


/•• 


3 




7 


. / id 


2b. ~~o 


Taking care of people's pets . 


. .' . 0^ 


■ 3 


: s. 


7 


/ io 


2c. 


. loading and unloading- trucks^ 


. . i . ' 0 


3 


5 


; 7 


/ " 10 : 


- 2d. 

.. . 1 


Driving a delivery, 'van . . 1 , . 




. 3' . 


5 


7 / 


io • 


2e. ~ ; 


' Repairing radios and TV. sets . 


\ . - -" 
. .*.;/.. . 0 


3 


. 5 


" 7 / 


10 


2f. 


Helping . a leach^r . . . . . 


> /; •. . 0 


■ s 

3 • 


■ 5 




. 10 


2g.'I. 


> E)esigning and painting signs . 


..« •• '•' o. 


3 


" " 5 , 
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id 


> 

2h. '. *s~ 



\ 
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*^ sponsored by the , Massachusetts 

t ;Dept . : ' of . ! youth 'Services The original source remains a myster^, despite oiit 
/ Vinvestigations! * - ° \\ ' \ *.[. . /; ' ' .> / 0 ^ "1 '. 



Would you enjoy, . >? ■ 

a. " Running a cx?pying^nGclune 



• . • • • 



b. ' SelJ.ing cars • . . : • '. • . . • ". 

c. : Waiting; on tables. . . ... t . 

d. ' Working on A farm. . . . . . . . . 

e. "■ Driving a bulldozer.. '. . . . 

f. . Fixing cars and trucks . . . . 
°g. Working in a child care center . 
h. Singing or dancing in a shew . . 

Would you. enjoy . . ..? • 
a. Opening and soriung mail . . : ; . 
Selling products to stores . '.--.•! 



'b. 
c. 
d. 
e. 
f. 
3- 



Helping to drill "for oil . . 
' Running a printing press ... . 
Faxing -sinks, drains, and pipes 
Helping poor people. '.. . . . j. . 



h. Drawing pictures for books j 
Mould you enjoy. . .?/.. j 



No! 



0 
0 

.0 

b 
o 
o 

•o 

0 

0 
0 



Waxing floors or shampooing rugs 0 



.1; don't l J n 
'think : 

"so ; .. . 



not thinkr 



sural , so* Yes 



1 




7 ' 


;io- 


3a. 


3 


'" 5 


7 


10" 


3b* 


3 


■:■ '5. 


7 


-' 10 


3c. 


3 


■V 


7, 


10 


3d. 


• 3 


• *5 


7 


.10 


3e« 


•••• 3 


5" 


1 


'• .10 


3f. 


' .3.'; 


' 5 


■ 7 


10 


j. ■ 3g. 


3-' 


5 


«7 


10 




3 , 


"5 ^ 


7 


10' 


4a. 


V 


5 


7 


10 


4b. 


i 


.■" 5 , 


-7- 


10. 


4c. 


3 


5 - 


7 


10 


/ 4d. 


3 

/ • 
• .3 


5 


7 ':. 


. 10 .". 


4e. 


/ 5 


7 


10 


4£. 


3 j 


15 s' ' 


7 

i 

7 ' 

1 V 


10 

■9 

10 


/4h. 

7'; 
■ /' 



a 
□ 




a. 


Piling letters and office forms, 0 


3 


-.5- 


■ ' 7 '. 


. 10 


5a. 


b. 


Selling "fruits and vegetables. ' ' 0 


..' 3. 


5 


Ill 


10 


5b. 


c. 


Preparing^ fpod in a restaurant . 0 


3 




■ 7 


10 


5c. 


d. 


Installing stsel beams"in buildingsO 


% 




/.. 7 ;. 


10 


5d. 


e. 


Running factory rtachines^. .* . 0 






7 .. 


10 


. 5e. 


f. 






5.. • 




• ib, . . 




g./i 


| ; Helping people find what ! they need 0 : 




■•: 5 


.: 7 


.10 




h. 


Making rings and bracelets. . J 0, : : 'P 




5 : 


7 ^ 


:, 10 


5h. 



□ 

E 




Would you enjoy, . \? ■ 

a'. Answering telephones . . . . . ."To 

b. Selling products over the phone.. .0 

. c. Cutting and styling people 1 s hair G 

d. 1 Installing, carpets . . .V . . . 0 

e. Driving a fork lift 0 

f. Fixing broken watches, r ... „ o 

g. Talking with old people. . ... 0 

h. Making pottery ...... e . . o 

Would you enjoy. . .? r' 

a. Greetmg visitors. ....... 0 

b. Modeling clothes for buyers to seeO 

c. Carrying people's bags in a hotel 0- 

d. Helping .bricklayers. 0 

e. Driving a tow truck. ..... v 0 

f. „ Tuning and fixing pianos . . .. . 0 

g. Helping people with problems . . : 0 

- \ ■ ' - -V r 

h. Designing new clothing . . . . . 0 

v A. ...... - . : . 



I don't! I'm 



think 
• so 



not | think I . 
sure-;!, so 'Yes 



3 


5. 


7 


3 


o5 


7 


3. • 


5 


7 






7 


" 3 


. 5 ., 


7 


3 


5 


7 


:-3-'' 


5 


.7 


3 




7 



10 
10 
10 
10 
10 
10 
10 
10 



6d.( \,j 
6e.Q 

6h.| 



3^ 


5 . 


7 


10 




3 


5 ■ 


7 


... 10 


*:Q. 


3 

K 


5 


7 


10 


7c»f | 


3? 


5 • 


T 


10 




3 


.5 


7 


10 


7e.O 


3 


5 ' 


7 


10 




3 


5 


;j 7 


10 Jf 




3 


5 


7 


10 





'score your work interest inventory 

You have been busy circling numbers to 
shew how you feel about certain work 
activities.. Now it is .time to 'see what 
all this means. .Here i's- what to do.. '* 
1.- Look back at the numbers you wrote 

in the boxes on the inventory. 
: Copy them in the boxes below y * Be 

sure to write 



: / V ' i 

. . each niinber /in -the box that has' : the L 

same number -and detter as the' box ypu- 
f ' are copying frcm. ' >;.,., ' j 

2. After, yod have filled all thejixjxes, 
/ -add the 7 numbers -across. : Then write-in 
/ . the tdtai at th end of the row. For- - 
example, your first row might look 
like^this: . \ 




3. After you write/ the total- fot feach row, 
- .conplete \the graph on the next page. 



GRAPH YOUR 



INTERESTS 



When ypu conplet^the graph it will show \1 
you the kinds of wxck <>at seen to interest 
you the most. Here' is what to do. • \ 
1. The bars of" the graph are lettered the 
. -same as the'rows of 'boxes on p. 4. 
Find bar. A on the graph. Mark" bar A so 
~ that it shows the total you wrote at the 
end of row A on p. 4. 



2. 



Darken the bar from 0 to. the 'mark you 
made. For example, if your total for 
row A were 45 , bar A on your graph *~ ■ 
would be, like this, ; . ' ' 



A. ClericalU 



2b io 4b zh 6b. lis. 



j 



Rapeat- steps 1 and 2 for each bar on 
the graph. 



HCW I RATE SOME KINDS, OF WORK 



! A. Clerical- 

I < :* 

I 

j B. Sales 

\ 
l 

I O. Service 

D. Physical 

E. Giving/Operating 
F v ^_Mechanical/ltepairing 

li G. Caring/Helping 



o 

to— 



to 



3© 



So 



■Oi__i__ 
i — ; — — 



4o 



to 



. H. ; Creative 



Go 79 



3 



J L 



1 L 



to 



! i i 


1 


1 


I 


I 




I I 


I 


1 


• i 





to 



READ YOUR GRAPH 



.TOTALS ON* INVENTORY 



J L 



So <?0 7o 



Have you darkened all the bars on your 
graph so they shew the totals you liad on 
the inventory? If so*> then you can now 
tell seme kinds of work that- interest / 
you. ' , . • ■ / 

There may be other kinds of work that 

interest you too .- ; The inventory "checks : 

your j interest in only eight kinds of work, 
these are kinds of work that may be open 
to young men "and wemen when they leave - 
high school. •■ \ 



-look f f or your three longest bars 
on the graph.- Then list, below the 
kind of work that is printed before 
each of* those bars. 

longest 



Second -longest 
Third Longest 



Of the eight kinds of work listed 1 
above, these three seem to interest 
you the most. ' 
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Decisions About War K 



Unit 2 , Lesson 2 



less 



on: 



v 



QOClLS \ To integrate job site visits with- curriculum goals, 



Direc-Kovvs 



Materials 



B 



NB: This lesson is probably best accomplished in 3 separate 
Sessions. See letter to job sites for initial planning.^ 
See Lesson 1 for student i/iput in planning for visit. 



I • Preparation for a Job Sitb Visit 

A. Ask students to volunteer ideas about what is. the pur- 
pose of the job site. - 
AsJ< students to think of and list all the types of jobs 
they'd expect to encounter on their trip. 

(It is helpful to think about the purpose of the 

f 

business. ) 

Ask students to think of 'questions they might like to 
ask. To stimulate questions, ask things like: How do 
you suppose they keep the place clean? ^Where do they 
get all their equipment and how does.it get there?' Do 
you know what training you peed to work there? No? 
Then, let's ask! 

Students should be prepared (with pens and pads if help 

ful) to try to remember tHe job titles and tasks s/he 

observes at the site (as many as possible). 

II. Job Site Visit 

Be sure to review any safety- related issues. 



Letter to Job Sites 



D 
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III. Job Site Follow-Up . 

A. Initiate discussion "about .the visit: 

1. What do students remember? y 

2. What did students learn? 

3. What did they enjoy /' : not enjoy about. the visit? Why? 

4. What would they enjoy / not enjoy about working there? 

~. Mould they recommend other students visit this site? Why? 

B. Pass out Student Worksheet, -"What's in a Job?". Instruct stud 
ents to: ' - 

1. Fill in the names of jobs that they observed. 

2. Then fill out the other column as well' as they can' ' ' 

3. Encourage those who wrote down information during the trip 
to use it now. '" 

C. Class Discussion / Sharing"! 

1. Ask each student to name a job they remember. 

2. Copy these on the board. 

3. Ask for volunteers, to rate a few of these jobs and discuss 
their reasons. 

D. Do the following exercise only if you feel that more knowledge 
can. be gained from it, or if "you feel the .students need more 
practice. \ ' 

1. Pass out. "Matching Job' Name and Task" 
2/ Read directions out loud and allow each, student to work 
separately. . * 

3. Come together as a class and share answers. 

4. Rate the jobs on the other sheets. 



Materials 



Student Worksheets-- 
"What's in. a Job?; ; 
(See Lessori3 ). 



See sample Student 
Worksheet— "Match- 
ing Job Name and 
Task" 
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• Unit 2, Lesson 2 (corit.) 



TJirecKovys 



Materials 



E. Optional: Each student write a thank-you letter to the 
'site. May be a form letter with the name and address of 
the site on- the front, or an informal note. / . 



IV. 2 Evaluations 

A. • Rate the visit. 

B. Rate the class. 



9 
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Dear . . 

We are writing to let you know about our school and our Job Preparation 
program. 

We have enclosed a brochure and a description 

of our Job Program. Job Preparation is an important part of our school 
program, which deals with, various changes experienced during the teen 
years. The program attempts to help students understand these changes and 
learn how to make positive decisions. 

The Job Preparation program gives students practice with job interviews, 
.applications, on-the-job conflicts and hands-on. skills. We also' attempt 
to expose students to various job possibilities in orders to open them up 
to new job choices. 



\ ■■ 
A 



In the past, we have found it helpful for speakers to address some specific 
interests and. questions. The following is a summation of topics which you 
may want to touch upon: 

l\ Entry jobs in your field, especially jobs that an unskilled 
\ teenager might be able to get. * 



\ • • • • . ■■ 

Jobs that are available with 



more training. 



3. Specific skills and training for the jobs previously mentioned. 

4. ..- The way in whieh,a person would apply for a job in your field. 
If you\would like, you can share your experience in getting 
the job\you have now. / 

5. Activitiesx. that may help an adolescent prepare for a job in 
your field (e.g. volunteering, practicing skills at home or 
. in school , reading more, etc.) 



• 6. Problems that c^? may encounter .on a job and possible strategies 
for dealing with them. If possible, related your own experiences 
in dealing with employers/employee relations; employee/customer 
relations; employee/employee relations; difficult job tasks, etc. 1 
It helps to ask students what they might do in a similar situation 
and relate the solutions that'you might choose. • 

'"■ 7. Range of wages/salaries in your fiel.fi. 



If possible, try to bring applications from your job site and any visual 
materials to ; l iven up the talk. Learning-disabled students often have 
difficulty concentrating for extended periods of time. The visual aids 
are another way to help expose them to new possibilities. . 

Again, we would like to express our warmest gratitude for your contribution 
to our Job Preparation program. Speakers have often. had a great impact 
on our students 1 We are looking forward to'your visit and the channels" 
that you can open for us all.. \- 



Sincerely, 



NB: This is a sample exercise that can be adapted for any job site visit. 



Radio S tation Jobs 



Directions: Draw a line for each position to its correct job description , 



- POSITIONS 
T. Receptionist . 

2. Accountant 

3. Disc Jockey. (D. J.) 

4. Disc Jockey Intern . 

5. Engineer and Assistants 



JOB DESCRIPTIONS 



/6. Sales Manager 



7. Secretary and tour guide 



8. Maintenance 



9. Program Manager 



a. , studies and practices being a disc 

jockey. Helps the D.J that 
he works with. 

b. sets up, cares for, and fixes 
equipment 

c. must bal ance the budget for the^ ^# 
;•' station. Helps make decisions ^ 

about money. 

d . answers phones , takes messages sets 
appointments. . 

e. coordinates advertising time with > V 
the companies that want to, bu&z ^ 
air time, . >* 

f. may do any of the following: pi ays , v: 
and introduces music, reads ad- . " 
yerti sements , announcements , 
weather and news reports; conducts 
interviews:' 



g. makes major decisions about policy 
and the type of muSic that is 
played. 

h. keeps the offices neat and" clean, 
fixes or builds parts of the - 
building. i// < 

i. helps organize the business, does 
: the paperwork, typing, filing,/ 

may conduct a tour, but does not 
have to make people coffee.* 



*Have you seen the movie "Nine to Five"? 



Decisions About WorK 
lesson? ~ 



Unit 3 ., Lesson 3 




T. To learn more about a field of work from a guest speaker. 
I 2. To meet and talk with a worker. , 



Preparation for a Speaker . 

(Note: Ask speaker to brin^g job applications from his/her 
work place) 

■ * ■ ■ 

A. To make the talk more concrete, you can provide pictures 
of the various jobs, or tasks of a job, which can be 
referred to during the talk. They can be photographs, 
magazine cutouts, drawings, etc. 

B. Discuss these/kinds of preparatory questions: 

1. What kinds of things do you think the speaker does? 

2. What do you think is the purpose of his/her job? 

3. What other kinds of jobs do you think you'd find 
where s/he 'works? 

4. Do you have any questions you might like to ask? 
a. Encourage each stude^tj^MjTl^pjLatJeast-o 

— : ~ bT Write each down on a separate piece of paper. Have 
- - each student ask or read- his/her. question to the 
speaker; 

5. Each student should be prepared (with pen and paper if 
preferred) to try to remember at least 2 jobs or tasks 

. spoken about. 

6 V Don,t for 9 et t0 Prepare the speaker, as well, for any 
special questions or needs that your students may have . 



M ater tels" 



See Teacher Guide-- 
"Planning Activities" 



jSample Student Worksheet- 
pictures of the various , 
jobs spoken about by 
peaker. (Hospital jobs)- 



Materials 



Speaker Vi£it 

•/\. Pass out pictures of related jobs to be referred to during 
talk. 

6.' Encourage Students "io ask questions 



II. Speaker Follow- Up 

■ ; ' i , ^ ■ - ••• \ "■• - 

-. A. Initiate discussion about the guest speaker. 
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1. What do you remember about the talk? 

2. What did you. learh? " ■ 

3. Could you. understand the speaker? 



\ 



4. Dtdryou enjoy the visit? 

Pass out a ^ Matching Job" Exercise \ re1ievant to the speaker 
(see sample) " . ; • o . 

1. If necessary, go over key vocabulary words^ before doing 
. the exercise. ,~ 

2. Each student work on sheet individually-. 

3* -Pass out pictures of the job, if you think it will help. 
4. Go over exercise together as a class. V. — 



. Choosing -a Job to Apply for : - . , * 

1. Instruct students to choose one of the jobs on the ■■■ 

exercise sheet to apply for. If time, use the-"What's in 
a Job" worksheet to help the process of -choosing. 

. ; ' •. • ' '• X:, : ; • " ; - \ 

Application to the Jobs _ . 

1. Ask students to name .the job they picked and why T 

2. Write these- jobs on the board and; ask students what they 
think the requirements of /each job; are (e.g. , highXschbol 



Student Worksheet: 
"Matching dobs" ; 
See sample: "Match- 
ing Jobs in r/'.f 
Hospitals" - / :' ; • x 



S tu dent Wo r k s heet : \ 
"Job Pictures" • 



Student Worksheet : r 
"What's in a Jdb"2:! 



mm 




training, college experience 1 , etcJ) f 

III. D.\ Application, to. the Jobs., (conjt;..!) J, /i ; ; 

' " ' : '"" y ' •' •' r - * ' . ' |- f ' , • 

— r "; ;\ Encourage discussion but al so correct misconceptions. 

Pass out application- *| 



a. Each student should fill out an jappl ication as 
if they are applying for the . job^s/he_xhose 



(Try to give each student, an application which 
matches their writinVabilities^ , 

. ■■ ■', . . ' ■ _ . . ;■. ■ ' i- ; ill . . I 

If a student does not have enough| tim^ to 
complete, the application, all pvf'time to do so 
\ /next session (.or during other class time). 
lc. .' Provide student with feedback pn how well 
\s/he did on the application, as 1 soon as 



possible. This will help student |ee that 
tiheir skills can be improved b^practice. 



IV. k Class Evaluatio n 

F 



•/, 



. /• 



• I 

r. A. Evaluate the session with the speaker. 
Bl Evaluate this class. / I 



Blank" applications on 
various level s of. 
difficulty 



\7 



\ 



A 



* \ 



' i 

I ' 
j ■ 

I ' ' 



.""•■•-/ 

■•'/ - 
7 . ,, 

• / ... . 
V.:'' ■ 



IK 

// : 
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% - —Matching— : 
JOBS IN. HOSPITALS 

i 

Directions: Match the name of . the job with the correct description of 
that job. j 



Name- of Job . 

1 1> Transport People 



2. Nurses 



3 . Ce ntral Supply Workers/ 



/ 



4. Security Guards 



5/ Receptionists 



6 . Caf eteri a Workers 



7. Laundry Workers . 



' Description of Things to JDol/ 

: ' i . 

A. Draws blood for tests. 

B. Care for patients, examine, diagnose , 

c - Admit patients, give information to 
people, fils .cit forms s answer phone. 



D. Clean sheets and hospital clothes of 
patients. fc > 



E. r Bring patients and equipment from 
place to place.. 



F. Sterilize and know where all the 
equipment is. 



G. Tend to patient's everyday physical 
needs, wheel patients ,-talk to them, 
help nurses and doctors. / . 



8. Orderlies. 



9. Technicians 



H. Handle .special machinery such as 
X-ray and heart beat. 



Give directions, keep watch over the 
"property and" personal "safety of the 
people in the hospital. 



.10. Blood Drawer (phlebotomist) ' J. Prepare and serve food f& == peo^ 

the hospital . 



: (c) Adolesc?^ Issues Project 1982 
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Decisions About Work 




1 Economics ad Unemployments 



Qoals : i 



To look at ways that economic organization affects 

. c 

people 1 s 1 ives. 



•2. To take a look at some-of the causes of unemployment 



essons: , 



What is Economics? 

2. What is Unemployment? 

3, Understanding Unemployment 
***** ******** 

<9 ' - 

This -unit attempts to deal with a range of economic issues as they 
affect people's everyday lives.^ We have chosen to focus primarily, on the 
issue of unemployment since the present jobless rate places adolescents '. 
.in a particularly difficult position. 

We -have found that the more one understands the political and economic 

system in which one Lives, the more informed one's decisions will be. We 

'intend to expand on the unit and welcome any suggestions for. how to proceed, 
' ■ "*? ■ ' 

The assessment fos this unit is difficult. We suggest trying to get. a 

■ . * 

sense'of students' verbal responses to. this assessment since answers #2-4 
will be difficult to write T Multiple choice in this instance is inadequate 
since the questions involve Complex concepts. 



9 
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Decisions 



skill area 



1. To look at ways that 
economic organization . 
affects people's lives. 



2, To look at some of the 
causes of unemployment 




fa 



resources 



2,3 




cl Adolescent Issues Project 1982 



Dollars and Sense magazine 
38 Union Square, Jta. 14 
Somerville, MA 02143 . 

What' s Happening to Our 
Jobs? 

Popular Economic Press, 
Dollars and Sense 
38 Union Square, Rm.- 14 
"Somerville, MA 02143 

Why Are He Spending So 



omeftts 



A good resource for teachers and high 
school level readers for current econ- 
omic statistics and-Jssues. . 



An excellent resource for teachers . 
and high school students for a simple 
explanation of unemployment. Good 
illustrations. 



Much Honey ?,, 
same as above 



Life on Paradise Island, 



Jilson and Warmke, Scott 
Foresman and Co., Glenview 
IL 60025 '■ . 

The National Center of 
Economic Education for 
Children Lesley College, 

Camb'rffe MA 02238 • 



Same as above for understanding 
inflation; good illustrations. 1 



\ 
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Unit I if, Lesson T 
introduction to Understanding Unemployment 

ASSESSMENT 



• \ 



1, Unemployment means that there are: 

a. People who do not want to work. 

■ * . ■ ■ ■* 

b. Not enough jobb for everyone- More people want jobs than 
there are jobs available.* 

c. Too many jobs. Not enough people want them. 



2. How does unemployment affect people? 



3. What are some of s the causes of unemployment? 



4« How can a person learn more about unemployment? 



q @ Adolescent fssues -Project 1982 
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Decisions About WorK 

XfcSSOU- ™ HAT IS - EC0N0MICS? 



Unit III , Lesson 1 



■ 1 . To clarify tf\e meaning . of "economics 11 and "the economy 11 •■ . : ' 

QO^LS i 2. To look at ways that economic organization affects people's lives. 



Direch'ovvs 



I.* Classy Introduction- - What is econo mics? 

' \ : 

Write "Economics" on the board and ask group the following 
questions. The questions are noted with "Q n , and the 
answers with "A". Write down their responses 
Q r^ wB'ra ins torni - v ,What is. economics? or the economy? 



1. Go around the room and have each student, brainstorm an 

answer. In order to stimulate association with 
- — economics- and to get more in-depth answers, ask: 

a. Have you ever heard anyone, the news, T'.V. shows, 
etc. talking about the economy? What did they 
say? * . 

b. Economics, is talked about a lot today. Why is thai 

c. What do people mean by "it is hard to get by". 

What could;.that have to do with economics? 

A. Put a circle around, all of the students 1 answers 
and tell them that each answer is correct. The 

economy impacts on all different areas of. our 

lives and \our activities impact on the economy. 

Economics mainly deals with the ways in /which 

; people produce, distribute, and consume, the goods 

they need to live." 



Materials 



see Notes to Teacher 
(Q/ A" format and Defini- 
tion^o-f_Economtcs. 

See Program Manual : 
Brainstorm, 



see Notes to Teacher 
( definition of "Econ- 
omics"). . . 
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What Is Economics? 
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Unit III, Lesson 1 



t)irechovvs 



Materials 



Q. Why do you think, we are learning about economics ? 

a. Whyis it important* for adolescents to learn about 
. / ^ economics? V 

b. What will you be spending most of your time* doing in a 
few years?. (.A; working, supporting yourself and/or 
family}. How does economics affect those activities? 

II. Around My Way ,; 



III, 
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Q,. What is the economy like around your way? Do people ha*'« 
jobs? What kinds of jobs? Are there enough jobs for 
adults and teens? What are houses like? streets, cars, 
etc.? Rate the economy around your way. Good Bad Why? 

Survival 

Q. What do we need to have in arder to survive? For example: 

a. What do we need to get by every day? 

b. Where do we get our energy? 

c. Where do we sleep? 

d. How do we keep warm in winter? 
A. Food, clothing, shelter. 

Q. How is survival related to economics in this country? 

A. (possible answers: jobs, money, inflation, unemployment 
welfare, etc.). 
Q.; How do we get' r what we need to survive in our society? 

a. *How do we get food, clothing, shelter? > . 

A. We exchanges .«:. * v v buy it. 
Q. How do most peop] : :: :try get money? 

A. They Work. 'T.\ ' js.v ; 



see "Program Manual 
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lesson'. 



•.•I 



What. Is Economics? 



Unit IH, Lesson 1 



Materials 



IV. The, economy and our 1 i ves , 

Explain that now we. are, going to look at some ways that the 
economy can affect the type of work we do, 
A Pictures of various types of economic activities: '* ,. 

/(.You can usually find good pictures in the public library 

to xerox for this exercise).. 

i, . ■ • ■ ■ * 

Hold up pictures of different kinds of economic organiza- 
tions of work.. For example, an agricultural; economy, a 
slave economy, an industrial economy (or contemporary U.S. 
economy!. Give the following explanation and then ask 



these questions in relation to each pi cture . Expl ain : ' 
1. That each picture represents a kind of economic 
organization and tell the group what type it is. 
'. 2. In each of these pictures the economy is affecting 
• people's everyday lives. We can learn more about 
the. effects by asking ourselves these questions : • 

What do these people do everyday? ,, • • 

How do they wor! i ,. ' 
How do they spend-their leisure time? 
Gan you sum upXow their lives are affected by the kind 
of econ'omy^hey live in? sn 
— VT^Evaluate the class. 



Q. 
Q- 
Q- 
Q. 
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studen t works heets-- 
pictures of differer 
economies. Find ' ;^ 
pictures represents ; 
ing different as- : 
pects of econpmics- 
see Notes to 
Teachers (How Ecdni 
Affects our Lives) 



/Vote -for ftachrs 



Unit 



• i' 



III, 



\\ 



Lesson X. LESSON: 



•7/.v •¥ X: 



What is' Econqmics? 



/ 

/ 

/ /■ 



V 
\ 



1. Question/Answer format 

- ••/ Tne format for the economics unit' is different than that 

■ / ' ' ' ' S ;' • I //• • I ' !' ' I : ' i . 

Other lessons. The format is based on the/ Collective Learning appr 

will be ' en bed more-, full v. 



/ 

/ / 



'■/■ 



. / 




,u / 

/ 



ach which is 



... The ' sons ah? divided up .between explanations , questions', and jactivi -' ' 
ties. Use the question format as you would any other lesson tiXan /outline/ They are 
there to help guide the instructor' |n his/her attempt to help students further .... 
their "understanding of economics. \ It Ts important to not/ol low /these .questions 
religiously, but to take the -cues from the class about how much/they al ready "know" ,' 
what then interested in, .'their' own questions, etc/ / / 

Make sure to' cover the' issues brought up in each question,; but do so in 



the most appropriate way for your! class '! 

/'• "• . !• V ^ 



.. It is 'art so' as" important to st^ck to thfe question/answer' ..fo'i^t-Sji§>ppo^1" 

to lecturing or relying too much jon the students to create the direction of th< 
discussion. . 



2. What is Economics? 



^ving;to teach economics to junior high school students, !• confronted 



/ 



' mult ^ conflicting definitions' of /economies' ). Because : this; Is .such' an important 
... and confusing topic,, I found it uSefuTTto soencPsome time. clarifyinc my own 

thoughts.- The following section is an attempt to ; -he1 P r other - teachers' accomplish 
this task, before beginning to teach the course.] Y' 



— K 



y My intention is not to. impart my own, vi^w of ecpnomics, .as .."truth" : - my 
/intention is to provide a conceptual framewoijk^ncluiing some- questions, arid 



terms), that can help students sort out the confusing information' and experiences 'f 
•* h ^^ start to confront the meaning of "econqmics" UXhLrl 



■*>-■ 1» >■ ■»-•-*■ , J xu 
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Unit III; Lesson 1 



LESSON : Whp t /is Economics? / 



owri>lives. v 



, ■ - ! * Fori example 1 ,' the les,sons begin to /deal with the effect! of economic 

•decisions (like Interest rates, profit margins , and 'government spending) on their 

\\ » . • V: : ';. /. ' \- •/••• ' v ' . / • ° ■'. ' \ ' 

own lives and the decisions they must make r ( like -finding a job, \ dealing with ,: 
* ■ " - "7-,. \ •'. ° /•.;' • i : ' \ v v<- : ' 

unemployment and layoffs 1 ,, organizing to. effect changes., etc.) \ 

• ; . " \ ' 7 v. ■ /.• ; . : ' ■ \ ..' i\ '• : " ■ ■ 

In this spiri/t, the n^xt .section deal s wi th various definitions off economics I 

•~ > f77/ . .' A ' • • < ■ !' ' • \ ■'• 1 j \ 

.>und in my res'earch. / " • J ; \ - I I 



/. 



/. ; B> ' 'What is/ "Economics 1 '? . ; . 

/. ■ ' \ ' r • ../•>■' • .' a ■ .-. 7 ~ t: • i . . ' \ 

There are a myriad of definitions, for economics. The subject is quite 

abstract.,. /eyen; : though i t <je*:H i th- very real material" phenomena 



fin order io come— to 
the following course; ; 



terms with a definition 



;for economics, I pursued the 



I asked: people '( teens and "-adults) what they though the meaning of 
economics was i 



: 2. 11/ 



through elementary, high school' and college economics texts 



.and articles . 



I- 



3, I ^looked for-def initions in daily news reports** 

. ., ' ' ' . * ■ s» [ 

4: 1/ looked it \ip pn x the dictionary. . <. 

This jis vyhat t founji: / 7- 1 



I.- People: Economics is: Money 

•* ••*. * \ • ; \ 

/i How we buy and \sell things ; . 




The way we get the things we hekd 
The financial condition of Repple and business 
BrifTation" 

Proposi tion' 2V / 





V ! 1 




Unit III," Lesson 1 '• LESSON: What 1? Economics 



m :., ft 



2. Textbooks, • None a ^ually defines "ecoi/omics"" V But they Jo write " 

a lot about economics and define particular aspects 'of. it. Here are 

' , , /. ; • •' •• T .\ '.u ' 

■ some definitions I foundr-- • ••' „•.!. . y • • 

■ a.- Macroeconomics . - a broad view of. -the ejconomte, system "and include: 
such areas, as "the measurement! ancNqterfnfrratl 0,n of national; income. 



ft'. 



/the level of employment of lajjpr a<rid* capital , the determinants and! 
ratS °fy econom1c arowth.^ie .price level vthe effects of the public 
,secto|/£n the econon* , and J the .effects 'of foreign trade on/the 
domestic economy. 1' 
Economic force]. ;nclude»all the labor that workers dp,. /the tools 




and machinery K ith which they 'work, use of natural resources , and". * 
use of . . :' techno! ogyv Economic relations afe their Jations among / 

exairo le^the^rq 1-9x1 pnshrp between 



P e ?Pj^?..^\ n .9 economic activity - for e 



slave/and slave owner, .'■ wo r^ers . and capftal^sfs , ^debtors„ and Cred.i 
tors., 

.' i ", • ' ■- \ . , :•• 

• • 1 ■ ■" ~ ••' • ■ 

A country, and. its people often 



* r ' • • •• : ' \ • 1 

"• the world revolves around economics 
,aot i n ways /best explained by their economy 
to understand the-^rinciples'of economics 



It is vital therefore, 

■ 'V. 

. The study of 



economics also ^helps' people understand j national /decisions and 
pol icies ..chosen-^ leaders \"lt'' : - ■*' 

,.v .. : /■ ; . r ,!.•. ."' ■-]'■■■■ ' 7 •• • S-/T ' /•••• •• .. ; 

" Economics is . j p . science; 'that affects 'everyday l )7 iyes of us'al 1 



None of us , aside, from' the professional; economist,' feel s real TV C'-' 
.comfortable wi .th^fejsubject. , The factory that 'employs/ one of jour 



relatives or/'frfenc^oses temporarily. The interest ration 'our 

•■4' ' ■' v' ; /;: .* ,.•••? •. /. — 



bank say i ngs account, drops ', 



I 



^ 



, l r ' • . . : . ' ji , - ; * : . 

- • - •. J--, ' • / s ■■■ 


. • - ' : ■ •. \ ■'.,„. • '' ... • ' - 


i 1982 . ; , . & 

<••«;,. v.Zr.v-r. < •-••...••r- . r ;-vV'v;,r.?-,TT^7rf-T.^ 






.:-f\- • =■ 
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v 1 "' : ' 





Unit III, Lesson T LESSON: 



A/o-fe ^r^l^chers v •-- What is Econon,1cs? 



.3. Dally news reports - Economics is: 

Inflation ' *" A . 

Unemployment ° 

Recession 7. 
s Stagflation 

'Graphs and curves 

Interest rates . 

Banks 

4. Dictionary (Merriam Webster Pocket) - Economics is: 
..^ "A branch of, knowledge dealing with the production, distribution, and 
consumption of goods and services." 
., C . A Working Definition ; 

After synthesizing that information with my experiences and knowledge from 
studying economics, I formulated this definition: 0 
| Economics is a science that was derived in the late 1700's in order to make 

sense of a new and rapidly developing organization of production, distribution, 
and "consumption. . 

\ The way in which we are economically organized, i.e., the way in which we 
are organized to produce, distribute, and consume our daily necessities affects 
our everyday lives. 

The ways in which we live our everyday lives/affects the state of our 
economy. \ . 

But economics is far different than a "bofly of knowledge". Economics is 
vliat we understand, and have been- taught to understand, is the way in which we as a 
society ape organized to produce, distribute, and consume our daily necessities 
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'fbf T&Ch. fKS Un1t Lesson } "' L£SSON: What 1s Eco a om1cs? . 



• ,3« How does --the economy affect our lives? 

Possible answers for questions about pictures: 

A.-- How, does the economy affect everyday lives of the people -in the - '- 
' Pictures. How do they work? Agricultural economy: peopl e work a 1 ot outs ide , 
•depend on the weather, work for long hours, know the people ' they work with, 
: lives revolve' around the 'home, etc . . . ' 

Slave .economy: work, limited free time, no option over what they' do,' 
punishment for not following rul.es, etc. 

r : Today or. industrial economy: spend a lot of. time inside, polluted air, biq 
buildings, 'work 5 days,. 2 days off possibility of travel , television, etc. 



■ B - How do the people spend their leisure time ? ■ \ . 

Agricultural Economy: They probably socialize wittj th^ same people 
they work with and those who live near, by , create theirown fentertai nmen.t , etcv - 
/: Slave economy: not much' 1 eisure time, acti-vi ties are dictated, etc. 
Industrial economy : movies, TV, travel, etc. ; 



• \ ■ 
\ 
\ 

\ 

v 



^. Around My Way . 

This activity will help make the topic 'of economics more relevant to the 
students. Encourage students to share their experiences and allow as- much time on 
this activity as desired by the students. If they are involved in the activity^ 
note their responses (mentally and/or written) and be aware of tWni while helping, 
than to learn about the economy. (See General Procedural Manual for Around Jly Way.) 



" * ■ . ' «•■ ■ ' " ° 

" Footnotes : . ■ ■■ * - j ' :'- 

1. Macroeconomics Theory and Poljc£, Anthony. C'ampagna, Houghton Mifflin, T : 
i • ",' Boston, 1974. ' . • ' , • 

2. Economics: An Introduc tion to -Traditional' and Radical Views , E.K. Hunt and/ 

Howard J, Sherman, Harper & Row Publishers, New York, 1975. 

3. How A Market Economy Mnrks. Marc Rosenblum, Lerner Publications, Minneapolis; ; ' 
. '" * . Minnesota*, 1970. 

4> - Understanding Today' s Economics . Robert Crane, franklin Watts, NY, ,1979. 
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Decisiorvs About WorK 

lessor What is Unemployment?, 



Unit III, Lesson 2 



QOCllS \ ^' 'To"" explore where private sector jobs come from 
'■■ , ■ ' 2. To. explore reasons for unemployment 



I- " Lesson introduction 



. Jk. Last class we tried to answer the question: "What is 
economics?" Today we are going to look at what is 
going on with economics today in our country (our 
econorr\y). We are particularly going to. look at 
unemployment because unemployment affects many 
adolescents. . 

B. Ask — Have any of you ever experienced unemployment? 
In what way? What do you think were somg. causes of _ 
the situation? What was your response? . 

C; First let's, review what we learned last class, about 
economics : ' 

1. What is economics? ... 

a. Go around room asking each student for an 
■ — answer. 

2v How is economics related to survival? 
. v a- same method as #1. ' 

II. The Nature of Jobs c in this Country 

A. Explain— In order to understand unemployment, we have 
to look at jobs. (Write "Jobs" ..on./the. board. ) 

B. Review - Why do people have jobs in this country? 
1. There are many possible answers here.. Consider 

and discuss all answers, but make sure to include 
\ the reason of "survivals. 



Materials 



er|c 
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i~ 
) 


: C, Questions ; to encourage the use of what students already 












. Q: Name, a few types of jobs that people might have in this 


■■ ' /' \ >>..,[. 

' . ' '. .."7" >> 




country. (J-ist all the jobs on the board. Choose one 






of these jobs and follow the questions based on this 






example: >'•• - - ~' . y 


" « * .' 'i 




Jobi in a f car factory 


see Notes to Tea chef 




Q: ; What would a person need to do in order to start a 


/ • • 




•'•factory? ■"■ " >/■' ■ • 






A. They need to buy machinery, raw materials and'" labor- 


3 "' V: 




(people to work).; 


i " ',; 

'. / ; ; ■ 




Q: Where would the money come from to get all those things? 






* - n • ... . n pC|OUII\J / IIQO CQI II CU/ JUV CU/ 1 l NIC 1 1 LCU. clu< Li ic 


see Notes to' Teacher- 




money already. 






Q: What is this person/s usually called? 


■ ' , ; ■ '.•*\ 




A:* The owner/s or the employer/s . „ " 


,._ .' ,.".;„.. 




Q: Why do you think that an owner/empl oyer wdul d want to 






spend all that money? tJhat would they want to get out . 






. of it? •■ _/ 


J 




A: They want to make more money. 






Q: What do they have to do in order to make more money? 






A: They have to sell the product. (In this case the 




'.. "• 


• cars . ) 






Q: But how do they actually come out with more money than 




7.--- 


• thpv ^tarfpH niif with? 






A: They have to sell the car for more than it cost them 






to make it. For example: The price must be qreater 






than the cost of the machinery, raw materials, and 





1 a * what "I s Unemployment?* 



Unit; II I v -Lesson 2 



Materials 
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labor.*; .This difference makes up/ the. prof It, '-;\' 
Q. How can the. owner/ employer try to make as much. mdney as 
• possi^ble^ ... ; '.. -Y ; . t 

v A. B/ keeping the cost of the product as low*as fJbssible 
Q:' How can the ojaoier keep the cost low? Yv. ' 

A. Pay as little as, possible on machinery ; raw njaterials 
and labor. 
III. Labor and Unemployment ; 
A. Explain V 

1. Now we are going to concentrate on the labor part of 
this process « 

Q: Why do you think we are going to concentrate mainly on labor? 

Who i s 1 abor? What is 1 abor? ----- - « ' - 

A. We are labor. . People do labor. Labor is work. > 

2. By, looking at labor here, we will better see how the 

•„ economy affects, our lives. 

- ; a.: Role Play activity ° 
j •"■ ■ ■ * ■ . ■ . » '. " . ... • . , 

1. Introduce, the 1 activity by saying* that each one of us 

•is now going to play different roles in the economy. By 

.trying to get into our parts and thinking like the 

people we are playing, we will be able to figure out 

what is going on . in the. economy and where we fit in. 

Z. There are many. different ways to organize the role play 

: : : a ctivi ty. PI ease see t he Not es to Teacher_f or opti ons - 

and instructions. . ?r 

3. Pass out the role°play cards. ENJOY! The instructor 
should feel free to participate in^the role plays, eithei 
with his/her own cards orr with input. x~ 



see Not e s to Te ac he : 



—Role Play options 



any avail abl e props; 
and student role? • ■ r 
play cards. 



What vs Unemployment? 



Unit III, Lesson 2 



direct o>v$ 



Materials 



.1 4>. ' Discussion ;: 

- It is important that the role plays help the students t 

further/understand the causes of unemployment. This 

understanding, can be helped by asking some questions 

0 ' after each role play: 

a, "How will this person's decision affect the amount 

of johs available for people?" ; . ° / 

: h. Are : there any other ways' to deal wi th the si tuati on 

so that as 1 many people as possible- can have jobs? ■;' 

c. How does this role pi ay "relate to our econor^y? 

■ ,5 . " : Other disc us si on pos s i bi 1 Ui e s 

Many topics of -discussion can arise, from the role 

plays. It' is helpful to anticipate some of the 

V— -~ possibilities so that you can; deal with them in a way - - 

that further clarifies the concepts for the students. 

, See the Notes to Teacher for some ideas. .. 
IV; Evaluate the Class VJ 



see Notes to 
Teacher:- -Anti- :^ 
ci pate d i sc uss i on " : Ji 



) : 
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iftr Ttac h tr$ \V™} * " ■ Les"son 2. LESSON : Whatis unemploymeit? 



1 ' 



• . ROLE PLAYS 1 / . ; 

I. For six out. of the ei.§ht roleplay cards there are. adversarial roles, e.g. 
federal government official 'and public school teacher; pizza store ov/ner and 
teenager; furniture store" owner and worker. There. .are 2 (the garment factory 

"iDwher and the baseball mit factory owner) without adversarial role play cards-. 

•..Encourage students to. "ad-lib" the role coworker whomight be unemployed due 

to the owner's decisions. 

* • . r 

II . Options : . 

A. Pairs - The role play cards' can be kept in pairs; each member of the rcHe 
..." play poses a different view of the same situation; Students can role play in 
pairs and debete the different points of Q view. For example,- factory worker 
vs. factory owner; fui/niture store owner vs. worker.- * 
'The 2 students involved in the role play can: o . ' ■ _ 

a. try to agree on a direction 

b. decide that* no compromise. is acceptable, or > 
. c. get the help. of the group in . making a decision 

/ ' OR ; u ; ; / * 

; B. Singly - g Rgle play cards can be distributed randomly and each case can be 

• dealt with separately. ; .. 

"a. Again the decisions can be made by the .individual student or by 
the group. ! 

b.* With this option it is very i.mpbrtant?Jbo' discuss the ways in which 
each" of these case studies are connected. 

III. Feel free to make up more role play card's with other roles in the economy; 
e.g., self-employ ed wor ker, -artist, hospital worke'r, etc. " 
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Unit II IV: Lesson 2 



.... 

LESSON- What i s »' Un'empl oymenfc? 



IV - Tobies of discussion which may evolve from the role-play; ' / 

/• Tne following are possible topics that may arise from the role play! 
There fere* many opinions as 'to the answers to these questions. The purpose here is ' .• . 
toraise. possible questions so that' the' instructor is able to anticipate and think . • 
about them. . " • : • ^~-'-.~--:....\ '• : / , . .' , ' 

.' a. Fairness - Why ;do. some people have jo>s > WhiJ^othiers don't; how much . .1 
noney must an employer be making in order not to' fay off workSj?. I.s what the "worker 
or owner, asking for fair? ~ """'"^^S ' " " 

b. Reality - Is it possible" for everyone to be employed? What if an v . ' 
anployer didn't 'care about profit? • ' \ .„;..' — — 

c, Mojbivatiorv - Is it selfishness that ■determines the decisions of'; 
.workers and bosses? Or is it the way that this economy works? How mitfh does a .. T 
•erson really n&dto live' on? How^much does a business need- to make in order to 
survive? — : - 



d.. Foreign labor - Why- are wages so much lower in poor countries? 
Why do people accept such low wages?"' Is it fair, that companies move to other 
countries? - - 



Role Play OA) 
PIZZA STORE; MANAGER' 



-My name is N Tonny .Topper. The ' other day this kid came into; a the^stoVe 
; looking -for a job'.. Well , I just didn't know what to do ; His name is ■ 
herald. • I/Vev-seen^ him hanging around the.street a lot. At f i rs t I said, 
"Why should I hire you, all I ever see you do is -hang around on the street?" 
: But then I saw the look on .his face and saw. that he didn't want to do that 
anymore. Then he said, "Well if I have a job I won't be hanging on the 
sfreet so much," but nobody will even give me a'chance." Well 1 . I cans.ee - 
that, he has a good point. - So I said that I don't have much money to hire 
anyone, but I would think about it. So I thought about.it and this is what 
:i I came up with: ,' ' - • . 

,/l just have a small pizza shop. Sometimes it gets Veal busy here anci 
there's alway^ a lot of cleaning up to do, but : I don't have enough money/ 
to hire someone else. I barely have enough to. pay the rent on the store 
and support'my family . Then I thought, why don't the big companies, the 
'guys with all the money hire more teenagers. But they won't do it, cause 
all they care about is money. Then I" thought about what Gerald said to me. ■ 
If nobody gives him or any kids jobs, they '11 just hang around and feel 
lousy and. make .trouble. So what should' I do? I want to do what's best, 
but it' s so hard .to get by nowadays. 

QUESTIONS * _lj _ / 

1. Vlhat should Mr. Topper do? 

2. What will be the consequences of his decision? . 
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ROLE. PLAY Qb) TT** * . : ' , •;•'/ '.: . *' 

TEENAGER '-. A . .- ' ■ ' \ '*/ : ." ' ■ ' ■ 

My name, if Gerald Washington. I'm 16; years old and I want a'jobA 

• Everybody is al ways saying, "Hey kid, why don ' t you get off the street and 
get a job?" :. ..• ;;. \. ■ 

• So i' say "OK! I 'm gonna.ge't me a job. I will be out of fehool soon 
and I'm going to want some money.. So I'll do it." 5 ^ ._. 

' Well nobody ever told me- how 'hard "it would ^e-to^ET a job. '.Everybody 
■says: . .... ■"■> " ^ ; " ■_. ■ ' 

Sorry, you need. more experience or \ 

Sorry,, you have to be 18 or. ,. " 

Sorry, With all the cutbacks, wexhave 'no money'. ..' . , '.".>... 



\ 



- • .What am I supposed to do? I don't even know if. it is worth it or 
.what is going .on. And I really want to do something with my life*; ' 



QUESTIONS 

1 • What should Gerald do?- 

Z< What will be the consequences of his' decisions? 



/ 



- J 



Role Play (2A) ♦ 

FURNITURE STORE WORKER - ( ' 

My name is Joanne Emery. t work ;in. a furniture store. Everyone here 

gets paid minlmbm wage 7 " and no more. I ' have to. support W family on what 

I'make and I have 3 -kids. I cannot pay all' njy bills/on. only $3.65/an hour! 
~~ Bu \ 1 4 9n\t know, what to .do. I can't quit because ft is so hafd"Tq = find..- • 

.another job. . Some people say, that we should form a union and tell the boss 

that if he 'doesn't raise our pay that. we will go on strike. I think" that ? 

that- is a good' idea. But I - heard ,the r doss say; that if he .hears anyone . 
' talking about ...unions, he will fire them. -J can't risk . that.^ I've got to " 

put food on , the tabl'e. What should I do? 



QUESTIONS* g . . .- ...1; ; 

1 . . -What does Ms.. Emery want? ... ; ' . 

2. What should Ms... Emery do? (Use the 5 step decision making model.), 
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Role Play @ • 
FURNITURE STORE OWNER 

. My name. is Kathy Brinn. I own a- furniture store in Boston. You 
probably know by now that some workers -in my store wanted to form a union. 
A union! Just think of it. We. all get along well: Why do they need a . 

s ^ .una on? Why can 1 1 they/jusF talk to me about" thi ngs the way they • used to . 1_ 

Oh I know, they want more money. . Well, if I could pay them more, I 
■ would. But if I did I would, lose profits on my sales,. I wouldn't be in 
business if I did that. I am insulted that they want to form a union. If 

I hear talk of it, I will give a'warhing. If I hear that person say it 

• ' , ' ' . ' J " \ ■ " " 

again* I will fire them., Look, we owners have to. look out fojr ourselves 

too". : — : ■ — - ; — "V~'~~ — •/ 

QUESTIONS ■ . \ " ; 

1. What do you think-Ms. Brinn should do? ' 

2. Why does she want no ^ni on? ; . ^ ,__V 

3 V What are alternative ways to deal with her workers? (Use the 5-step 



decision making model". ) , ° \_ 

O ". ■ — - 

• ' '■ ■ •■ t 
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Role pi ay OA 
SCHOOL TEACHER " 

My name is Larry Simort. I teach reading in a school in Boston. This 
year I have 35 students, in eacli of my classes. 'That means I see 175 
students each day. It is incredible. This has been happening ever since 
the government cut the school budget . With less money, the school had to 
lay off lots of teachers. So, of course, I get some of the students that 
the other" teachers had. It is very hard to teach now. It is. unfair to the 
students and the teachers. But I don't know what to do about it. Some '.. 
people-say that we should go on strike and demand that they hire back all 
the other teachers. But that means 'that we will have to close the schools 
and the kids will suffer. How can we convince the peopfe and the govern- 
ment that education is important. . 

QUESTIONS : 

Use the 5 step decision making model to figure out what Mr. Simon should 
do. 
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Role Play(3B) 

FEDERAL GOVERNMENT OFFICIAL • * 

My> name is Walter Harper. I think that it is very important to give 
young people jobs and an education. Our taxes pay for a lot of public 
education already. . 

But we have other needs for taxes as well. Righ L now we have to 
build up our military strength . The Russians spend billions of dollars on 
weapons . We have to let them know that'we are just as strong. 

Our defense experts know a lot about what is" going on in the world. 
They say we need more money for weapons. That means that we have less, 
money for education and jobs. 




3. What would the consequences be of that decision? 
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Role Play (4A) 

OWNER OF A GAR ME NT FACTORY 

My r.ame Is Hank Armstrong. I own and manage a garment factory. As 
you know, there are many different clothing producers around, so I have a 
lot. of competition .. I had to -.start lowering the cost of production or 
else I was going to go out of business. I pay my workers wel-l: $3:60 
'an hour.' That's more than I started out with when I was workinq. A few 

r - / • . • . ^, ■ 

months ago I found out about this great sewing machine that did the work 

— — — ; — ~ — . * 

of 10 workers. . So. I bought a few of them and laid off 50 workers. Now 
I'm making the kind of money:I need to stay in business. Look, if I didn't 
do that, I would probably go out of business and all the workers here would 
lose their jobs. • 

QUESTIONS ' - ■•' 

1. Why did Mr. Armstrong buy the machtnes? 

2. What were the consequences of his decision? 

3... What do you think Mr. Armstrong should do? .Why? 




. Role Play© . ' 

BASEBALL. MIT FACTORY OWNER 

My name is Frank Green. I. own a baseball mit factory, I used to sell 

a lot of expensive mits. But now that" -the economy is not so good, only the 
'pros can afford expensive mits. So I have to make less. of them. That means 

that I had to lay off some workers: 
.....Then I found out that workers on the island of Haiti got paid less. ; than 

workers here. I paid. my workers here at least minimum wage: about $4.00 

an hour. In" Haiti , you can pay people $3.00 for an entire" day of work. So' 
- I moved by factory to Haiti. Now I am making a Tot more money because 

the cost of labor , is much lower. 

QUESTIONS . - : 

1. Why d{d Mr. Green move his factory to Haiti? . ' 
\ 2. What were the consequences of his. decision to move the factory? 

To himself? To others?, 



Decision About WorK Unlt In - Lesson 3 

lessor: How to Understand Unemployment: A Story 



goals ; 



1. To familiarize? students with various reasons for unemployment 

2. To enable students to reflect on the feelings involved in being 
unemployed ! — — 



Materials 



0« T 



Lesson Introduction : Explain that we are going to* 
..continue to learn more about what causes unemployment, 
A. Optional: Review some of the causes of unemployment.; 
Remind students to keep these ideas. in mind and recall 



"II. 



them when needed for the story. 
The Story 

A. Pass out the story. 

B. Ask for volunteers to read the story aloud. 

C. Deal with any questions as they come up. Ask students 
to define the underl ined phrases if you think it would 
be helpful . • . ■ 

D. As a class, answer the question's at the end of each 
chapter. Remember, the most' important activity here 

, is the activity of thinking and listening to one 

another's ideas, NOT getting the righrt answer . 
Ev When joe Newcbriib is experiencing a difficult situ^fcitfn, 



Student Handout: The 
Job Hunt 



See Instructor Guide p 
Underlined phrases and 
Answer Key 



III. 



ask the class how' they might feel in the same situation 
and how they might deal with it. 
. Evaluate the Class. 



Mrfe -for Teachers & t „,, LesS on 3 v 5 * 



Understanding Unemployment :. A Story 
1« : Underlined phrases in the story ' . ,■ ■ 

■ Definitions of underlined phrases are provided here. for "those that may pose < 
some difficulty for the teacher. The others are more obvious and may , not require 
explanation. •■■ ■ 

Ask students what they thinks Then ask : 

other students if they agree with the ^rA^t^^ij^^^ should contribute 
his/her definition only to clarify misconceptions or confusion.' . 

A « Uner.PlOYT^Trr " (Chapter 1, pg. 2 ) ' ' ""*~ •- 

- P ictio ^ry deflation : -The state , of being„unemployed;- 

involuntary i dleness of w orkers 

2. It might be. helpful to first discuss the moaning of "employ" 
The dictionary definition of "employ": To make use of; to occupy 
time advantageously; to use or engage the services .of V 
' .... ^ 3. Thus, an unemployed person is not being made use of / his/her 
time is not occupied advantageously, his/her services are: not -being; 
engaged. : , a 

_ "' 4 ; See What's Happenning to Qnr.^c Popular Economics Press; 
•^at the Office of Dollars and Sense, Somerville, Massachusetts, p£. 5-7 

\ B * " Y ° U deserve a job" (Pg.4 ) - This phrase is clearly 
„ :: a^inion . . . it may ^ helpful to ask students; whet her^orlnotV they ; 



. agree with this opinion, why? why not? In what case might 
. someone_not_ deserve a job?' These questions are to help clarify 
•V; student's present thought, not to change or correct them. 
,.- C. Competition (pg. 4 ) - pictian^ry def intion :' a contest 
between rivals; the effort of one ^- M , ce . parties acting independently * Q 
J -secure the businesses, of a thiro ^,t y : by offering the most favorable ; 
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Ncrfes -for Teachers 



Unit III, Lesson 3 



Lcs£6vT:~ 



Understanding Unemployment : A Story 



' , D \ "Competition make v s the scnnomv go round "- (p . 4 ) • - It would 
be impossible to clarify this issue: briefly. The phrase was intro- 
.duced into the story in order to* increase consciousness of "compe- 
tition" as an integral part of. the American economic system, rather 
than to explain its role.. •• 

. ; 'It is more important for students to think , about the^ ways in ' 
which competition plays a role in the economy . You can .ask clarify- 
ing; questions such as:' 1, What might you compete for in the 

economy? 

2 - How does competition between businesses__ 
help consumers? '\ 



4 



^How-does competition between businesses 
hurt consumers? - - v . J ..... 

How does competition reiate to unemploy- 
ment and inflation', which are two signi- 
ficant, economic problems. 

" E V " Without jobs kids get into trouble "- (p. 4 )/- Again,' this i 
an opinion. This opinion is dealt with in "Things to Think About" . 
ltmay be helpful here to encourage experience sharing or "Around My 

Jlay",„...(.S.ee_:Ge.neral_p r o^ 



1 * D ° , kids ^et into trouble around your way' when fchey. don • t 
•" have jobs? • : : '\ •• '■' : v' '• 

2, Would having a job help them not get into ttouble? 7 .'. 

3. Have you ever had a job? Do you or have yiu ever had a 
. , paying job? Does having avjob affect your behavior? 
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LcSSO V\: Understanding Unemployment: A Story .«•• «• 

• • ■■ .. > ; " — — — .. 

. F * "^y off, some workers" (p. 7 ) . - The dictionary defini- 
tion here, says "the act of laying/ of F a worker 'or an employee" (not 
much help) . Laying- off a worker is different than, firing a worker. ." 
Lay offs are usually due to/ insufficient , funds , priority . changes ; • .' 
automation, etc .. They are 'not clearly connected k to, the performance ' 
of a specific employee, when people are fired from jobs, they get" 
.a; strike against them on. their employment record. When someone* 
is laid off, s/he loses a job, but does not gain a bad reputation,. 

\ G *- can't afford'to pay ■ th^. .» "■r T v 7)- This statement " 

is also meant as an opinion. «or encourage the thought process* about ' 
the implications of this statement, you might' want to ask yourself 
(and your students if you think it would be helpful): . ' 

1- Why does an.employer assume -that s/he should ' , 
■ rec eive- more money from the business than the • . X 
; . ; . workers?- What assumptions go along- with "owning" a \ 
■ . business? ....... '• 

>\ ■•' ' ., 2 - Are standards of personal income different for 
\ * •.. •" employers and employees? 

3.... . I- X : 3 ' HoW **£ght those differences impact on the amount oF 

jobs made available by employers? 



X 



~ ; : ■ H. . . Union (inxthi S case..a-labor... union) ( P , «v 1 ^ Wlonii, 
definition is: an. orgai^tion of workers formed for the purpose/of 
advancing its members' interns in respect to wages, benefitsy and ^ 



> working conditions , ' 
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Unders tanding Unemployment: A Story (cont) 

I- On Strike (p. 8) - The dictionary 4ef.initiori of strike: 
a temporary stoppage of activities in protest against an actor 
condition. 

It might be helpful to ask students if they can remember any 
strikes which directly affected their lives, were reported in the 
• news , were talked ^out at home , etc : what were" the rstrikes about? - 

... f i T • ■ ■ 

What was the outcome? See, "Things to Think About" for more questions. 

• • J • "Money to Create More Jobs " (p . 8) - Companies- often 
' determine a minimum- rate of profit which they must reach" before 
re- investing money into their business'. Jobs are a possible by- ". 
"product of this re-investment. 

K. Taxes (p. .8). - Make sure .to clarify the meaning of taxes 
before attempting to discuss this section. 

-L. Government Spending (nl -<n - It may be helpful to discuss 
the following questions to. clarify this section: _•■ ■ 

1. Where does the government budget come from? 
.- . 2. Who makes" the decisions.^ — — 



3. What are the" "options for government spending? - 

4. What are your priorities? Why? \ 

■ :.• ■ - :i' / • ;•"'*. - V 

5. - What can you do to get your priorities met? 



/. 



M. 



Invest I P- 10 > -/Put. back into bus ine s s ( s ee "J" above) T 

^— r-r-^-Ji^^^ to those'; 



. people who cannot work for physical- and/or emotional reasons', or who 

.^ c . a .. nnot ...£ina^^ themselves and their families. / 

■ . Very, of ten , when go ver nmen t 7 o f f ^i^i^l s~ need to ~c utr spending -due to ----- 1 - 

.• >def icit , .^welfare Ms the first to. be cut, since welfare recipients have 
very litt ! le : politicar pull. . : ' ■ 

© . ^ A lQflO. ... _i i£ ■ . . 



2-. Story; The Job Hunt , Chapter 3 - Matching Excercise 
v, ANSWER KE Y: • - 

. — ^- ; .. • 

iNe ... • " ■ 

.2. Mainly c, or b, or any of, the others 

3. Mainly g 

1 4. Mainly a, d, or g - . • / ^ • - 

'5. 4 Mainly f 



•\v- 
. \ 
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Chapter ] 



"The Job Hunt" . 

Joe Newcomb sat on the subway. He was going downtown to apply for a job 
in a hotel. He had found the ad for the job In the paper the/night before. 
It said: • ' '" 



WANTED: . ■ - 

HOTEL BELL-HOPS AND ROOM SERVICE 4 

WAITERS AND WAITRESSES 
Apply 1n person to. Mr. Jones 

between 9-5 at the, Parks 1de Hotel 
, 32.5 North Main St. 



He frd never done this W^f*^ 

a job before. But .he knew It was time for Mm to support himself. His mother 
was havt^a tough tlmejettlng by. He wanted to be able to help out. A job 
seemed like the best thing; , And. he. knew that If he worked hard, he could do. 
this job well . ... ¥ . 

' Joe got off at this stop and walked with the crowd up the stairs to the 
street, "Well, here I go", he thought. His. watch said 8:55. "Great, ni.be 
.the f 1r st one there and show them how resoonsiblp i am. But first I'd better • 
check my tie ali"d~hVfrT ,, ~^ — — -J- 

Joe looked at himself 1n a store window and did a little last minute "brush 
up. "Not bad," he thought with a smile. "I would hire me for 'surei" ' 

Joe walked quickly to the corner where he >aw the sign "Parkside Hotel". 
As he got to the door he said to himself, "Perfect Tim1ng»; 

There was a sign on a desk 1n the Jobby which sa/ld, "INFORMATION" 
So -he went over to the d^sLclerk and asked, "ExcusV me,can y^tell m e , 



Page 2 



where I would find Mr. Jones?" ! . , 

"Sure, "said the clerk, "just go down this hall and through the doors". 
Joe said, "Thank you", and took off down the" hall / But when he opened 

the doors,; he could not believe his eyes. The room was packed with people. 

Ten, twenty, forty, yes, 1t looked like fifty people, waiting - on 11 he to see 

Mr. Jones. , 

The last person on line could see 'chat Joe. was confused. She explained, 
"I know just what you are thinking. It's 'probably what I was thinking when I 
got here, /What are. all these people doing here?" Why you probably thought thai; 
you. were going to be, the first .one here. So did I. Well-, son, this is what 
happens when there 1s a lot of unemployment .. When one job opens up, it seems 
like the whole world wants it. I know, I 've .been looking for a job , for 5 months." 
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NGS^ T{/ 



1. Why were so many people waiting on Una when Joe arrived at the hotel? 

y ' ■ ... ... , * i 

2. Was Joe' late?' 

'3. W|jat does "looking for a job" mean? How does a person "look for a job? 11 
4. What is unemployment ? v %. t ' 



4 
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-CHAP-IER-2- 



Joe was still very confused. As he thought about the situation , more 
■people came into the room with the same look of surprise on their faces. 
Joe dec.ided to ask the woman who spoke' to him' if she knew more about what 
was going on. . 

"Dcause me,", he said, "do you know why so. many people want these hotel 



jobs?" 



"It's not that the jobs here are any better than others," she replied, 
"It's that there" are so few jobs to pick from and so many people who want.J:hem. 
Many people don 't have much of a choice. They haye kids to* feed. I'll bet. 
you- that most of the people. on this line have kfds. Look at all the kids here 
with their^parents now. , And I heard that there 's only about 8 jobs openings? " 
here. Doesn't ,look good." . 

"WelV, maybe I should go. Those people need' the job more than^I da " 

- he Said. v ■ ' ' , . ./ . 

' ' "\ ■ * ,» ■' '- 

r- "No, you should stay. You deserve a job just as much as anyon ■« Wherever 

: - 7' " !"•..-* ■ \ 

you go, you'll find this ^ind of competition . . It 's what makes this" 'economy 1 •# 

go- round. Besides, it's -good to see a young guy like you looking for a job. - 
Without jflfrs, kids get into trouble . " - v C 

^'Maybe^you're right," Joe sighed, "but I don't think ;I'll get \t. With all 
this competition, theywill probably" hire people with experience and j don't * 
have any." - . , * i . „ ' ' ' " • 

"You never know. Hey, my name is Brehda ." - " ' • 

* ."Oh, yeah; I'm Joe. 'I gptta ask yot% do you know why there is so much 
unemployment?" . *X ' ' 



4 ' 



' © Adolescent Issues Project 1982 ■ 

ERIC . _ ; .:.: <;- . ; •• • 



mi 



-5- 



'. "That's a good question. Everyone wants to know the answer to that. 
Some say It's the government, some say it is because of big business. ■ Some 
say that workers are^askVngjfor too much money. It's probably all these 
things. The way to find out 1s to listen and read the news and keep asking 
questions. That's the way to figure but what's going on. Well, goodJIuck, 
Joe." , .. • ... 



"You too, Brenda. And thanks for your help. 
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THINGS TO. THINK ABOUT " 

1. What did Brenda mean by "Everyone deserves a job"? Do you agree? 
V Why/why not? (paragraph #1 ) 

:- ■ v. " ■ ,. 

2* Do you think ; that Joe deserved to get a job at the Parkside Hotel? 
- Yes No , Why? " 

3. What do you think Brenda meant when she sai r "Kids get into trouble 
when they don't have jobs? Do you agree? Why t -Why not? (paragraph #5) 

4. What do you think Brenda meant when she said that unemployment is caused 
■by the go vernment (paragraph #9)/ or unemployment is caused by big 

business ?: ^ ' 

5. If workers ask for higher wages , how can that cause more unemployment or 
make fewer jobs? Can you think of an example? 

What do yoii think causes unemployment? 
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rCHAP-TER-3- : « 



- Joe could see that he'would be. standing on line for awhile, so he 
picked ud a newspaper he saw on a chair.' Lo and behold, right on the front 



page he saw this article: 






UNEMPLOYMENT:- ^DEEPER LOOK 



2 latest government poll shows that unemployment is up 
to 7%. Seven and a half million people are out of work 

^The number^f non-white unemployed people is much higher. 
13.6% of the non-white population is unemployed. 

Many labor organizations and community groups are very 

. \ > '■ . ■ • . . - 

angry about this. The president says that we must wait for the 

. \ ' ,• , '• • ■ t ' \ '' ' 

economy to get better. ■ '■'.■> 

We interviewed representatives from business, .labor', and 
the government ,\ and a few unemployed people to find out what 'they 
think 1s causjing the lack of jobs. 

The following are some of the reasons they gave. "■- ■ 

1 • A. business- executive cites High Fuel Bills 



oil 



The Ara_b_nations keep raising prices of oil. When 



ills go up, every thing """else goes up (like 



heatihg costs and all the equipment we buy) So 
we hate to lay off some workers . We can't afford, 
to pay them anymore." 
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2. An ex-worker from General Electric says that co mpanies * 
move to other countries / "I used to t work for GE* Our union 
« went on strike because we needed more jTioney to support, ou> 
families. The company didn't want to pay us more. So after 

we won the stHke they moved to £ part of Asia where workers 

* , ' _ . , . ■>• . . [ \ • • 

have less power than us . Those workers get paid less and 

can't Jive very well ; v The company fired 800 workers, so that 

they could, make more money." 



3. An ex-worker from, a textile factory cites "Automation" . 
"A lot of us, lost jobs because machines have taken our place. 
I used to work a sewing machine. Then the company bought * 
this big electric loom that can make the same amount of 
fabric with much fewer workers. They don't have to pay 
out as much if they get a machine. You only have to pay for 
,a machine once', and then 5 repair it once in a while; A * 
person. needs to be paid, so that she can keep living. The J - 
company fired hundreds of us so they could make more money ." 



4. A company 'owner says that they don't have enough 
money to create more jobs . "We can't be expected to keep 
♦ putting out more money to make .more jobs . Why^ should we 
put out money if we already don't make enough money ? 
Do you know how much we have to pay in taxes ? If we 
didn't have to give so much to the government in tax es.^- 
then we could put more money back i n to bus in ess and make" 

more jobs ." ., ,/ . V . ■■>. .- 
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5. An ex-grocery store owner says that big companies are 
squeezing the little, guys out . "We just had a small grocery 



store in the neighborhood where we lived. Then a big super,- ; 
market moved in the neighborhood. They could sell things $P 
much cheaper than we could because you can sell things cheaper 
when you sell more . They /.also could afford to buy one of 




thoie big money-sav'ing cash registers .With that cash register 
you don't need as many wdrkers, so they-fired'a lot of their 
workers. Now they can charge even lowejp prices . We couldn't 
charge lower prices. We were Just making enough to get by 
as it was.- So we had to close the store and fire alj our 
help. Now we are out of work too for the first time in . 
25 years." 



/. 




6. An ex-governmerit worker cites government spending as 
the. problem. W I used to have a CETA job. That was a 
program where taxes went towards jobs for people who 
•couldn't get other work. Now the government says they * 
don't have enough money to emp\oy me or any of the other, 
people who had CETA jobs.; The president says-they need 
more money to make our armies stronger. The mayor >is 
spending more money to build another room for his office. 
I even heard that the president's wife bought millions of 
dollars worth of plates. But they don't/think that jobs 
are important enough to spend money on 
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• r 

7 - A government representative says It is the fault of the last" 
president^ "The last president we had. spent a lotof money and 
people were paying a lot. of taxes. We have to change all that. 
Yes - we want there to be more jobs, but we are going to have to 

■ ... s 

wait. Business needs to have more money to invest . Now that we 
o have cut taxes, they will have more money," 



These are some- of the reasons for unemployment. - The next question 1s 
what are we going to do about 1t? 

Joe took a deep sigh". "Well / he thought, I got a lot' of Information 
from- that article, but I feel even more confused. Maybe what. they say is 
true, 'Sometimes the. more you know, the more confusing things seem,.' (tops! 
It'jj almost my 'turn to be Interviewed. Better get my act together." ' 
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THINGS TO THINK ABOUT ■ , - ' \ 

1. Many different opinions were written in the article. Each?. of those 
opinions were given by a different person. Each of those people is part of 
a group. See if you can match up the group with some of the opinions they 
might have. (.Each group can have more, than one opinion). Before you 
begin it" will help to discuss the roles these people play in the world of 
work. Then pgv \ out what they would say are the causes of unemployment'. 



GROUP 



,1. Small business owners 



2. Factory workers 



3. Government representatives 



4. Big business owners 



V 



5. Ex-government workers 



OPINIONS a bout causes of unemployment 



a. High fuel bills K 

b. Companies moving to other countries \ 

■ •• ' - - ■ ' " . v ••:\'' " 

•" ' 1 ■. ■■ ' ' ' 1 ■ ■ Y 

c. ' Automation (changing to using machinesV 

instead of workers) "> 

cj. Companies don't have enough money to 
make more, jobs (need higher prices, 
less taxes) 

e. Big businesses are squeezing the little, 
ones out- 

f. Government cuts money for jobs 
g/Mt's the last president's fault" 
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CHAPTER 4 —THINGS TO THINK ABOUT, 



1. Why did Joe think that it was- important to be confident and polite 

during the "interview? Can you give an example of how a person might act 
confident and polite? Can you give an example of how a person might 
act who was not confident or polite? ■ 



< 2. Why didn't Joe want Mr. Jones to ask if he.had.any-experience?^ 



3. 



Why did Mr, Jones think that it was important that Joe was a good 
listener?" ...... 

What will determine whether or not Joe gets 'the job? 

Will it matter whether or not Mr. Jones likes ^ Joe? Why would that matter 

• / » ■ • s . . . ' . ... - 

Do all /employers like the same'kinds of people? Can anyone please 

all /employers? 



5, ; Will jit be Joe's fault if he doesn't get that job? 



6. What do you think Joe could do now to keep looking for a job? 
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~ CHAPTER 4 



Finally Joe got a chance to meet/with Mr. JonesL The Interview 
went well, 1n Joe's opinion* He was confident , and polite . He let- 
Mr. Jones know that he was a really hard worker. Mr. Jones seemed to like 
him. But then he asked the big question, the one Joe knew was coming,.. 
"Do you have any experience? 11 Joe took a deep breath and looked Mr. Jones 
right in the eye, and said,* "Well , I haven't; had experience, working in a 
hotel , but I can. assure you that I learn very quickly." j 

\ Then Mr. Jones said, "I do think that you would learn very quickly 

■ \ . ' . ■■ fc ... ■ . . " 

becauseyou are a very good listener . You have to listen well to follow 

instructions* I will be in touch with you, Joe. I can definitely see that 

you would be a\good worker, but as you can see, we have plenty of people 

here to choose fronu Many of these people do have experience. I never 

/expected so many people to show. I guess that there aren't many other 

jobs around. But I will consider you becaose I 1 1ke you. Give me a call 

\ ■ ... _ . * 

In a few days and I'll let you know where you stand. But keep looking 

for- other jobs too. Good luck."\ 

; • . • « - \ . ■ . ' 

• ' . ■ V \! ' p ■ ■ • ■, . 

♦ ; ■ - - . - N \ 

.' . ■ " . s ■ • ■ . 

Joe left the hotel feeling very mixed up. Mr. Jones liked him. That 
was important. But what could. Mr.. Jones do\if someone else had more exper- 
ience than Joe. -Oh, well , he would keep trying^ At least he knew that it 
wouldn't be his fault for not getting the job. 

But Mr, Jones was right. He- should keep looking for other jobs 
What he really wanted to do was go home and get something\to eat. .* Maybe 
he could do a Little mope job hunting first and then take a break. 



9 
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CHAPTER 5 



The day was still young, so Joe decided to do a bit more. job 



hunting- before he wejit home. ... 

He began by buying a newspaper , so that he. could look at the want 
ads . Then he strolled up and dow: 1 few streets to see if any' stores had 
"Help Wanted" signs I in their window. Joe. looked for an hour, with no luck. 

But he did nojt give up. He decided to go into a store to ask if 
they had any openings . First he went Into an. off ice supplies store . The 
people inside seemed pretty busy. He looked around to see if he-could' spot 
.the manager , but he could not.: So he asked one of the workers if they • 
knew if there were any jobs available. • 

* "I don't think so," he said," but maybe the manager would know, she 
is over there with a customer." , 

"Thank you," said Joe. He waited until the manaqen was through with t 
the customer and asked, ""Excuse me, do you have any jobs available?" 
"Have you finished hig^j school?" asked the manager. 
"I am almost finished," said Joe. ~' / 

?Why would you want a job before you have finished school?" 
"Because I need some money and would like to get some experience." 
, "Well ,1 only hire people who have finished. high school . There aren't- 
enough jobs for everyone and high school graduates are more qualified. Maybe 
you should wait till you graduate, then come back and We Ml see if there are/ 
any: openings.' 1 '\ , / 

"OK, thank you," said Joe. : 
■ Joe left the store as quickly as he could. "I. am^bumme^autV^rte 
thouaht. ;>'T don't know if this is j^r-th-i-trr^^m just gonna go home and relax. " 



/ 



■ -15- 

. / Joe took the subway. home and watched all the people goinq and. coming 
from work. "How did they' get those jobs?" he wondered , "and where do the 
jobs come from? What causes all this unemployment? .That newspaper article 
made' sense. I'll have to think about that more. and ask. more questions.- That's 
what Brenda said I should do.'": 

When Joe got home, e his mother wa's busy cooking dinner. , "Hi, Mom," he 
said". ' i ; / , I 



"How did it go- Joe? Did ybu get a job?" 

Joe didn't. know what to say. What could he tell her? "No, Mom, I 
didn'.t get the job and I'll, never get any job." No, he couldn't say that. He 
had to get a job. His mother- worked so hard her whole' life. Joe had 4 older 
brothers and sisters., All were out of the home and supporting themselves, 
except far him. 

His mother was on welfare. Welfare checks were getting so low that it was 
getting very hard for-her- to support herself and Joe. He felt so bad for her. 
He w. . d to help. She was getting top old and tired to take another job. 
She Carved to rest. 

Joe's anger made him decide what to tell his mother. "Mom," he laid, 
"I- have something to tell you.; I didn't get that job this morning. Too many 
people were -applying for i t. You know, it is very hard to get a job nowadays . : 
Especially if you are^tiTT in hig h school and haven't had any experience. "There 
is a 1 ot^^unem^l oyWntT^ The economy^isn^t doing very well. But I'm hot gonna 



-1-eT that get me down , Mom. I '11 get a job ..eventual ! y. And i n the meantime , ' I "air 
going to figure out what's going on with this economy and find out what I can 
do about i t . .' 1 1 is not f air . Everyone deserves to have a job (Joe though t 
again about'>wfiat Brenda said) and you deserve to have a rest." • 
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Jofe's mother was smiling at him. He felt better 



now. 



"Did I say all that?" he thouqht. "Wher.e did I learn- all that? We'iU 
I may not have found a job today. But I did find a lot of knowledge, " • 




r 



■ \- 



V 
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THINGS TO THINK ABOUT * 
1. Name 2 reasons why the store manager* did not give Joe a job. 



2. Why do you think thp store manager thoughhthav. it was' important for Joe 
to complete high school? . - 

3; When Joe got. on the subway, he ksked himself some questions. "How did ail 
these people get their jobs? Where do jobs come from? What causes all this & 
unemployment?"' ./. . - 

You can help Joe answer these questions, by discussing some of the. 
information you read in tire other' chapters of the story, \ 



4. What is welfare? 



5. What did Joe mean when he said, "Welfare checks are getting so low". Hov< 
do welfare checks get low? Wheje do welfare cheiks come, from? 'Do you think 
it is easy for elderly . gnd sfck people to li.ye comfortably? Why? Why; not? 
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Decisions About 




IXhit : WW are my (iife^ v ^jWlU?^ 




is 



OlS C * 1* To help. students become more awarfe of^ activities they do 
* and do not enjoy. % 



2. To help students relate the activities they enjoy to 
/possible jobs. . 




sons 



1. Work Interest Inventory—Assessment 

2. Job Choice and Job Inventory 

3. Job Interests and Exploration: Matching Exercise . 
.4. Do You Know Your Skills?* Assessment and Exercises 

5. SelfO^riax^ness and Confidence 

6. Self -Awareness and Confidence: .-.Your Album Cover 
* * * *••*** * * * * * 



This unit has two assessments, and both are parts of lessons.. The first 

assessment deals with personal interests and*;is a part of lesson 1 ? n The v Work 

• .... ■■ ' • \ ■ • • v • • 

Interest Inventory' 1 , and is followed by a lesson which connects interests with 

actual jobs. 

The second assessment deals with being aware of one's own skills., This 
: ^ :,ssment is a part of lesson 4. We have found it helpful to follow up the 
.skills assessment with a more encouraging activity (see Notes to Teacher, lesson 4 
for further explanation). ' ' '■ < 

The Decisions About^lork Procedural Manual has more ideaisl for how to 
integrate learning aJ^ut interests and skills and their application to jobs. 
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Decisions AbotftWork jjfc tftiMWk 



skill Area , 


1 












. r i 

1>. What are my skills? 




' 4 

i 


U6C1S10flS y HDOlli WOFK) 

Unit I, Lesson 2 




2. What, are my interests?- 


.1 


' 1 ; , ' ■ 




i a i ■ 


. 3. How do interests and . 
' .skills affect job 
.choice?- •.. •'. 

a 


• 


3 . .' 


"Career Choice; A Lifelong 
Process", Guidance • 
Associates filmstrip 

* 


See Introductory Unit— Resource :• 
Sheet, . 


4, How to apply an interest 
. and/or skill to a job 




. 2, 

1 , . - 


Decisions About Work, 
Unit I, Lessons 2, 3 




5. Practice; feeing 
v . 'confident about one's 
- ; interests and skills 

D i 

1 ", ' " 
• t 

#'!.'".' ' !■''■' 




.5,6 


Decisions About Work, 
Unit VII » Lessons 3, 4, 5 

■ / , / 


■■ ■" **" « . t 
•i '■ 

, v • 

A 

\ ■ ■ ; 
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Decisions 




ft/orK 



Unit IV, Lesson 1 



&SSOK* - Work Interest Inventory 



• To .increase awareness of one's own interests 



Materials 



Introduce lesson : 
A. Explain : 

1. Self awareness and confidence are skills that you 
continue to improve throughout your . life; Each day 
we learn more about what we enjoy doing, what we are 
interested in. ' ^1 r - 

2. Today's exercise will help us learn more about jobs 
we might be interested in. 

II. Work Interest Inventory * 

.A. Pass out packets and introduce the name: Work Interest 

Inventory . ' c 

, < ■ B, Ask: V / ;\ 

1. Do you know; what an "inventory" is r Can you give 

an example of an inventory? (An inventory is an 
... o • • ■ . ■ . ' . •• 

exercise to help a person find out about something. 

For example, stores do inventories to see what is in 

stock. Schools do inventories to see what books 

" they have). ' \' 

2. What will this inventory help ^ou learn about.' - 

C. Read directions aloud, the directions are explicit, but 
may need extra explanation and examples. Read the - 
survey aloud if some students need help but allow others 
• to* continue at their own. pace* " 



Student Packet—Work 
Interest Inventory : 



ma 



• • Worker Interest Inventory ' 



Unit IV. Lesson 1 ■ 



Materials 



D. After each, student completes page 5, aik. h.ijp/her to write, 
his/her 3 highest interests on a piece of paper, : * 

E. When everyone has completed page 5, share ideas' tn.a grqup by 



III. 



by asking each student; 

1. What are the 3 kinds of work that interest you the most? 
' ■ 2. Do they seem to reflect what you thought to be your 
Interests? ! 

3. (If answer to #2 is M no"X How do they differ? : ^ 
What are your interests? .etc. What did you learn about 
yourself? ; . 

4. Can, you think of a joh you -d like to have in this area? 
Write It on your list. ' / v - ; . ;t ' .-• .. 

Evaluate Class ' 



"urn 

em; 



Deci sionv About WcrK 



Unit IV, Lesson 2 
t . /WORK INTEREST INVENTORY.- JOBS ' 




To think about job interests and <job possibilities 



I. * Introduce Lesson ^ . \ \ * . 

A. Remind students of what was learned from the Work Inter- 
est Inventory/ 

_ B. Explain that- each, of their interests is related to a job 
> ■ This lesson will introduce a few job possibilities and 

our unit on how to apply for jobs. 
II. Job ^ Exploration 

A., Pass out student packet. . 
/ B. E xplain that you are going to use this packet to: - 

1. Learn about different areas of work 

2. Choose a' job to practice application procedures 
; C. 1 Ask for vol unteers to 'begin reading. < 

Stop reading When you get to t he line "Some jobs in this 
field are.. ." - s . . 

Before reading the samples of jobs at the end of each 
kind of work, ask the group if . anyone ? chose this. area of 
work in the "Work Interest Inventory' 1 -last session. V 

1 . . Ask each student who* answers "yes" if they woul d 1 i ke 
to do any of^the following jobsy and continue readinc 
the list of jobs. ■- * 

2. When a student chooses one of . the jobs, s/he should 
circle it and tell it to the class. 



D 



Materfctls 



Notes to Teacher 



Student Worksheet 
"Learn More about 
of Work" 



Packet--! 
Kinds 
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Job Choice and Jcb Inventory 



• . Unit IV, Lesson 2 



* ,• i v-:.":U.'-ji 



ii. 



in. 



IV. 



Jobi Exploration (jcont. ), 

E. Ask: students to fill out page: 5 of packet on .their own. 

Instructor circulate, room for assistance. 
Applications * 

A. pass out applications. 

B. Ask students to ftll ^henr out as if thev were applying for the 
job they listed on page. 5. , ■ >■ , 7 

C. If a student does not have personal data memorized, try to 
arrange more practice, . 

Evaluate Class — • 



Materials 



Applications 



A. ' 



erjcv mm 



I \ wmm ■ M2 , ^ $$m ■ \ 



■m 



• . ^^}^ 

:silp! 



■mm 



/ 7 

Job Choice and y>i 



A t i± '/ •'>■■ • «w i ;< JoD Choice an< 

JV(rt& TOf Tt^tChtfS Unit IV ' LeSS ° n 2 ' LESSON: Job. Inventory 



, This lesson provides. a very good opportunity for learning about jobs 
and job requirements. We recommend using pictures of different, jobs: during 
the lesson to~spark more interest. See Resource Sheet for recommended materials. 
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JOB INTEREST INVENTORy . \,__— ■ — 

2 LEARN MORETflflOUT KINDS OF WORK 

The Vfork Interest Inventory checked your interest in eight kinds of work. 

■ ■ ■ ■ ■ i *k 

These are described below. Each section ends with a list of jobs. Sons 

of the jobs may be open to beginners fresh out of high school. Others 

require special schooling or on-the-job training. . 

Read the sections that interest you. Or read than all if you would 

like to know a little more about different kinds of work. After you read 

each section, ask. yourself these questions: 

1. How might I feel about doing this kind a of work five days a week, . 
week after week? . ' /' 

2. Which of the jobs listed in . this section might I like? - r 




EIGHT KINDS OF WORK . 

Clerical workers may file letters and forms, fill put forms, keep records, 
type, answer telephones, ..g^ operate office ''machines , handle 

money, or take care of ihcxxtiingrand-outgoing mail. Except for. cashiers , 
riost clerical workers work in offices. They must often do very detailed 
work. '. •' . ■•^•h.r.v • - . 

Satie jobs in .this field are :. BANK TELLER, BOOKKEEPER; BUSINESS MACHINE 
OPERATOR/ CASHIER, MAIL CLERK, TYPIST, RECEPTIONIST , SECRETARY, AND- '■■■-^ 
SHIPPING CLERK;. .\ V; v: . '. : ^ v -M: •' - :^ : -V; • 



•I 



\ 



1 

S ALES 



/ 




The main task of people who work in sales is to get other people to buy 
things. Most sales workers sell directly to their customers. ...But .sane-. 

people who vjork in sales nay model clothes for buyers to see. Others ^ 

show buyers how prpducts work. 

Sales workers should enjoy dealing with people. They should also 
enjoy trying to get people to buy things. 

Seme jobs in this field are: DOOR-TO-DOOR SALESPERSON; GAS STATION 



ATTENDANT, MODEL, ROUTE SAIESPERSCN,' AND 'RETAIL STORE SALESPERSON. 




'7 



Service work inclines many different kinds of jobs. But all service 



workers perf om sane kind of service for the customer. 



For exanplei, a service worker might clean people's hones or offices, 



pprepare-or-serve food, protect people's property, clean or launder people 1 si 
\ clothes, or take; care^of people's children. Service workers shoiold enjoy 
doing things for 'other people. ; V 

Seme 1 jobs in tiis field are: BARBER, JBEAIJTICI^N; COOK, CUSTODIAN,. 



/DISHWASHER, POOD COUOTER WORKER , GUARD , PARKING ATTENDANT, TELEPHONE 
OPERATOR/ AND WAITER OR WAITRESS . 
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PHYSICAL • 

Physical vroirk involves a lot of moving, bending, lifting, and carrying. 
Many jobs in this field require a lot of strength and stamina. .Sana of 
them also call for special skills. People vfao do this kind of work should 
be in good physical shape and should not mind doing heavy work. \ j r 
Seme- jobs in tis field are: ASSEMBLER, CARGO LOADER, CONSTRUCTION 



torker/ desK; hai©7"~delivery worker, dock worker, farm or ranch hand, 
packer, painter and warehouse worker. 



■ ?< 4 



. pRIVINS/QPER?\!EENG . . . * v."" 

Drivers and operators both run machines. The difference is that drivers 
rim rachines that carry people and goods from place, to place. Operators 
run lyachinqs that do sane kind of work such as drill or dig holes / saw 



logs, or lift heavy things. Drivers and operators should understand how 
machines work. They should also enjoy running them. 

Some jqbs in this field are: BUS , DRIVER , BULEJDOZER OPERATOR/ FAEM 
EQUIPMENT OPERATOR, MACHINE TOOL OPERATOR/ TAXI DRIVER, AND TRUCK DRIVER. 
^fc>te: \ Many places will Jure . anyone m 





MEeHANiegayREPzma^ "•' • v , — H \- - / 

Most jiiechanical :and repair work requires skill and training . Beginners 
usually .start out as helpers. Workers use hand tools and measuring tools 
to caiplete their <tasks. They have to understand how things work. And 
they have 'to be good with their hands . • '.. ~ ; ' \ 

Sutures. ^the wrk calls for lifting and moving heavy things. Satye- 
times ,the ! work is dirty. . • \ \ 

■■ People \*o do this kind of work should enjoy finding cut how scroe- ,; 
• thing ihrks why it isn't, working properly, and what can be done to make • 
lit wprk again. . ; ; - . !'•'.••/• ■> : - ^ 
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, Sate jobs in this field are: AIRCRAFT MECHANIC, . AUTO MECHANIC, • • 
APPLIANCE REPAIR TECHNICIAN j ELECTRICIAN/ PLUMBER/ AND RADIO AND TV 
SERVICE TECHNICIAN. (Note: All these jcabs,, require extra schooling or 



on-therjob training. Helpers often learn the job as they help skilled 
workers.) 




Usually ^ people who do this kind of . wbrfe ; Want ; to help other people . They 
nay take .caire of people". 'who are too young, too 'old , too sick/ or too". poor 
to take care of themselves. They may help people *$k> are in trouble, v Or 

• • . , , - '• f .;./. f.. : 0 ; ' ^ ■•. ■ ^ . - • 

they may just help people find how to get scathing they need* . 



■f 




People who do this kind of work should* really ilike.people. They 
should care .about -.vjhat- happens to people. ■ \ : 

| Sane jobs in this field are: AMBLttANCE AJFTENDAOT, BABY SUTTER, LIBRARY 
^ASSISTANT, NURSE'S AIDE OR ORDERLY, SOCIAL SERVICE AIDE, TEACHER'S AIDE, 
AND YOUTH LEADER. 

CREATIVE . 

To do creative work you must have talent as well as interest. You have to 
keep coming up with fresh ideas. And you have to know how to express 
those ideas in either vrorks, music, dance or seme form^of art such as 
drawing, painting, or sculpture. '-People 'who. do creatiy^work should. . 
enjoy working on their own. V ^/ 

Seme jobs in this field are: ARTIST, ACTQR^ ACTRESS, DANCER, 
DESIGNER, DECORATOR, ILLUSTRATOR, MUSICIAN , SINGER AND WRITER. 



\ : 



■ , ' KINDS OF WOFK - Exercise Sheet 

Dix*ections: /Answer the following questions. 



lm What ware your three top areas of work in the "Work Interest Inventory^" 



2. Fick one area for which you would like to practice applying. 
Which is it? 



.3. What are sane things that a person do in this area of work? - 



V 
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' ••'/ . * "' v '" . ' y 

f - • t> .'' • • . 


• ' '■ ■ - • rr : ■/•/. ... : v"; ; . ... . . 

4. Name a few possible jobs a person might have in this area of work. 


■ ■ v - - \ 


1 ' '* "*' . . 


5. Choose one i of the " 


; " i 
• , \ " '■•■"-■•/ -i 1 ■■ ■ ; 
obs that you wrote in #4. Practice applying for 


. :'. • -. a" 

•.it. Which job did 


'.. 7 - • '• ■ • ,' ■ • \ ■ • : 
you choose? _ _ , X 



\ 
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Decisions About WorK 



Unit IV, Lesson 3 



Job Interests and Exploration Matching Exercise 




1. To continue process of exploring one's own interests. 

2. To (begin considering how personal preferences affects job choice 



i. 



/ 



Materials 



ii 




Introduce Lesso n 

A. See Notes to Teachers for a framework for this lesson. 

B. Ask :. . >'■ : 

1. Why is it important to know something about what you 
enjoy before taking a job? 
. 2. How should personality! affect job cho'ice? (Use 

comical .obvious anecdotes to liven up discussion, 
e.g., "Nervous Ned" working as a night desk Security 
Guard. ) ; - 
Review and Integration of Previous Lessons 
\ A. Ask students whether or not they had personal, preferences 
about the jobs viewed or read about in the last class. 

1. How would their personal i ties "or preferences affect 
their job choice? 

2. Ask for specifics regarding the content of the film 
or stories. • 



See Notes to Teachers 



Matching Personality with Job 

Introduce .Matching Exercise by explaining that -as the^ 
year^goes on, we will be learning a lot about work. 
This exercise is to help sharpen decision-making skills 
in choosing a job., 



Student Worksheet-- "Who 
slants What?" 
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Job Interests and Exploration Matching Exercise Unit IV, Lesson 3 



,iii. 



Materials 



IV. 
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Matching Personality with. Job, (cent* 1 

B. Pass out worksheets and read instructions* 

C. Students may work, on the. sheet individually* 

D. After sheets are. completed, share ideas in class* Try to 
play M devil l s advocate'* in order to get reasons for answers, 

♦ e.g., M Why can v t Sharon work, as a tour guide? 11 
.E. Ask: ."Which, if any, of these jobs would you have taken? 

wfiy? 11 ;\ \;\ 

IV List the, choices on. 'the, board. - 
*Z. Ask what ■ criteria, is used to determine choices y 

a t What do yo.u want to know about a job before choosing 
' • ' tt? ' : \ " N • . ; ' ■ ; 

bi, What i;s important to you? ti.e, , hours, money, heavy 
work., weather, noise..)- , 

c, if a student has- difficulty answering, help \*1th ; 

questions like, ''Would you like, a job changing 

v \ ■ ■ 

diapers? delivering the mail in winter? etc.). 
Criteria for Job Choice. ■! • 

' • ii' . „ ! 

A. Ask; Based.on what is important to you,' what would you like 
to know about a joh hef ore taking it? 

B. t What would you like, to ask an employer before accepting a job? 

1. Make a list of these questions , In another- Tesson. a list 
will be. giyen out called J ^Work Detail s ,l \^ Add students • 
... ideas to th-is list, if not already included, 
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X^^SOU* Job Interests and_Exp-Torat4on-Ma Id i i ny txercise . Unit IV, Lesson 3 



70 



Materials 



V. When One Can't ^noose" 

' A. ■ Explain ; There, are times when a person nrtgpt' riot he. afile to 
. watt for a specif ic job. or turn, down jobs they don l t Tike, 
. 1, Ask : Name some of the. times when people do not have the 
opportunity to "choose"' a job. . 
2. Teacher should offer some examples as well, 
VL Job Interest Option : ' • . 

NB.; If not used here, use It during another session . . '/ 
If there. Is extra time before, evaluation; 

1. Pass out picutres of "Job Related Activities' 1 , Ask students 
to check, off those activities they do now or would enjoy 
dQfng" and write the' name of a possible related job neat to 
the. picture., 

2, Share and discuss Interests, and related jobs, 
VI;l : i Evaluate |6a Class 



see Notes to Teacher 



Student Worksheet ; : ; 
Pictures of "Job v'rvj 
Related Activities"^ 
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Unit IV, Lesson 3 ■ cccmi . Job Interests and 

LESSON: Exploration . 



1. When can one "choose" a job? 

The. notion oif "choosing 11 jobs is often not applicable during times of high 
uneroplQyment shd socfaV seryi.ce cutbacksv 
We^ijitroduce the concept of M toatchi;ng ,,; personal i;ty wttlt jobs so that , 
- - students can, whenever possible, choose jobs i;n wfitch they would be most likely 
to succeed. 

It is important, to introduce this lesson in a social context. There are 
• many times when one. might not be a&le to ,v choose u a jobj times of high unemploy* 
ment; when one. needs money to survive; when industry is becoming more mechanized. 

Most often', teens have very few jobs to choose from and have to compete with 
many others for the few johs that are available. But. the few jobs that are 
usually available to teens do have _ some basic variations. Some may require more 
■ socializing Cbaby^sitting; camp counselor; sales clerk), while others require 
more phiysical work Gbuil ding maintenance; shipping clerk, paper deliver!. 
: We hayeV found tfiat students are able to make better decisions when they are 



given the chance to think about and discuss these often cbntradTct(^Ts~sije's; 
before, they are faced with, them. 



2* Skills, can be learned . It is important, to remind the students that although 
one may not have certain skills for a job now, skills can be learned . You may 
want ta talk about ways that a person can learn a specific skill .or even learn 
to change .their preferences. 
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Who Wants What? 



Directions : Draw a line from 7 the personality to the job ^ 
be a good choice. 



< woul d 



J 



Personality 



1. Sharon is strong, active and enjoys 
going fronf place to -place. 



Job Possibilities 

a* cashier 

b, mover's helper 

c, secretary's helper 



2, Arnold enjoys reading and drawing, 11 a, sign maker trainee 

\* ■ 

He. has a lot of patience for sitting . b, mover's helper • 



and working long hours < 

3, Lester Is good with: nuiuherst He is 
very organized and responsible, 



A x JDehra Is yery outgoing* , She. i;s 
friendly, likeable., enjoys? talking 
. and meeting new peopl e, 



c, day care aide 

a, garbage collector^ 
ib/ cashier : . d " 

c. maintenance helper -* cleaning 

and fixing things on. grounds of 

a hull di ng 

a, envelope stuffing at home 

b, cashier 

c, receptionist's' helper at a 
"< heaUh clinic -- phone 

messages and receiving* 
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Mho Wants What? Ccont,) 



Personality 

.5. Nancy likes; to work, alone, . She 

enjoys doing physical and mechanical 
work.. 



Job Possibility 



a, day care a^de 

* . ..... . 

b. restaurant Worker^ 

.c. maintenance \hel per - 
. cleaning and\ffaring 
things on the\ grounds of 
a building, 



\ ■ 



6. Tony enjoys- building mi^cles, being with 
children., and playing basketball. 



a. nurse.- s_ aide 

b. messenger for an office 

c. .gym; coach 
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INTERESTS 




^Listening to Mustc- 
what kind? 

Woodworking 



Using your inragination 
Being with other people 
Talking with other people 
Tal king to peopl e 
^Watching TtVt^htcfi. shows? 
Singing 

Helping people 



Going to movie 

Working with cars 

Doing things with your hands 

Drawing 

Swimming 

Camping 

Writing ' 
Going to School . f 
Sewing 

"Playing sportsr-which ones? 

Being alone 

Lifting heavy objects 
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Decisions About : WorK : Unit 

Do You Know. Your Skijlls? | j 


i 


c 


lA/Vl C i. 1 . To learn about h 
' V -1 ^ ' . 2. To think about w 


! 1 

- 1 

is/ her own skill . 
ay people underestji 


;•••/ ' ' 

mate themselves^ •/ 






1 *' . 


■ ' /'*!' 

/ / : 


Materials 



II. 



Introduce Lesson 



i ■ / 



A. Ask class if they know the meaning of /'skills". 



V. \For example, to put it more 



concretely, "Ifj you 
were talking with a job counselor, s/he migfjt ask, 

\ ■ ; ■■ . r ■ I : , ■ ; ■/ 

"What skills do you have?' 1. What does s/he mean / 
by^'skills''? ■ ■ ; : • j- . ' .-I . . j/. ./ 
List your skills (This part is the assessment.- Remember to 
collect papery and keep record for post-assessment{) " 
A-, Explain , that this lesson is designed tojhelp jjs learn 
what our skills are. 
Pass-out blank paper. 
Ask students, to; i A 

1, Put your name anc^date on the j top, 

2. List all of your sk-i^-s-^ Don 't worry- atout spelling* 

3 t think: - 




C 




jrL.;ank paper for each 
student >~ 



4. Instructor cannot give any. hints - thi\s 
1 to leatn about you, 1 / ; 



is for you/ . 



5, tf student has difficulty thinking of skills j-reassun 
■ him/her that, the second part wtfll help. 11 



6. When" list is completed, , count jBhe skil]s\listed and 



put the number on the' top of page. Circle it, 
7 V ; Pass, papers, to instructor. \. I 



erJc 
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Notes to^ Teache 
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Do You Know Your Skills? 



H /■■ 



Unit IV, Lesson 4 



73 > 



Materials 



III. Discussion break >; 

. I ; ; : — 

;•■ A. Encourage sharing around the. following questions; 

1. "How was that? Easy? ; Hard? \Wby?yj 

2. What did the exercise raise for you? 

IV. Skills-Checklist 



i 



A. Pass out worksheet: -Oo You Know Your- Skills" - . 

: ■ ■ . , / ■ /,...}.•.. 

(We encourage teachers to type up other versions of this sheet 

your students have more or less- or e different skills than 
those listed here, J / |" 

B. < Expl ain that this is the second part of the lesson* i 



student worksheet: / 
'/Do Yoili Know Your" 
Skins?" 



Tell students; 



1./ Put your name and the date on top. ; 

.2. Put a : check next to each skill that; you have! 

\ : "'I ■ '.\ . ■ / ■ ■ 

(Either read the Ti;s,t: out loud or circulate the room. 

to aid i n the reading, I ** 

i ■ • ■'■//■ 
"/V3,. Add any skill yo,u may have that i:' y -^ing.. 1 

4., Count each check (and your own additions) aricT" pu't the 

-\ :y< I V ■//,"■■■ / : — : . \ ■• ■ 

number on the top of the page, Circle it. 
SelfrReflectM,ori ■• / ! 

When all students have completed part IV > pass back the first 

r :*'• ?-\ •/■•':' '•/• ' ■ , ' ■ ' r ' %: ■ ' 
Mis,fetd\each student 'he. their own written list). 

Di.scussi.Ofi, A$k: * ' > •< 

1 . Di;d- anyone: have a difference between their first circled 



number 



grid their second?/ ' 



* ' 2 ;, Would,' you r: £el l.-iCis theV.i^'f ^eren'ce? / 
*73> / Why do ly^ Why did you have 

' ' i . trd'uble. thinking of ; al 1 the skills you had before you saw 



the;Vl:ist? 




Do You' Know Your Skills? 



Unit IV, Lesson 4 



7# 



Materials 



. v ■ 



4/ What makes peppl e urrdgresitijnate, themsel ves > i\e , think 
% they're not* as good as they really are? % - 
^ ' 5, How cftn we try to not underestimate ourselves? 

fit-; How/wh&h does it 'help to know arid; a^prjeci^ite . your own 
" skills? (Possible answers; to feel good about yourself, 
' a. job interview, choosing' a job that you would enjoy)."* 
v' VI- Related Activity V 

A ; . Ask. students to pick one s.ktll off.tBe.tr -i ts'ts., and think of 
on§. jofcx tbat requires that ski! 1 % - • * 

'•. a. ; Write each job and its skill on the boards 
VII . Papers J » - • 

... A. Collect the original written^,! ists to be used as aissessments 
:y . "~ "' and pretests. . . . 
; ... B.v Put other papers' in notebook. n . 
, VIII v Evaluate >cl ass . ■ f 



8* 




. !■:■■.■•■■: 



ERIC H i 



ill 



see 'Program Manual ^ 
'•Assessments"/ I 



/ 



■ r 

v. /■ 

V 



: .t: '■; 



ii 
m 



AArfe -fcr Teachers 



Unit IV, Lesson 4 



1 Do You Know Your 
LESSON:- Skills? v 1 - 



1. The first part of this lesson, (listing, your, skills) is often quite disturbing 
to people with, low self images/ - ;^ 

; . -/ ... ' - ' * .,' ' - • . . . " 

2. We recommend completing this part of the lesson, despite the negative reactions \^ 
it might raise-, 'we have found £hat- teachers and students can learn a lot at>out N \ 
themselves by discussing the issues and reactions that, are raised here. \ t 



The moods, often swing dramatically during the second part (Checking Off Your 
Skills) since the number of skills checked are so high. They mi'ght belittle some 



of the skills on the list, saying, "Oh anybody can do that." You can reply ; \ 
.that that is not true and it is nonetheless a skill that can be used in a job. 



It is important to remind students that: 
, a. self-confidence and v 

b. being aware of all your skills 
are also skill s which can be learned with practice . 



V 



ERIC 
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Skills 



Directions : 

1. v Check the thing£ that you can do. 

2. Then count the number of checks. 

3. Put the number on 
* * * * * * ★ 



T. 

2. 

3. 

4. 

5. 
"6," 

7. 
8. 

a. 

10, 

li, 

12. 

137 

14. 

15r: 

16, 
17. 
18. 
19. 

20 ; 



em: 




Tal k on-a— tel ephone-— — ' 
Wri'te'a message from a phone call 
Deliver a message 
Ride* a bike 

Put groceries in a bag 

Place objects on a shfelf in th 
.correct 'places. . 

Move/ heavy objects 

Tell time 

Supervise! one or n^ore s/iall 
children 

Teach kids to p]^ y 7 sport 
Put a child 't& M$ 
Change a draper 
Cook a meal 
-■ M *ke a salad 



hjash dist^s 
Clean u.(£ a kitchen 
Use a/tewer 

- •• / v ; 

Use a feSiw 

Najl -af^ screw pieces j of wood 



Jolesce^ Project 1/982 



21. - Build Vbox 

22. Clean v' 7 \ house 

23. Change a bicycle tire 

24. -File in alphabetical order 

25. Use. a pocket calculator 

26. Add 
Subtract 
Multiply 
Divide — : 

27. Follow directions 

28. Fill out a titae card 
; 29. Work on a ladder- 

30.. ; Work as part of a team 

31/ Type. „ 

32. Use a computer 

33. Use. trains and huses to get around 

34. Riant a plant 

35. - Water a garden or plants 
-36.T^-Ra ker-leaves. 

37. Shovel snow ; , 

38. Patnt rooms of a house 
39.. Use a gasoline pump 

40. What else can you do? 

a ,v : 
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Decisions About WorK : Unit 4 v Lesson 5 

"l&-SSC?jft» Sel * Awareness & Se1f Confidence:, Skills, interests - ^ 

1* To think about the importance of self awareness and selfN 
gOalS// ' confidence 



2. To\ practice interview skills. 



blrech'ons 



NB>. This lesson will probanly take up 1^ - 2 periods. Remember 



II, 



III, 



ERiC 



to evaluate class after each, period. 



Introduce lesson 
A- Pass out student packet,- 
B, Instructor reads aloud the first page of the student / 
: packet entitled "Self Awareness and Self Confidence, 
1, Use the questions as discussion starters to help 
students think "about why self-awareness is (or could 
be) important. 
Case Study ; 

A; Instructor reads aloud the first 2 paragraphs of the case 
study (page 2).. 

B, Ask for volunteers , to read the parts of Mrs, Carton and 
and Tyrone, 

G, Ask for feedback about the case study or go right. to the 

questions (if 1.-4} on the next page for more structure. 
What Are My Skills ? . 
A, Passout blank paper and read #1 under "Exercises", 

1. This exercise is very similar to that of the original 
"Skills Assessment" 
. 2, Encourage students to write their own list without 
hints, 

3, Remind them of their experience with this exercise 
earlier in the year, i.e., "Can vou think : of more 



Materials 



Student Worksheet 
Packet: Self Awareness 
and Self Confidence 
(3 parts: 1st page 
intro, , case study, 
questions) , 



blank paper 
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lesson'. 



77 



Self Awareness and Self Confidence: Skills and Interests 



Unit IV, Lesson S 



IV. 



vv 



Materials 



III. (cont. ) 

of your skills now than you could then?" 

B. Psss out: the written list of skills if the student still feels 
s/he needs help. 

1. Read aloud the directions, 

2. Encourage reflection on issues surrounding self confidence 
i\e. "You sure can do more than you think you can I Why is 
that? How can we work together to help you have more 

v confidence.? 11 , 

C. Do exercise if 2. Encourage thought hy asking leading and/or 
direct questions, e.g. "What do you like doing in school? Out 
of school?. Do you like playing basketball?" 
1. Pass out written list of interests and/or pictures of 

. activities for more ideas to add to their lists. 



student* worksheet 11 
"Skills" 



Interview Role Plays " 
A, Do §3*. Re-do the Interview as many times as you can with as 
many volunteers as possible. Mrs. Carton L s part may be 
adHbbed along with Tyrone's (names may be changed). 

1. Teacher may want to play Mrs. Carton in order to ask 
student more questions. \^ 

2. Encourage students to read from their lists but to also 
go on to any other issues pertaining to an interview. 

3. Have fun! ^ . x 

R.; Encours^e class members to evaluate each other's interviews.. 
Papers ; Put all worksheets and lists x in notebooks . 
Evaluate Class " \ ? 



student worksheet: 
'Interests" and/or 
pictures of inter- 
ests from lesson 



Program Manual : . 
"Peer Group and 
Constructive 
Criticism" 



SELF AWARENESS AND SELF CONFIDENCE ' 
The next few lessons in your Working Class will focus on YOU . An 
important part of Job Education is learning more about your interests and 
skills. . > 4 

So far we have talked about; , * 

1. The meaning of work ~ by doing the lesson, "Stranded on on Island"; . 

2. Job Possibilities ^- by watching filmstrips, doing exercises. 

3. Our Interests and Skills 

4. How certain people like certain kinds of jobs 

Now i t is time to learn more about, ourselves— to learn more about our 
Interests and skills, and to gain mora self-confidencei Being self-confident 
balps in getting, a job, > 

a. Do you know which activities you enjoy doing? Which you don't enjoy?' 

. Is It important to know about what 1 you like and don'tlike to do? Why? . 

b. Do you know what all your skills are? Can you. write a list of all 
your s.kilTs? Is it important to know about your skills? Why? 

c. Is it important to know about the things that you don't do well - the * 
things you need help with? Why? 

Think of an example of a job that would not be good for you, or for 
somebody "else that you' know. Everyone think of one, and tell class. 

e. . Think of a job that would be good for you or for someone else you know. 

f. When is it important to know about yourself and to have self/confidenbe?^ : 

V Now, read this story. . ... ■ _ •■•/■:"'■""" . '~ r ~?'' 
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Self- Awareness and Confidence 
CASE STUDY 

Tyrone is 15 and h years old. He lives in Boston and heard about some, 
jobs available at the ABCD office. He had a job before, working with little 
kids during the summer, but he didn't enjoy it too much. He wanted to 
get a different job this ti me • ' \ 

. He went Into the office and ms told to wait until Ms, Carton was 

finished with, her other interview. While he watted, ..he looked through the 

. <? . ■ . ■ 

magazines. Fifteen minutes later, he was called. This is how the interview 
went; 




Ms, C; Hello. Have, a seat, What's your name? 

T; TyroneXSmith. 

C; Hi Tyrone, Pm Ms, Cartpn. How can I help you? 

T; I- heard that^you had some jobs, Pd like to apply for one < 

C; Good. Do you\know what kind of job you're looking for? . 
• • ■ .\ ■ • 

: T? /Welly not realty. I 'll take anything, 

. ■ • \ 

\ ... • . 

;.. "~C; Have you ever worked before? 

■ . . \ ■ . ■ ' , . " 

■ T: Yes. - \ 



C: Doing what? 



\ 
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T: I took care of the little kids up at the library. 
C: How did you do at that job. 

T: o.k. • ; . •• ,'. '/ 

C: Would you like another job like that? 

T: No, riot really^ . 

C:. So you don't really want a job in anything. What would you like. to 

do? • y • 

T: Well, I'm not sure. : . *' X 

C: Have you ever thought about it? 

T: Not really; " > \ 

C: Well , what are you good at? What do you like doing? 

T: Um, I can (pause a few seconds).. I'm pretty strong and good at sports 
C; O.K. , anything else? 

T; I can't think. of anything right now, 

C; WKy don ! t you. fill out this -application and come back tomorrow. In 
the meantime, try to think about what you'd like to do, and what 
skills "you have to offer.. 

T; OA. 



9 

ERJp 
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Questions for -Case Study « 

1. ..How do you think Tyrone did on the interview? Why? 

2. What do you think Ms. Carton thought of him? 



" 3. What could Tyrone, have done to prepare for the interview?- 

• . ' r ' - . v ....... 

4- What could he haye done during the 15 minutes that he was waiting for 
Ms, Carton to Improve^ his interview. 

Exercises 

/ . " . ; " " _ . 

• 1. Now, let l s find out your skills and interests. Make a; list of your skills. 
("If you need help, your teacher will pass out a 1 ist for you to check— ; 
a fter you first try it yourself. ) ^ 1 

2. Make a list of your interests— the things you like to do or know about. 
(Agai.n^you can have help if you need it-. -after you try.it yourself). • 

. 3. Now we will do the. interview again, but this time we'll do it better. We 
will add your interests and skill s. Anyone can volunteer- . 
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Skills 



Directions : 

1. Check the things that you can do. 

2. Th6n count the number of checks. 

3. Put the number on the top. 

★ * * * * * * * * * * * 

1. Talk on a telephone. 

2. Write a message from a phone call 

3. Deliver a message ^ "«* 

4. Ride a bike V 
5... Put groceries in a bag 

6. Place objects on a shelf in the 
. correct places 

7. Move heavy objects 
8- Tell time 

. a. t Supervi.se one or more, smal l 
children 

10.: .Teach kids to play a sport 

IK Put^a child to bed 

12. Change a diaper 

13. Cook a meal 
14.. Make" a sal ad ' 

15. Set a v tab.le 

16. Wash dishes 

17. Clean up a_(atchen^^— -- ; 

18. Use a hammer 

19. Use a saw ' > 

20. Nail or screrf pieces of wood I 



EMC 
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T 



,21.1. 
22. j 

.23. 

1 i 
24 V; 

25. 
26. 



Build a box 



Clean u|3 a house 
\ Change a^ bicycle ttire 
File in: alphabetical order 
Use a pocket calculator 
*Add 

Subtract 
Multiply 
Divide 



27, Follow directions 

28, Fill out a time card j 

29, , Work on a ladder 

I * ■ 

30.. Work as part of a team 

31. Type. 

32. Use a computer 

33. Use trains and buses to ge.t around 
34*: . Plant a plant 

35. Water a garden or plants 

36. Rake leaves : - - 

37. Shovel snow 

38. Pa\nt rooms of a house 

39. Use a gasoline pump 

40. What else can you do? 




\ 
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VI 



ecvWoKvV About WorK 

. \ '■ ° \ • ; ■ 



a 7 



Unit \Hi Lesson 6 



Self Awareness^nxLCcinf^ 



-IT; 



i 



goals • 



1,\ To create"'sWetl^tng'whtch./symbblizes oneself. 



nbon2jes 



2, To practice writing* basic personal information. 




v 



A, AskV 

1. yhat was learned tn the last c}4ss (Self I Awaken ess & 
— ponfi.dencei? : * , [ ■ j . ! /'-| ' 

2. How can we. apply what we've learned? When might it 

.■- v \ ■ / ■ " ' ■ ! ' H I-' ; 

f \ tie ^important to be. confident about one K s , interests 
A and \s kills? 
By Explain n 

.TT^ This Scttytty is a fun way to learn more sb'out Your- 
self, \ We are. going to try to make an : album! cover * 



f ; 

i 



about ^urselves, or about how we'd like tjo| be, in the 
same, waj^ that musicians do. 



Album CoVer 



v ■ 



A, Pass out -student worksheet, "Presenting,,, .Yo,u" 



f] ■/ Go ipver/ the instructions with the class .;( It may 



/ 



to wrji te them on the board — ! 



help 



B. Pass out jpaper,\ markers , etc. / | v. | 
C v \/students'may look at pictures of /interests \(:in their 

ideas 



I 



^notebooks from one of the previous sessions!) for 



Teachers^should feel frae to participate in 



the activity. 



E.f If possible, you may. want. to .1 aminate finished product, 
or cover wittv clear plastic. wrap. . , , 



V/ 



4 



Materials 



Notes for Teachers: / 
Sample Album Covers^ 



Student worksheet;: 
"Presenting jou" r 



polo red construction 
paper, colored markers , ■': 
other drawing materials, 
magazines ! for collage, I 
scissors . I/- l i : - ' : l-l 



• ; • • ■'. 
>' :..V/ 



0 

ERIC 



(&) Adolescent Issues project 



.1982 



VM1, 



Pi 



.Self :-Awarens*s£and Confidence— Album cover 



Unit 1.V 



/ 



7 



// 



v.F« Try-Jto ti;e this acti>i)ty i;n with other facets, of the program 



; or the school, e.g, paste, them to front v of ''^ddlescent Issues 
notebooks, put them up on a bulletin board, print them in a v 

■ : ■ ' ■ ' . ■/ ' 'f v . ' 

school newspaper. 
Evaluate Class 1 



k J\ lA A' tuI / ^ / Self Awareness and 

N-OtSS W * tq fChtfS. "nit IV, Lesson 6/ ■ LESSOfj: Confidence; An Alburn^ 



\ 



" /-. . .. . . ' » / 

\To help motivate students to use their artistic/ ski lis, we recommend bringing 
in soraeaTbbn covers/ and suggesting that ^ttjderits brir^g in album covers they . • " 
particularly like, / Discuss the album covers, "What "does this aloum say to you? 



What kind of message to dyou think the designer was 
kjiow ahou^i the performer based on the. cover?"* 

. ■ ... - "•■ ' ( '."•••/•'•.••'■ **' ■ ' ' 
What, would you like an album coyer to say about yob? 



rytng to give? What do you 



/ ! 



! . I 



V 1 



\ I 
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♦PRESENTING..., YOUI 

- - f 


1 ■ 

f • ' ' i • 


. ..• • * . '■ | * ■ ^ 
This lesson is to help you get to know yourself better and 1 


! 

bo remember 


the good tilings about yourself . ( The- better you know yourself , the better;' , 


you can do in an interview and a job. f - [ 




In this lesson? we are going to make something that stands for YOU!!! 


i ■ I • -. ' ■ 
J, Design an album cover/ about yourself: ; 




A. You can design it any way you want but 'it must have these things— 


■ '..'■/ • - ■ 
1. Write or draw something about YOU — your name, birthday, ♦ 


zodiac sign, where you're from. 




2. Write, or draw 3 words. that best describe you. 




3. ^ musician or music group, T.V. 


show or personality,, hobby or^sport, subject in school. 


4 n Write, or draw what you would like to do in the future. 

1 " r Si 


^adapted from; Nitty, Gritty, How^to-Get-a-Job Book by Gwyn, Brown 






j 9 . ■ 




■ ^ ^ ■ ' '" » ' ' ' . ' 
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as.sessiwew.-V/ e\zalw^0v\ 
WkicV\ Jfoileuos. each untf- ' 



Decisions About Work 
Jfflitl Job-Hun+inq S+eps art 




# 1 . To become faniiliarj^th the many .different ways to 
look for a job, ^ ^ 

2. To practice job hunting. v 




a 1 • Steps^^ 

-Zr^Practicing the Steps: Phone call role plays 



* * * * -k ic * * * * * * * * 

The assessment for this unit is in. lesson 1, exercise 2 — list 
all the ways you can think of to get a job. 
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Decisions AwtWork UfifcJb-ta^teQL) 



skill urea 



1 . What are the steps? 



2. Practicing the steps, 



lessoh 



resources 



comments 



a. Getting A Job by Florence Elementary level exercises. 



Randall, Fearon Pitman" ' 
Publishers, Inc., 6' Davis 
Drive, Belmont, CA 94002 

b. Job Interview Skills , 
Folletrcoping Skills Ser- 
ies, Follet PublisjpJo.., 
CIvfcagoTTL! 

c. Finding Work , Follett 
Coping Skills Series. ' 

a. Wanting A Job by , 
Richard Turner Career 
Guidance Series, Follett 
Publishing Co'., Chicago 

b. Get Hired: 13 Ways to 
Get A Job by Durlynn Anema 
Janus Book Publishers, • 
2501 Industrial Pkwy West, 
Hayward, CA 94545 



Nicely laid out. 



This workbook "has some good acti- 
vities, but. can be bogged down with 
-detdfrregarding. "proper" behavior, 

Good for 'individual written prac-. 
tice— not discussion-oriented, . 

Good for individual classroom work; 
vocabulary building, etc., 



Interesting case studies, creative 
exercises, good for. initiating 
discussions and role plays, - 
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Decision About Wo^K 

lesson • Steps In Getting a Job— Assessment and Practice 



Unit V,. Lesson 1 



To think about and practice concrete steps in getting a job. 



Materials 



vl. 



II, 



eric; 



Introduce Lesson 

Tell students that getting a first job requires a few steps ■ 
before you ever get to the application and -int erview. Getting 
^-^b-i-srrri<e _ ather skills (basketball, bike ri ding): it' 
requires, practice and mistakes. Thid&esson will help start 
this 'practice. ' . 



Assessment — Hays to Get a Job 
A,' Pass out blank paper 

Instruct students to list all the Ways they can think of 
to go about trying to get a job. If more -instructions "'" 
are necessary, ask students what they could do if they 



B 



C 



-just- moved- to a new city and needed to find^out all the " 
■ways to look foi»work. 

Collect papers .and use them as assessments and pre-tests. 



III. " Experience-Sharing". Discussion 
A. Ask; 

1. Has anyone ever had a job? 

2. What was it? . 

' 3. -How dia you get it? 
Write answers to number 3 on the board. 
Encourage students to listen closely to each other's 
experiences. The experiences will help them with the 
next part of the le- on. 

Instructor can contribute his/her own experiences if they 
will help with the next exercise. Ask: "How do you think 
I got my job?"' ' 



b; 
c. 



D. 



132 



blank papers 
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6tSS0^V- ste P s in Gett i n 9 a Job 



Unit V," Lesson 1 



85- 



IV. Steps in Getting a Job— Exercise ;\ 
A. Options- : •• \ 
(Choice should depend on what teacher anticipates to be the\ 
' most successful structure for that day.)- 
^ 1. Each student wprk on their packets separately. 

OR . , 

2. Break class up into pairs or groups of no more than 3. 

o r , ±- — : — — — — 



3. Do the exercise as a class.. 
•OR _ . 

4. Let the class vote on the above 3 options. 
OR 

5. , Play the family Feud Game -- : Unit 1 lesson 1 , 

Notes for Teachers . 

B. Pass out student worksheet, "How to "Get that Job". No 
matter how the group -is- broken up, each student should 
write the steps on his/her sheet. 

1. If the class is in small groups, encourage them to 
choose a presenter who can present their steps to the 
rest of the class when they have completed the 
. exercise, 

C. When most of the students have completed the exercise, 
share the ideas as a class. 

1. Use the 5 Step Decision Making Model to help solve 
the problem of getting a, job, . 

2. Encourage suggestions, criticism, evaluations as to 
* ' whether 6r not the plans will work. 



Materials 



Family Feud Game, 
Unit 1 , lesson .1 , 
Notes for Teachers. 
Student Worksheet: 
"How to Get That 
Job" .'• 



5 Step. Decision- 
Making Model 
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Oft*. 



Steps in Getting a Job 



Unit V I o^nn 1 



IV. Steps '(cont. ) 

C. 3. There, are many possi.b.le plans., The following are. 
.,. . examples of first steps; • ' 

a. Meet wi th, a job. counselor i.n a school or' employment 

center, . " 

h. u Look in' the phone, book, and call all the fast food. 

— res tau rantsnr-^ ^ * — ' ~ ~~Z 



c. Look, through, the. newspaper want ads. 

d. Walk, around to restaurants if the. ci;ty/town is small 
enoughs 

e. Try to find out how your friend got his/her i;nf ormatto 1 
and follow i.t up. 

' f. Contact- your friends who are working in or haye. 
worked i.n restaurants. 



Evaluate Class 



\ 
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How to Get That Jotx 



1 Help 
Wanted 



A } rtend has just told you that one. of the. local fast food restaurants 




needs part.Ttlme help. She. i.s not sure. whi;ch one. i;t ts, A few frtends. of 
yours have, worked in fast food places and haye said, that they were okay, 
You really want that job.. What should you do? 

**List the steps you must go through to get the. jqb A ** . 



ERIC 
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•Decisiorvv About WorK Unit V, Lesson 2 

Practicing the Steps — Phone Call RoTe Plays 




"■■ 1; To learn "helpful hints" for making Job Hunt 'Phone Calls. 
• 2. To practice Job Hunt Phone Calls 



Introduce Lesson 



-Today-we-will^pra^ that are different than the 

others that we've practiced. . We are going to practice 
making job-hunting phone calls. . 



II. Phone Calls 

A. Pass out Student Worksheet "Fabulous Phone Calls" and' 



B. Instructor- reads, the "Fabulous Phone Calls" Sheet. 



C. Pass out "Phone Call Practice" 

1. Instructor facilitates discussion of Introductory 
• '. questions. 

2. Explain that this exercise will help us practice what 
to say on the phone to an employer. 



Materials 



Telephone Props (as 
realistic as .possible-- 
you can borrow phones 
from the Phone Company) 

Student Worksheets— 
'Fabulous Phone Calls M and 
"Work Details" 



Student Worksheet-- 
"Phone Call Practice" , 



3. 
4. 



Use phone prop if possible; 



Ask for volunteers to play "You". 
Instructor read manager the. first °few times. 

5. Role play phone calls as' many times as the group 
desires. - 

6. Feel free to improvise the manager questions as well . 
. and let students take both parts when they have a 

sense of the role •■-.! 
HI. Interview Role Plays (if time), • . \ 

If time, ad-lib interview role plays 
IV. "Papers -- Put in ny . 



V. Evajl uate Class . 



J L8-G 



*> "l\ 



~ Fabulous Phone Calls 



Introduction 7 

You can find out a lot of infprmation over the phone. And the person 

you are talking to can find out'a lot about you. It helps*- to practice ; 

phone calls so that you^anjf^eXJlQ-re _ conf_iden.t-wf1en you-make~them^-™: — 



Try This: 

You have heard that there may be job openings at your local supermarket. 
You know which one it is, but you do not know the phone number there. You 
want to call there to find out if they really do have openings. How sh<H(ld 
you go about this? ■ - ■ 



Here are some ideas : 

1. It is important to practice what it is yoju would Tike to say. It helps 
to practice this with other people. 

2. This phone call has 2 . purposes: 

*To find out information. 

... . . -*To~jnake \a good impression. , 

• ■ y// « . 

3. Use the "Work Detait'^sheet to help. you figure out what you want to ask. 

.. , A ' '•■ ■" . > . . 

4. Practice answering the questions in the "Phone Call Practice" Sheet. 



It helps to have someone read the part of the employer and .make up. 
' answers, \ 




5, Find out the telephone number how will you do this.? 

6. Try 'to .'use a phone where it is ntit too noisy. 



/ /' 



WORK DETAIL* 



These are some questibns you may want to ask an employer. 1 The [answers 

- " ' : i \ , ' ''■■/ I ' - . . 

may help you decide whether or not to take a.job. 



JOB.: 



1. j What kinds of jobs are available? 

■ MV, • : . O O 

■2. What kinds of thirigs v^ould I .be doing on this job? /- 
3. Do<you; provide trai/iins for this job or for others^ 




TIME: 



1. What days and hours would you\need help? 



MONEY: 



1. How much is the wage? 



CONDITIONS: 



1 . .Where are you located? 

" «V' f .""7 V .: 
".' Address : . . * 
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/ ■ I' . ' '/ ■ ■ \ 

PHOftE CALL PRACTICE 



Discuss :' ; What can you find put about a person over the f)hone? 

What would you like an employer to think of youlon the phone? 
• What is a "good impress ion! 1 ? \ ' S- i 

v. 1 r r-t / ■ 'V X 



List your ideas about what makes a good impression: 




Practice: , FINDING-OSUT INFORMATION and MAKING 1 A GOOD IMPRESSION in; this 



phone /interview 



f . : HeU v 



i*** 



Ding 



Manager : Hello. v Sma 
-You : •;/' •" ^ '-;'r~ 



't Food Supermarket, Manager speaking,; 



Manager : We have some 
You: :'■ V: • 



,i s a sampl e s'cri pt . You f i Hit in. 



•/ 



a-1 i ng-a-1 i ng************ . Di ng-aM i -ng-a-M rig' ** 




openings. What are you interested in? 



\ 

... \ 



Manager : How old are you? 

You:,'.;' ' /' 



/ Manager : , Have you ever had a "job before? 
You: 



V 



. 'Manager: If yes- -what kind 'of job did s you have? 
You:' ' • ■ a ^ ' , ' ■ y '•' 



7f- 



Manager : Wbkt Hntf of work did you do? 

YOU:/ ] ' : • : ' ' ■ 



Manager: Did you enjoy it? 




Manager : L How long were you there? 

You: 1 . > f ■■•/*.'••: ; : 



Manager :/ When, can/ you /work? . What days and hours? 

K You : 1 




Manager : • Do . you /have any questions ?| 



You: 





6 
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A 



j..;, 

;;'i"'~v 
1,1 f. 
' )■!■.■:■. 




Manager: Well, if you have no more questions, why don't you come by before 

5:00 today and fill out an application. 
You: * 



Manager : I'll see you later. 
You: 



(c) Adolescent Issues Project 1982 
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(what-? 




Please ^MEMEm 



"to <g{ve s-\udetvH 

wWi ch fbilsute each um+ ( 
Thanks 
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Decisions: About Work 



Unit : ^rsov\a| daW and WM-acIs " 



Qpa 



# 1. To help students be able to write upon request 



information relevant to the job hunt, . 
2. To help students retrieve necessary information from 
job want ads . 

1 . Personal Data 

2. Job Hunting Vocabulary and Using Want Ads 
* ** **** * * ******* 



The assessments for this unit are in lessons 1 and 2. The exercises 




SOUS: 



in both lessons will tell/you how much practice the students need to master 
these skills. The resources . refer to workbooks which address these skills. 



Decision s About Wor k. utii I v + VI--Personal Data and Using Want 











Filling out personal data 




Gettinp a Job- by Florence 


Provides a range of sample. appl 


forms. 

■ 




Randall, Fearon Pitman 
Publishers, Inc., 6 Davis 
Drive, Belmont, CA 94002 


forms, practice with want ads e 
related vocabulary* and descrif 
of a range of jobs. 

Pictures attempt to be non-sexi 




— - _ — ■ 




but tend more often toward trac 
al sex roles . 


Finding out information 


2 


Getting a Job (see ab<?ye) 


Very basic facts and practice , 


about jobs from want ads, 




Reading Want Ads by 


students reading on lower el emc 


phone calls., and inter- 




Benjamin Pitch, Mafex 


.levels, . 


views, 




Associatiates, Inc,, 

90 Cherry $t,, Johnstown, 

PA 15907 








*Using the Want Ads by " 








Wing ' Jew,* Janus Book 








Publishers 


Ttiis workbook offers practice ii 






Job Interviews, Follett, 


ing and getting relevant .inform* 






Coping Skills^ 


from "a job interview and making 
impression. Should be used for 
Tion* net 03 q cere workbook. ■■ 
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= II?^C\si cirvV About ;. lA/OrK , ' Unit VI Lesson 1 



> so 



;rsonal'.Data and 'Using Want Ads 



goals-. 



1. To help students be able, to write upon request information • 
. - relevant to .job hunting . ■ 



ERIC 



Personai Data >. ' J -- •■ .' V : ' , 

A, This ;is ^an. introduction to" wn ting out personal' irifbrma- 

tion cards and/or applications, look at this as an 
; assessment of familiarity with terms, knowledge iny&ach 
/ • Vrea and how long j t takes for* student to- completer it'. 



i; 



On index card /instruct students to write their: 
name, address., phone, where "they can Be reached , 
school name, address, phone nwpiber 
previous' employment 
at least one, reference 
atMeast 2 skills 
at least 2 interests- 



2. Optional—Use the "Practice for Index Cai 
for more structure. 



is" Sheet 



B. For those who. finish card: Introduction to Applications 

1. Pass out simple applications 

. <? , 

2. fe Explain that students should write out the applica- 

tions as -if they were applying for one of the -jobs 

* th ey listed in their folders, or for another job of 

interest to them. 

UJj Collect all cards and applications . 

A. .Keep the cards and applications as a record for ^ 
assessment and pre-test. 



Materials 



ndex cards 



student worksheet : v • 
"Practice u for Index 
Cards" f - . . 

"Simple Applications" 



Program Manual- 
Assessments 
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Persona''- Data'' and Using Want Ads 



Unit VT loccW ] ' 



B. Try to meet w.ltH. tutors; and teachers, to explain ftpeflsj- 
wMcB. students need to practice... Th.i;s Tes.son provides: ^ojpe, 
important* goals for written language deye.lQpjijenti ... 

. - . v ..j> . • s %, • • -.. ... •. .-. 

t.: Enco_u rage, continued practice .and juejiiorlzatton of personal 
■ data..' ; " • ' ••" . • / /■ •• 



IV; Evaluate Class 



Materials 



Vt.\. 
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APPLICATION BLANK FOR EMPLOYMENT 



DATE. 



NAME (please print). 
ADDRESS ] 



Last 



First 



• Middle 



CITY- 



No. 

STATE- 



Sfreer 
-2IPC0DE_ 



-TELEPHONE NO. 



.Blf^TH DATE- 



SEX: □ Male □ Female AGE. 1_ 

HEIQHT_- ft ^In. WEIGHT -lbs. MARRIED?- 



-19- 



. NUMBER OF CHILDREN—! 



SOCIAL SECURITY NO. 
FATHER LIVI&G?_^__ 



. AGE- 



. OCCUPATION- 



MOTHER LIVING?- 



.AGE. 



. OCCUPATION- 



EDUCATIONAL HISTORY 
Name of school 



: v Years attended 
from to 



; Last grade 



• • / — : — — : 

Elementary School 








r 


Junior High School 










High or Vocational School 











Name and Address of Employer 



WORK EXPERIENCE 

Kind of work 



Dates 



Reason for leaving 



Name jj^ 



PERSONAL REFERENCES 
Address 



Occupation 



Signature of Applicant 




: • % 



APPLYING" FOR A SOCIAL^ SECURITY NUMBER - . ^ ;\ 

When you" apply for a Social Security number, yqu have to fill out a white card.^Below is the informa- 
tion you will be asked to put on the card. Even if you already have your Social Security number, put the 
information that isv^sked for in the empty spaces. Print all the . information except your signature. If you 
don't know the information that is asked foHn any item^ write "i7nfcnau;n." ' * 



I 


Print FULL NAME . . Jthit Nam*) (Middle Noma or Initials nan; draw lint 1 . (toil NomtJ 

YOU Will USE IN WORK -J V ' 

OR BUSINESS * ; r \ . J -y ... * *. 






2 


Print FULL , . 

NAME GIVEN v"- 1 ^: ° r 
♦YOU AT BIRTH . ^\ '• \ 




^ fi « - ■ ' — — ' ' — " — 1 


3 


PLACE . (City) . , . (Courtly ff *noWnJ . fSfo'iJ 

OF. *.." ■' ■ , - \ ' * - . . ' ' * ■ 

BIRTH , • , ,' , ; . . • • ! • ■ ^j. _ 






4 


MOTHER'S FULL NAME AT HER BIRTH fHor-mofdon nam*) , . r. . 






5 


FATHER'S FULL NAME fft«9ord/«u of whtfnor /ir/njy or dtodj - 

' 7 * ^ • , *■ ";.-.,. 






6 


YOUR fMontM fDorJ fYtorJ 

DATE OF ? . t> - . 

uith " ; ; ■ ■ .- • - J\ , " ' " • 






7 


YOUR PRESENT ACE 
Mg« on [art birthday) 



\ 



8 



YOUR SEX 
(MALE FEMALE , 

: □ □ 



XpUR COLOR OR RACE~" — 7T" 
V WHITE NEGRO OTHER 



10 



HAVE YOU EVER BEFORE APPLIED 

) Avf 



DON'T «»> 

FOR OR HAD ASOCIAL SECURITY/ NO KNOW YES>£ 

RAILROAD, OR TAX ACCOUNT NUMBER? jT] Q [j 



IHjXYtS" Print St Alt in which yew oM>fitd o*d 04 It row oppfitd a«d 5QCUI StCUMY NUMitH if ino»nl 



v ■_ 



II 



YOUR INumboKond 5fr«tf, Apt. No., P.O. Box, or Rural Rouf«J" - fCilrJ 

MAILING ■ \ ' ' 

ADDRESS V 



IStatm) 



tZip Cod* I 



12 


TODAY'S DATE . > 

. ' . ■' • \ A- ,* 




' \ ■ • . , 


13 


-« LEP^H^NE_NUMB^ ' 






14 


Stgn YOUR NAME HERE fDo Ncl Print) • . ^ 


* ' i ' »'■.'' . 



■2U1; 



Date 



APPLICATION 

..J, / o (Please Print) 

- Job(s) Applied for: — 



/ 



Personal 
Name 



^ / 



^tast 



First 



t Middle 



.Telephone 



Address 



Number Street 
Social Security Number — > ' 

Education .' , . N * 

-iOast School Attended 



City. 



Stale; 



UP 



Name 



* : Address 



-.Circle Last Year Completed: 12 3 4 5 ,6 7 8 9 10 11 12 13 14 15 ,16 



Special fraining/Skills/Licenses 



Experience 



Period Employed 


"•"*... Name arid Address \ 


Job"- 


Salary 


From: -*j 
to: 


+ ■ 






From: 
To: 








From: 
To: 




'- v 





Health / "■■ ; ; " .... , --^ ■ 
Do you have any physical condition that may limit your ability to perform the job-for which you are 
^arpplying? __ If^you answered "yes," explain: — _ — — — : - \ ' : ^ — - 



References 

Do not Ifet relatives or former employers. 



Name .» . * 


v . Address 


Occupation^ 


Years Known 




. - \ ■ 
















— , : ^ 







Applicant's Signature 

r • ■ ■ 



Janus Job Interview Kit. Copyright © 1976 by Janus Book Publishers. All rights reserved. 




UNION CHEMICAL COMPANY 



* * # •* * •* * ■ ' * * ★ ★ ★ ★ ★ ★ * ★ 

APPLICATION FOR EMPLbYMENT 
f LEASE PRINT Date 



Name- 



FIRST 



MIDDLE 



LAST 



Addressl 
Phone- 



N UMBER 



STREET 

^Social Security No._ 



CITY 



, ^ STATE ^ 

.Draft Status ■- 



Have you ever been employed by us before? Q Yes Q No (Check One) 
Male O or Female Q (Check One) » Age__ Height Weight! 



Date of. Birth 



Place of Birth 



Month 


Day 


Year 


City . 


State 








■ o * '. ■ ■ . 



v 4 



Work Permit Number (if under 1 8). 



j Married? □ Yes □ No. (Check' One) No. of Children Other Dependents- 

iCitizen? □ Yes □ No (Check One) 

Father's Nam* ; :_ i : _: : • 

Jls he living? Q ; Yes Q No ..(Check One) / / 

^Atofher!s Klnmp • . ' ■ ' '. 

|js;she living? Yes □ No (Check One) . ■ ' 

'> Please complefe reverse side of form a/so. " . 
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Sample Job Application Form— Form 2 



part ONE 

1. NAME 



PERSONAL INFORMATION 



3. ADDRESS 



4. SOCIAL SECURITY NUMBER 
6, MARITAL STATUS ■ 



2. TELEPHONE 



CITY . 



STATE 



ZIP . 



5. DATE OF BIRTH . 



7. NUMBER OF CHILDREN 



8. NUMBER OF DEPENDENTS. 



PART TWO 

ELEMENTARY 
JRrHIGH 



EDUCATION 

NAME OF SCHOOL 



HIGH SCHOOL . 

VOCATIONAL 

BUSINESS OR 
TRADE SCHOOL . 

CpLLEGE 

OTHER (Special . 
courses, military 
-training, and so on)_ 



EXTRACURRICULAR ACTIVITIES 



ADDRESS 



DATES 

from to 



DID YOU 
GRADUATE? 



PART THREE 



NAME 



1. 

2. 
3. 



REFERENCES 

ADDRESS 



PHONE 



OCCUPATION 



PART FOUR JOB EXPERIENCE 

. f NAME OF COMPANY ADDRESS 

i. _ . 



2.. 
3. . 
4.. 



WORK YOU DID' 



DATES SALARY 

from to *" 



PART FIYE . HOBBIES AND OTHER INTERESTS 
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DATE 



IPLCASC PRINT) 

NAME 



ADDRESS 



High Schocl 



Bus, or T#ch.'School • 



IENCESjITo whom m\ 



■1 ■ 



SAMPLE WORKING PAPERS 




Dtptrol 



Labor and Iadu strict 



FORM . PROMISH OF EMPLOYMENT. , : ! 
A CHILDREN 14 TO 16 YEARS OF AGE 
(G. I. [TErVeDJ C. 149. t 87. AS AMENDED) 



NUMBER 



NAME OF CHILD 



, EMPLOYER, FIRM NAME Y-^ 




BUSINESS ADORESS 

?."'"■ 


< A SPECIFIC NATURE OF EMPLOYMENT 






NUMBER OF HOURS PER OAY CHILD IS 
WEEK. TIME SPENT IN CONTINUATION 


TO BE EMPLOYED. MUST NOT EXCEEO 8 A DAY. OR 48 ^A"^ 
SCHOOL MUST BE COUNTEO AS TIME ACTUALLY WORKED. 



THE UNDERSIGNED AGREES TO EMPLOY THIS CHILD AS STATED ABOVE (ANO IN COMPLIANCE WITH 
THE LAW). .. * 



SIGN ED- 



EMPLOYER OR AUTHORIZEO AGENT 
FORM " 



OATE_ 




D*pt.of 
likor Md Inoostrias 



SCHOOL. RECORD 

ESQUIRED rOM CMILOMCN_l4.lt .TKAJU or AOS 
AJ^TIN^rbfHCJtt»fcOTMCKT CE RT I FICATE: \ 



O. U. TM. CO. C 



CSimPICATS Numn 



NAME or CHILD 



OATS Or NINTH 



residence or child 



SCHOOL NOW hkoulahly attended 



LOCATION OF SCHOOL 



CITT Oil TOWN 



•TEARS 




tORAOE LAST 


STUOISS rUNSUCO IN COMPLETION TNERSOr. 


IN 
SCHOOL 




COMPLXTXO 





NUMUR Or WEEKS IN ATT KM OA H CE Oil HI NO 

ymm twelve months next precsoino the 
oat* or ArrucATiQN row this wcomp 



NUMIICM Or OATS or ATTENDANCE AFTHJt 

SCCOMINO IS T CARS Or AOS ' 

t AT LEAST ISO OATS ARC REQUIRED BT LAW 1 



DAT* Or AWJ* 
CATION rOM THII 
RECOUP 



WARS OF l>AACMT. aUABOIAS. COSTOOIAS. NEXT APULT Ml ISO 



rue. foreooin 

ISIONEPj 2 



i ACCORDANCE WITH THE rACTS AS SHOWN ON THE RECORDS Or THIS SCHOOi 

)'» ' ••' PRINCIPAL OH . ' 
TEACHER IN CHAACE 



•(SEE ALIO «. L>. TIE. CO. C. »4f. S. Ill 

(THIS SCHOOI MCOftD MUST NOT IE ISSUtD 0* ACCCPTIO UtllSSS TNI CNIIO HAS CO MffttON CAN HEET THE 
• lOUIftCRCBTS FOR COHFUTIOR OF TNI tTN GRAOt OF TNI FUSUC SCHOOLS OF TNI CITT .01 TOWN IH WHICH 
NE ON SMC MSIOCS |, U TIE. to. C 7S. S. I.-— - —r— (QVCR) 



O 
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.Lx'&C-lSl > nQOUu yvjvjr unit VI, Lesson 2 


• 

■ 4 


1 ^ *m m * m" lr»K Ulnr-it* \/n r a hi 1 1 a v*v/ anH II^Tflfl Want" AH ^ 
1 ^T. UOD nU ilL VULGUUiary aiiu uoiny naiiu nuo 




_ t 1. To practice using n job hunting vocabulary" 

(aCYILS* 1 o *t* a.- i • , j ' ■ 

■ ' '2. To practice reading want ads; . 


" 0 






Direcrtov\s 


Materials 


I. Introduce Lesson * 


student worksheet: 


, A. -Pass out student worksheet, "Good Ideas for Getting 


"Good Ideas for 


/ ".' : Jobs" ■■ • ' " " ' • ~ 


Getting Jobs" 


B. Explain: We are going to practice some of these steps. 


<-* 


(You know, what they say, "Practice makes perfect.") 


* t# _ 


C. Ask for a volunteer(s) to read the list-to class. 

7 - : - •• : _ . ■ ■ . -# 




II. Job Hunti ng~V o bu Ta ry . 


*«■ 


A.. Tass-out* the 4 sheets (2 of vocabulary and abbreviations, 


student worksheets — 


2 of exercise). ^^Feel free -to add more vocabulary words. 


"Job Hunt Glossary" 


or practice exercise^>)--^^ 


"Abbreviations" 


B^ Read "Glossary for Successful ^Job^Hudijjfig^ together as * 


"Vocabulary Exercise" 


a class. Do the vocabulary exercise sheet inclivi dually^ 


. "Abbreviations Exercise" 


"Vand correct as a group. 


^ ^ ^ '~ ;'• \-\ 


C. Read -"Abbreviations for -Job Hunting" ^together as a°class. 


■ ... -^^^ 


J Do the abbreviations; exercise individually and correct . -" : 




ab a group. 




,IIL f . Want Ads - 




A. Pass out Student Worksheets "Want* Ads, Bulletin Board" . 


student worksheets — 


and 3 copies of "What's In A Want Ad" to each student- .. 


"Want 'Ads, Bulletin 


B. Ask" for a volunteer to read the first Want^Ad out loud 


Boards", "What's in, a \.-V. 


(Delivery Person}. 0 - - 


Want- Ad?-- L — ~3' : f or" ea c K~ T 


. ; -As--a-class7~g^^ questions on "What's in a 


student. ' 


Want Ad" and answer them based on the first Want Ad. 




D. Do the same for the next two want' adsT: : : 


■ ' ' — ■ .' 


• IV. Future Want Ad Practice^ ' 


, • ■■. . . . 


A. Try want ads from newspapers with the -What's in a Want 


empl oyment want ads f roif 


Ad": sheet. '. If they, are too difficult, create easier ones 


newspapers 


used in tne. previous exercise. • 




V» . ... . . ..V>." . "... :*..^.:-',-..-'., 
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GOOD IDEAS FOR GETTING JOBS 



. There are many . di fferent ways to get : a job. Some ways work well for~sorne 
kinds of jobs. Others work better for other jobs, It is. best to be able. 



to try many different ways to gat a job* 




Here are a few ideas . They are not in any special order. The more 
ideas you can try, the better chance you- have 'to 'get >,a job. GOOD LUC KIM 



KEEP TRYING; ! 



1. Meet wttlna^joh counselor in school or in an employment agency . 

2. Look in the phone booXfor interesting places, .Call them to see if 
there a reSany openings, K(Go on to next page. ... ) 
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^ — took—through the newspaper Want-ads. Call, go, or write to the 



places you are- interested in. . . 

4, Walk around your neighborhhod (town, city), ask around for openings. 

5, Ask your friends, family, neighbors, teachers , ?d assmates , ql d; 
employers if they know of any openings, Follow these up by calling 
or going to the places they suggest." 

6, Go to near-by schools or employment agencies. Ask if they have "job 
boards" with listings of job. openings. - 

Most of these ideas will require the following steps' ; 
. a. Making phone calls. t \' 

b. Fill lnglout applications and^ information; 
. name{ date of birth, address, phone "number where you can be . 
reached, school name, school address, - references\(teachers, : 



bc^anselors, principals, past employers) , your interests, skills. 

c. Interviews-- with a job counsel or, a manager, an employer ; , 

d. Getting places on your .own using public transportation, walking, 
hiking, etc, 



9 
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1 

< 


✓ > 






Abbreviations for 




Whole Word 


Job Hunting 


-Abbreviation — — : — : 


.^^betwqen 




bet. \ _ . ^ . 


assistant 




assist., ass't. 


hour(.s) 




hr. , (hrs. ) 


Monday 




Mon. ,. M ...„ . - 




'Tuesday' 




Tues . , T 


Wednesday 


* /■ 


- Wed., W . '! 


. Thursday 




Thurs,, Th 

S i 




Friday 




Fn '-> F . '....1 




Saturday 




Sat . , Sa . 




Sunday 




Sun. , Su 


.]. , . - 

\ . . 


through - — : — 




thru, - V 


male 




' m ; / . 




J cwa ic 

■9 ■ • 


: - v 


' f . / ' : 


l • 

o 

. 5 o'clock 




5:00, 5 


experience 


'■. /■ 


■ V ■ ' * 


necessary \ 




fiec. .■ • ' ' /. 

: , ..: . >. ' '.. . : . •' • :■...[•_[ 
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Job Hunting Vocabulary Exercises 

Pi recti ons^ Fi 1 1 i n the bl anks . Use _ tkeJllst_of--vocabular:y-words- 

» 

for help. . 



Which Word? 
Per 
. Wage. 
Salary 



Within 
In person 
Contact. 









; $25/week 





Must be: able -to cook npodles. 
Clean, neat, reliable. 
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Matching Exercise — Job Hunt Abbreviations 



/ 



Directions : Draw a line to match the word with its abbreviation: 



1. Monday 

2.. between 

■ * 

3. experience 

4. through 

■ 5. Wednesday 

6. female 

7. " hours 

8. Thursday • 

9. assistant. 
10. Tuesday 



a. exp. 



b. W 



c. M 



d. assLt. 



e. Th 



f. nr. 



- - g. bet. 



h. T 



i. f 
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er!c Si 



Ms 



v 



A 



Ma 



\ 

x 



Delivery Person - to deliver 
groceries by bicycle $2.50/hr. 4 hours, 



v \ 4,days. Apply in person to Ralph at 
The Good Foods Grocer, 19 Osborne St I, 



Boston 



A 




[X; 
. v 



N 



V 




Are you" reliable? Are you kind?; 

Do you l|ke kids? Yes? Then you are 

our person! Babysitter, 3 hours, 



>~7 



Mon.-Fri., $2.00/hr. Call ;Mohaninad - 



877-6592 after 5:00 wsekdays. . 



CARE WASH ASSISTANT ... 



A ^ 



V 



Must be fast and polite' 

' ■ ■ c - 

/ Apply between 3-5p.m. 

. " ■ < 

• at Shiney Chromes ?. 



11 Auto Ave . , Motorvi lie 

■ v 



No phone calls ! . 



-1 



5 



/.*/•* 

•4 Nj 
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JOB 



S H EET 



DAY CARE WORKER 



Like children? Good 

■. / 

at games? Position 
open with . 

Sunshine' Nursery 
Call : Mrs. Robbins 
222-0102 

Mon-Fri mornings 



. HOSPITAL WORKER 

Hours: 4-10 pm 
Salary: $3.50/hbur 
Call : Mr. Joseph Saco 
• Mass. Gen. Hosp 

254-1001 
Qual : No experience 

needed 



PARK WORKER ;■ 
Outdoor work 3 days 

per week. 
Salary: $3.00/hour 
No experience needed 
Call: Ms. Jeffers 
495-1000 

Call Monday morning 

















Pet store 




STOCK CLERK -. 


- HELPER 






Like animals? . 




Stop N'Shop 


Make - 




.CAR WASH 


Afternoon, after- \ 




Supermarket 


. cabinets. 




'„ Saturday, Sunday 


school job available 




, in 


• 3-5 M-F 




1-6. p.m. 


M-F, 3-5 p.m. 




Boston 


$5.00/hr. 




$3.50 per hour 


Salary: $4 call: . , 




233 fremont St 


Experience 




No experience needed 


•999-2373 




•444-2976 


needed 




Call : Mr. Sellers 


Must enjoy working 




Mr. Rogers 


with. 




456-7890 


with animals and "be 




Grocery Clerk 


1 tools 






responsible 




Hours 6-9 


1 487-4921 










every night 












DELIVERY FOR DRUGSTORE 






except 


Responsible, 


must have a bike. 






Sunday 


Work 3-5, Mon-Fri " 






Salary 


9-5. -Saturday 






$3-5/hour 


Salary: $3.00/hour 








Call Mr. Lee 969-1212 





Pick one job. c Fi 11 put an application for the job. 
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" WHAT'S IN A WANT AD? : 



Directions : Look at a want ad and answer these questions: 



1. What position is needed? 



2. What are the requirements for this position? 



3. Do you qualify ^or this position? 



4.' What must you 'do do to apply? (At what times?) 



5.- Who is the person to contact? 



6. Address: 



7. Telephone Number : 



8. latest date to apply? 



9. ( Optional ) Wage or Salary? ' 



10. (Optional)" Hours? 



11. Do. you want to apply for thi&tfjob? 
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Thanks \ 



9 
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[flit: lh+erpersor\a( Skills W 





1. To think about what employers are looking for 
when they hire workers, 

2. To practice interview skills 




1 , Employer Survey 

.2. Employer Survey Follow-up 

3, The Interview: An Introduction 

4, The Interview: Role play and Evaluation 

5, Expectations 

6, Work Expectations: Part I 

7, Work Expectations: Part II 




j r 



I J 



i' 




1.-1 



I - 1 



11 



.j.-B.-ir if | 



AH 1H- — M 




1 II Jl. 4 P 1 J 
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Notes -for Ttachtrs Wt-vn. ; ; .lesson- 



The assessment materials for the Interpersonal Skills ^unit consist 
of questions about employee and employer characteristics, some matching 
exercises, and a dilemma between a boss and a worker. Because the lesson 



-addresses-sociaT-skilTsT^ tt"is hot ; possi'Ble to conduct assessments of factual 



information in-the same way that others may be conducted,. Instead, the- 
intent of v assessment for this section^is to aid the teacher in discerning 
students 1 abilities to take the perspective of the' employer and employee r 1 
and describe skills and attributes of ideal employers and employees. For, 
example, the final question of the assessment requires the student to list 
both their positive (."skills") and- negative attributes ("things I need help 
with"). Examination of assessments will enable the teacher to gain a rough 
impression of changes in the students 1 interpersonal knowledge as it relates "^V 
to employment situations. ~ • 



• . < \ 
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(Interpersonal Skills Assessment) 



• \ 



ASSESSMENT / 

I. ' John works, after school in a bakery. He is only supposed to work TO hours^ 
a week but his boss. keeps asking him at the last minute .to work really late 



on. Friday s,, ^3tenJAough^he,bbssH3ays-bim-;for~hts lektra ^time'Tohn doesn't 
like being asked to work at the last minute. How can John deal with his boss? 



Why would that be a good way? 



ii. a. 



B. 



What makes a good boss? Please list four things: 

i. : ; .. ' '* ' ' ■ , ■ ,; ;' " x 

3. •.' ■ -' ; ~ ■ • 

...4.... ----- ■■ 

What makes a good worker? Please list four things: 

1. • ' ; ; •• . ' •'• ... * ; 

2. . . . .. " ' 

-3.:.' • • " ! 

• • > 

4. " • : 
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(.Interpersonal Skills Assessment/2) 



3. Match the word to>the definition: 



J:.^jiitervi ew— 

2. Employee 1 - 

3. Application 

4. Employer 

5. Referral 



a t — Boss talks with you before" hi ri ng you 

b. Needs to be filled out before- getting 
a job * 

c. The boss . 

d. The worker ; - 

e. Says things about you to help you get 

. > • ) ... " 

a job : 



Name x some things that you should NOT do during a job interview: 

1. X; .' .' 

2. : . . > - . 

3. - ••• • \ . ■ ■ 



Name '3 questions an employer might-ask during an interview: 

2. ■ ' 

3. . • '•' 
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(Interpersonal Ski 1 1 s Assessment/3 ) 



6. What things w.ill you be looking for in a job besides roqey? 



7. What do you think? TRUE or FALSE? 

• j . . • . ... : ; " • 

a. It is always better not to ask the boss questions 

even when you are hot sure what to do. . 



b. It ctoesn't matter how you dress in. interviews 
for 'jobs like construction or outside work since " 
you don't dress up for those jobs anyway. 

c. Most employers don't expect you to know - everything ... - 
about a job before you apply. 

d. It is not a good idea to ask questions during 

an interview. V 



N JRUE FALSE 



e. Good bosses tell their workers what they are doinq 
well and what they don't do well. 



/ 



V 



8. What will you be like as a worker? List some of y^uji_s,kj-Lls-and ^what^otr 



-need'heip with: ... 

Skills . r- Need Help With 



D-6C\SlOKS About WOfK Unit VII., Lesson 1 
i&SSOU' Employer Survey \ 

1. To become more familiar with terminology of the interview process. 

2. To practice taking the perspective of another person (i.e.", the 

lamplnyef") 



goalsv 



Dire<i-Hovv5 



■i.. 



Introduce Lesson 

A. Explain : ~ , 

'' i ■ ; " • . ■ •' . . v : ... . 

Whether or not a Person % gets a job is often determined 
by their interview. How a person does in an interview 
.often depends on what the interviews is looking for. 
We can 0 learn how to improve our interviews by thinking 
about what employers look for in their workers. Today 
we are. going to look at an "Employer Survey" to learn 
about what some employers are looking for. 



Interview Vocabulary - 

A. - Ask: What is a survey?' (answer: an examination of val 

ues or conditions- It is easier to explain- as the act 
of "interviewing" many people as. to their ideas, exper- 
iences, etc-, or as a "poll" to find put opinions- ) 

B. Explain : There are other words that we will need to * 



/ 



J£oow--in-order— t o-do-tht5~l essofT 



Z( Pass 7 put Student Worksheets, "The Interview Worksheet" 
and /"Interview Vocabulary" 0 
1. / Discuss the meanings of the- words at the top of the 
• / sheet entitled "Interview Vocabulary"- / / 

../••; • • ■ ■ ,: •• • ■ ■ .__/__ _ 

2- Try to help students' come- to the rrjeanings themselyes 



by reflecting on their^ own' experiences with the worcs 



Materials 



Student Worksheets: 
"Interview Worksheets" 
"Interview Vocabulary" 



and 



ERsLQ 
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Materials 



II. Interview Vocabulary (cont.). y 
C. 3. If necessary,. yse a 'dictionary. 

4.. Read the directions out loud. The fill-in exercise can 
be done as a class or individually. Go over answers as 7 
a class. 



III. Self- Reflection , . 

A. ' Explain : Now we will try to. answer some questions that use 
these words. 

Bj.".. Options : The questions on the "Interview Wpwkslieet" should 
be used to stimulate self -reflection and taking someone else's 
perspective. ^hey can be used in either of -the following ways 

1. Volunteers read. each question. A few students give their 
.answers for each question. Try to elicit the thoughts of 

^ each class member, or, \ . e , , 

2. Each student work on the sheet'separately by writing down 
answers. The answers do not have to- be in sentence form. 
Utilize this mode only with -students whose thoughts will 
not be hindered by writing. 



"rVr ^EltTpl oyer Survey 

. A.- Introduce the survey;by explaining that now we can learn more 
about what some employers are looking for and' how^our ideas 
differ fripm theirs. v / ^ 

Pass, out the sheet entitl ed "What Employers Want 11 
C. Teacher read the : 2^ .Some 
* of the vocabulary is difficult, sq^ do not hesi tate to read it 



^yourself ^ 



■•':\ 



V 



Student Worksheet--! 
i'What Employers 
Want" 



AArfef -for Teachers 
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"LESSON: Employer Survey 



1. Additional Activities ^ > 
. a. Interview employers ; 

Students can learn a lot about employers, jobs,, and interviewing skills 
by interviewing employers. Tape recorders, cameras, video tape equipment:, 
etc. increases the interest level /of the activity. 



\ 



Pos^yble products' of the, activity can be a booklet or school newsletter 
of employer pictures and interviews, or a videotape. Parents can be 
involved as well -- as potential' interviewees and. people to receive 



0 , C 



\ or view the finished product. 



b._ Interview Workers 
See above for ideas. 



2 ;-i 
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Interview Worksheet 



J. What would you want to accomplish at an interview (after, you have 
submitted an application? ) # 



2. What kind of impression would, you like to make on an employer? 
What would you like s/he to think of you after you. leaya? • ; 



3» What would you like a reference person ta say about you? 



- " ' ■ - ' - , ■■■. ■}. : • . 

4. What kinds of improvements do you need to make? What kinds of things 
in -yourself do you think you need to work on? 

5. What qualities would you want someone who is.workyng for you to have? 

. . - . • ) 

Are those different qualities than you would want in a friend? - 

' ' . ' ■ • , • " . ;■ / ■ • 

■ • . ' - . - . / ■ " • 

■ . * • • / 

, ■/ ■ ■ • / . o 

6. What kinds of qualities do you think an employer would look for? 
What kind of person would an employer like to hire? 
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submitted employer qualities / 

application reference ? - 

DIRECTIONS : Fill/in the blanks using ;the. words listed above. 

1. I would like to make a good . ; ' ■ _____ 

j» • • . ■ -• 

■r on the new student in our class. 

2. I am str*oqcj. This is.; one of my good _ " ■■- • 

3. " Tue . "store owner asked me to put my name 'and* address on this . 

4. The students made some - ,! on their 
.. skit,' so that it would be perfect . ■ y ;> 

5. A person who runs a busi riess i s., an - . : \ - ... - *■ 

6. The, opinion someone gives about you to an employer is -an 

7. V.m waiting' to hear about the job^because I _ , ./ ■ ■ • - * •" [ 
.. my application last week. ;*:,' \ ^ " ' 

8. Before you can be hired, the employer Will' warjt to sit down and^taik 



■ * ^ What Employers Want 

A few years ago, a group of people went to many employers and asked 
them questions, they- recorded all the. answers they got and put them into a 
report. This is called a survey: They asked the employers what they thought 



evere the most important things a person should have to be successful on a 
job. After much thought 1 , the employers listed the following things they 
thought made a good worker. 

* . . . 

If you do not agree with some of these qualities , talk about why. 

These are things that employers are looking for. 



V. Personality — Being honest, respectful , and concerned about other people, 
. Being'able to accept compliments and criticism . Listening to other 
people's points of view. 

2. Enjoyment ~ Enjoying the work you do, looking forward to coming - to\vork, 

.3. Initiative Wanting to learn how to do something better or more quickly. 
v . Wanting to do a job wel l . 

4. Awareness Keeping your eyes open to what's going on around you." 

, 5. , Judgement — Using tomnon sense / Being able to make good decisions on 
your own. 
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6. Getting along with other people — Remembering that we are all people. 

■ ■ ■ ■ 

Listening to directions, not arguing on job-. / .-' 

' ' i | • '•. .-*'*. ' ' " 

7. Good health — Takirigcare of your body. 



8. Good appearance and good manners Dressing neatly, speaking politely. 

9. - Ambition Showing; that you care about your future, that you want to 

get ahead. _ * 

10. Social and community i responsibility ~ Doing things to help make your 
neighborhood and community a better place to be. 



V 
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Decisions About WorK Unit VII, Lesson 2 

T&SSOK • Employer Survey Follow-up . 




1. To understand wha't an employer is looking for in an employee through 
discussion and role-play. 



ERIC' 



I. Introduce Lesson 

A. Explain: that today we are going to" try to use what we 
learned .from the employer .survey that we read last, 
session.: 

- - B. Review employer survey. . 

1 ; Ask students to take but the employer survey, "What 
Employers Want", from their notebooks.' 

2. Ask : What can you remember about what the survey, 
tells us? What kind of "personality" are employers 
looking for? What kind. of appearance would they 
like their workers to have * etc.? / 

IL Employer Survey Activities 

°A. Introduce the activity sheet by explaining that many 
things can be learned from the employer survey. In 

- order to make sure that what we have learned can really 
help us, we are going to discuss our ideas about the 
survey and practice some of the suggestions. 

B. . Pass out the "Employer Survey Activity Sheet" 

C. Ask \f or volunteers to read each question. 

D. Questions 1* 2: Encourage as much' discussion as possi- 
' hie for 1, 2. 

. 235 . . 



Materials 



Student Worksheet -- 
"Employer Survey Activi.t 
Sheet 1 - 1 



'AfinlflgnQnf Tnni 



. ' Empl oyer Survey Acti vi ty Sheet 
1 A . Did the employer survey tell you what all employers think? 



2. Compare and discuss what you thought employers wanted with what the 
survey says . ' </ 
What are the differences and similarities? 



Which parts do you agree with and which don't you agree with? ./WHY?? 



3. By yourself , put a check next to those qualities on the survey sheet 

that you think you have. 
. If you checked at least five, -then you should not have .trouble.. on your job. 
***If you checked less than five, look to see which things you would like 1 

to improve ." Talk to the' job counselor *at school . Set some goals for 



yourself-. — Practice~ these goa i s . • • • \ 

4. x Act out ( role play ) wfiat someone would be like if they were good at one 
of the requirements . / 
Do the same thing for someone who wasn't . good at these things. 



5. Role Play or Discuss — What kinds of things would make an employer mad? 

6. : Try this— If you know someone who is an employer or a manager of 

• workers, ask her/him what kinds of things they look for in their employees . 



(^ Adolescent Issues /Project fl982 





• • - • • . . o •. 

If you think you don't know .any employers, here are some ideas: 

Ask someone in your school, or in a neighborhood store, to introduce 

you to anemplpyer. Do you know anybody who has a job? As them if -^r— 




— ■—- ■ ' .0 

they, have an employer. '.If they do, maybe you can ask her/him some 

questions- 

■ • ■ / * *".'■« » 

. V ' c ' • >■ _ ' . * • ; ' - 






' > . ' ' // 
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"Decisions A&Out WOf K "UnltlVlI, Lesson 3 



t The Interview; An Introduction 




1. To determine the criteria for a good interview by evaluating 
' a role play, 

'2. To practice interview skills. 



Direch'ovvs 



Materials 



_L^— Introduce-less on- 



Today we are going to practice "howto act" during a job 

interview in order to better your chances. of getting a job. 

We are going; to use some of the ideas we learned about 

from the employer survey. 
II. Determi ne the Cri teVIa (Eval uati n'g an Interview) 

A. Instructor introduce this exercise by telling students 
to watch and listen carefully to the. following role 
play try to pick out good and bad thing's" about it. 
' B. Ask for another instructor or.a student to play an 
employer*. 

jC. Teacher role play a "poor 11 interview. 

1. Exaggerate poor behaviors i e.g. , chewing gum, 
slurring language,, talking too much, not 
listening, sitting slouched. 
0. Ask students the following questions and record' 
answers on blackboard: 

1. Was this a good interview? "Would I get the job? 

2. Try to think about each behavior that could have 
been improved. What shouldn't I have done? List 
these under the heading "Don't". . " 7 

N • 3. List positive feedback under "Do". ? \ .. 
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• 0. (cont. ) f 

4. Try to elicit criteria by asking: . 

a. Is it impressive to chew gum? 

b. Was I listening carefully? ~\ • . - ° 
• c. Did I care about my appearance? 

d. Was I respectful? . . 
E. Explain : Now we are going to make up a list of what TO DO in 
an interview, based on your comments. This is very important 
- because it helps teach about alternatives. V'V'- 
; v 1. We wnlT print your "criteria 11 on paper so that we can al- 
V ways; refer to them. ^ 

2. Label the paper "Good Interview Criteria" or "Do's" or any 
variation. Try to change the "don'ts" to "do's" (if r 
possible), e.g. don't slouch = sit straight. 

3. It is not necessary to list all possible criteria. Future 
lessons will generate more. 

I II. Role Plays ' •- ■■ . v-.',;/* -X^. ) Y]-\ 

A. If possible, split the class" into 2 groups with one adult each 
• so that more students have time to role pi ay . [•■;*'■ 
;v B. Students. or teacher may play the interviewer. '%-+:X. 

. 1. *I f you need mo restructure , use the "Intrigui ng Intervi ews " 
• •worksheet.;; .:; ./ ; :<■':'• • •.•;. v -;,.' : ': . V. • ■ • *, 

p^u_C . - ~ s tutle nt s may rol e pi ay "good " or "bad " i ntervi ews -v";;;;^;; 
^ 1 . Record those • Who ^ 

' or "bad".; ffi^tM^'&st '-^ s^'.t 



totes to the . 
Teacher » ; 



D os ter board , or : 
l arge cons tKicticm| 
Daper and markerv|| 



Student Worksheet^ 
"Intriguing Inter- 

;;c :; -'';/- views?V;;->;/;^:":S 
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Dire chows 



■v ■ : /. 



• C. 2. Make sure that every. student has a. chance to role play 
a "good" interview in another session if. the time runs 
'■ out. . . . . " "■ • . 

D. Students may* "choose which job they are applying for. 

E. These interviews are wonderful on- videotape, if equipment t . 
is available. 

-IV. Evaluations— Peer Feedback ; 

A. After each role: pi ay , refer to the 1 i st of cri teria printed 
on„ the paper to: determine the success of the j interview. v 
• B. r .Read each criteria out loud and ask whether the student . 
1 fulfilled it. : \ V 

C. Make sure that there is positive feedback for those who 
attempt positive role 'plays. • 

D. Always ask' for positive suggestions - what could you (or s/he) 
. do to improve your role play?" . * . 



V. Evaluate Class 



240 



■fa 



ggS Unit, VII, lesson a'V L^OX:'* -"^^|fi¥ r5d 68 S 1 



io4 



on 



' I. Determining the Criteria 

J It is important that the students, go through the process of determining the 
criteria for a 'successful interview. The process will help them to understand 
i ^-the rationale for the criteria and to feel more invested in trying to meet 
\ those criteria. 

\ • * ■ ■' ' * ~ ■ - • " ■ 

\ -It is difficult to learn from a list: The experience of creating a list as 

•• \. /■ a \ . 

\ a group will be more educational in the long run. vi • 

r- \ ' ' N ' ; h *. .. . ' 

It may be ^easier to generate the list by thinking of "what not to do "based 

•on the. instructor's presentation of a "poor" role play. Ask the students if 

hey can change the list of "dcm'ts to do's". Some of them will be hard to change, 

e.g\^ "Don't eat or chew gum. 11 ; But positive alternatives to "failure behaviors" m J 

are .imporLtanJLto. talk about and practice, even though they are difficult to/1 earn >- 




I. Use.humor to alleviate anxiety 



Th 



is lesk 



on may arouse anxiety for students who lack confidence in their interview- 



ing skills. . We x recommend lightening up the lessons with humor particularly by 
playing up the "poor" interview; behavior. Both students and teacher, should get 

1 ' " ; ' !\ ! ■.■ ■■ • v . /. Z~ 

A chance .to exaggerate- the "poor" interview. .- " ; 



III. Peer groups and constructive feedback— Evaluating Role Plays 

[ Many activities in thiX^urriculum, especially role-play, and the Five-Steps , ; 
may be. new to students. Each o^these\activities involves evaluating behavior,, 
opinions , val ties and skill s — one' s own as well as others 1 . In general , the 
teacher's role is to facilitate constructive feedback — by establishing safe limits, 
modeling positive criticism and suppor^, and helping students come to a successful 



end of the session. 



The role^play alctivities provide a useful illustration for guidelines, to 
facilitating constructive peer feedback. 
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Unit VII, Lesson 3 



LESSON: ^ nte ^ v ^^ n ?ntroductlb^ 



.. Try to include three components in peer evaluation of role-plays: 

a. evaluation (what was aerformed well?); / s ; • 

b. recommendations (what wouldybu change next time?).; and 

c. sumnary . . • 

Provide a model. for constructive feedback- Most students have experienced 
feedback as 'equivalent to grades; criticism as equivalent to blame or rejection. 
Poisiti ve peer feedback changes : the evalution process from one 'of ranking (where 
some win and some lose), to one of group- learning. This i| a difficult change, 
and is facilitated by a convincing teacher model. 

Fac i 1 i ta te. peer feedback by setting limits and anticipating problems.; 
Be aware of feedback that is .irrelevant, destructive, or. lacking recommendations 
for improvement. Help students take responsibility for the feedback .they! give • 
to others. ' Encourage praise rather than blame. 



if 




■Intri qui ng Intervi ews 



E = Employer. 




1/E: Hello. \ Have a seat. What is your name? 

■\ : .,• ; X . •■■■&*■:■■■■■;/■■■ - ; \ 

■• You: ' • . \ ■ ■ ■ : j ■ 7 ' " - ■■ V 



\ 



F: 



E: So you,! re 'interested in a job here. What are you looking for? 
You,: . 



-f 



EV-' Have you ever had a job before? (If you- have had a job, answer 

! the 'following:) }.."-.' v : . 

/ • What* job/s have you had? ' ; u N 

• ; : What did you. do? j . . ,'. 

I Did you enjoy i£? : \J f 
What was the name of your, supervisor? 



I Di d you and, s/he get |l ong? 



' Did you have: any problems? 



jeit 
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You: 



E:* What kinds of skills do you have? 



You: 



\ 



E: How many hours per week' would you like to work? 
You: . ■ " ' V 



E: What days and hours would you Tike to work? 



You: 



E: Do you have any questions? 
You: ' •• -■• -' ■•• 



E: Would you please fill this out with your name, address, phone contact; 
school/ name, address, and reference. Take your time and let me.knoyf 
il/hen you 're .done. • 
You:/ 



E: Thank you. I will be in touch. 
You: 



/ 



Questions to ask yourself: 
Hpw do you thifik you did? ' 

Did the employer think you would be a -good worker?- 



Did you find out al 1 the information you wanted to? If no, what more 
would you like to knpw? v ; : 
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\ 



Decisions Abbut WOfK Unit .VIE,. Lesson 4 



liS^SSO^' The Interview: .'More Role-Plays and Evaluations 



goals; 



1.. To practice and evaluate interview skills, 



I . . Lesson Introduction 
. The next .2 lessons are continuations of the role play 
process. If possible, use them both in this sequence 

If not, utilize that which will best help your students 

to achieve good interview skills. . - 



II. 



Continuation- of role-play process from 0 previous lesson . 

A. Each student role-plays "good" or "bad" interviews, but 

each .student should get~at least one chance to play 

a "good" interview. - 
8. It might be helpful to specify the job for whicfvthe 

student is applying to make the activity iridre realistic 

Role-play cards can E5e used to specify the character. 

(See sample). ~ 

C. S£e General Questions for Job Interview Role-Play" for 
..suggested questions to be asked by the\interviewer.. . 

D. See the Student Worksheet entitled " n Work\ Details" 

to help interviewees structure their questions for the : 



Materials 



\ 



interviewer. 



E. Students evaluate each other according to «the class 1 

/ - :-. • ■•■ . . / 1 ■ . * . 

criteria determined In . unit VII § Lesson 3. / v 

1 . Remember to encourage positive feedback../ — 

2.. Try to help students come up v^hliwre /criteria \ 

as they evaluate role-plays. Add these to the list 



Sample Role-Play Cards. 



General Questions for Job 
Interview Role-Play 



Student Worksheet 
"Work Details" 
(Unit V, Lesion 2) 



Li st. of criteria from 
Uni t. VII , Lesson/3 Program 
Maftual Introdyjsxion—. 
"Peer Group & Construe- " 
t-ive Criticism: 



erJc 
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The Interview: More Role-Plays and Evaluation Unit VII , Lesson 4, 



. . .. ..... 



Materials- 



II.. "F. Students may play interviewers^^^well as adding more 

characters. O to the role-play,, e.g. the secretary or 

^ " ... . /•- • * " / ■ 

receptionist who admits the /interviewee, . 

III. Eval uate the CI ass 



- y 



V 



0 
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Sample Role- PI ay Card 



TICKET .TAKER 



Job Description . ^ 
Collects admission tickets at movies and other events. Examines tickets 
"and passes to make sure they are correct. Turns away people without correct 
tickets or passes^. May tear tickets or passes, giving stubs to patrons. May 
direct patrons to their seating areas. May count and record the number of 
tickets and passes collected. Good eyesight. and well-groomed appearance ' , 
required. May work evenings, weekends, or an irregular schedule. Training 
is given on the job: 



\ 



Interview Situation 




. You are the Assistant Manager of Stadium andNlieater Enterprises. You 
ran an ad in yesterday 1 s paper for ticket takers.. ThiV morning there are a 
few dozen applicants outside your office door at Memorial stadium. The job 
pays $2.90 an hour, ticket takers put in anywhere from 20.to\$ hours a week 



\at thestadium and one or more of your theaters.' You are interviewing^ in a box 
in fhe^ stadium. • 
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General Questions for Job Interview Role.-Play 



I. Personal Information ■ 

A. How old are you? 

' B. Where do you live? How can I contact you? 
G. Do you have ,a Social Security Number? 

II. Work History 

A. Which job are. you applying for? 

B. What made you interested in this job? 

C. How many hours do you want to work? 

D. Have you ever had a job like this before? 

E. Have you ever worked before? Where was that? 

. Fl How did you like your previous. job? Why did, you leave it? ~- 

G. Can I call for a reference? tt ~ * 

H. Did you have any problems with your employer? -Co-worke?-, 

III. School History 

A. Are you in school now? 

B. What grade are you iritf 

C. What is your favorite subject?. \ 

Q«>. How is your attendance? .Do you get to school on time?. 
E. Anyone I can call at school for a reference? 

i 

j IV. Personal Interests and Wrap-up -■' 

A. What do you like to do in your spare time? 
. 'B. Any questions you want to ask **e? 

C. ' When can you start working if I. hire you? 

D. Where can I get in touch with you? 

V/ Specific Job Questions . . „ 

VI. Do you have any questions? . 




Decisions About WorK 

T&SSpH # v Expectations " 



Unit VII, Lesson 5 



^ - 1 . To explore one 1 s expectations 'and the reasons for those expectatioi 

■yOGl*S # 2. To look at the various ways in which expectations can be both 
. ' helpful and harmful, 



ii, 



Introduce Lesson 



This lesson should be seen as a way to help students focus 
on expectations about work, by introducing them to the 
concept of expectations. Feel free to shorten the lesson 
by leaving out some of the case studies-; 
A. Explain ; Our expectations (what we think will or will 
not -happen) can often influence whether we will 
succeed or fail at something. Today we are going to do 
two things. .First we'll look at some of our Personal 
Expectations and then we 1 11 try to find out whether 
expectations can be harmful or' helpful or maybe even 
both. 

\ 

Personal .Expectations 

A. Discuss the meaning of the phrase personal expectations 
. s " Ask: What does the word expectation mean? (answer: 
something expected or something that one- thinks is 
likely to happen. It is easier to explain by giving 
specific examples. For instance, when it is hot\out, 
I" expect to perspire, or when I tell my friend a secret 
I expect her/him not to tell anyone el se) . - 



Materials 
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ifcSSOU' Expectations . Unit VII, Lesson 5 







ITI. ExDlorinq the concept, Personal Expectations i 


v 

■ • ■ . V. 

• \ 


-A. Explain: We often have expectations. Let's take a few . 




minutes to find out what some- of our expectations are for . 

— . . ** . 




friendship, school and the future. 




B. Handout worksheet: Indicate to students that there are no 
right or wrong answers. Their answers will reflect their 

\ unique personalities. The choices presented here are -jtist 

% / . ■ . 


Student Worksheet: 
"What are your 
Personal Expec- / 
tations? / 


examples. If students expect something else or if they 


• • • /• 


don't know what they expect, they can write in their answer 




under "other". 




C. Discussion: 




" 1 . Pick one or two of the first three questions and ask fc 


■ : -Tj 


students O to share their answers (their expectations) 




with the other students. 




2. Write a- summary of their answers on the board in a 



column labelled "Expectations". ■ As\ a group, have 
students help each. other figure out the reasons for 
/their expectations. Write their reasons in a -column 
next to their expectations. 
3. Pick out one of the last 2 questions and ask students 
how. these questions are different. (Hint: These 
things have probably never; happened to these students 
before). 
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Expectations 



\ 



Unit VII, Lesson 5 
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Materials 



' • 4. Ask : How can we have expectations for tlrv 1 , c have * 
never happened to us before? 

Have students make another list of reasons for this second 
set of expectations. This list will probably be based less 
on students pwn experience and more on what students have 
. ,r T^" heard and seen." , 

JM-i N^ How-do our expectations affect us ? : 

A. ^ Explain : We have seen that we have expectations for things we 

have\ done, before and even for things we have never done. Now, 
. we will look at whether our expectations help us or get in our 
, . ■ way. \ t ■ t •' • ■ . • ■ ' vv 

B. Ask : Do any of these statements sound familiar to students? 

"I've always been bad at ' and I never expect to be 

any good. 11 ' ' 



"I 1 ye always been really good at 
to be." 



and I always -expect 



Hand out -worksheet : Divide the class into groups of 3 and ask 
each group of students to read one of the situations. and answer 
3 questions: 

1. What does the person in the story expect? What is her/his 
expectation? 

2. .What is the^ reason for her/his expectation? 

3. Were this person's expectations harmful or helpful? 



Student Worksheet: f: 
"Expectations : Are ; 
They Harmful of 
Helpful?" 
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Expectations 



lit 



\. Unit VII, Lesson 5 



.'.\ • 



Materials 



D.- Discussion: 7 ; : \ ;V 

; 1. Prepare by writing 4 column headings on the board entitled 
"Expectations" ,"Reason(s) for Expectations", "Helpful \ 
Expectations" and "Harmful Expectations*" ; / \ 

2. Ask a representative^ ) from each group "to read their 
situation to the class (optional,, depending on students' 
reading abilities), arid answer the 3 questions..' Write 
students 1 answers. on the board. . * 

3. Continue until all the groups have discussed their 
situation. 

. E. Around I^ty Way V - \ 

1. Ask students to ^share experiences when they or someone : '\ 
/ else they knew had an expectation that turned out right 

or wrong., 

'V. Summarize : We all have personal expectations. .We've also seen how 
oUr personal expectations can be helpful and harmful^,. 

VI. Supplementary Activity ' :■ -v,.., v 

- ' — ' AV Explain : Let's look at how expectations can influence a 
Worker's behavior and perhaps even her/his job.. ; v 

B. Handout worksheet . ° y 

C. Refer .to IV C and D for a description of procedure. 

VIlV Evaluate class ; - 



See "Notes for 
Teachers" for. 
additional discus* 
si on questions. 
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Student Worksheet:- 
"Expectations : Do :\} 
they \af feet these 
workers?" 



jSf CrtCS ~{br T&&chff$ Unit VII . Lesson 5 . , LESSON: Expectations 



Discussion Guide for 
Expectations: Are they Harmful or Helpful ? 



TONY: 



1. Does Tony's expectation make it harder or easier for, him to go to 
the dentist? . 

2. What would happen if Tony changed his expectations? (Hint: I may not have 
a cavity because I've been taking care of teeth.) 

■ MICHAEL : V . ■ 

1. Why is Michael's expectation so helpful to him? 

2. Why-is Michael so self -confident?.., .: i ; - — — 

S ^ . : : . . . ■ . ■ . 

RANDY : ; -J' '■. ; • • • 

]• Have you ever been, ''let down" by a friend? How did you feel? 
What did you do? 

2/ If you were Sharon, would you think Randy's reaction was fair? 

3. Does Randy's expectation help her with her friendship? 
JUANITA : . 

1 . Why is Juanita confused? 

2. Have you ever thought you couldn't do something and been able to do it 
once you tried? v 

3.. Have you ever not tried something because you thought you couldn't 

do it? - n 



SUMMARY QUESTIONS : ^' ' 

1. How do we find out' if our expectations are true? (Answer: We check put 
^ . what -really. happens) — — — '. ', . ~ — — ~~~ 



2. What are some ways we can test out or expectations? (Hint: trying 
something out, talking to other people, etc V) % 
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2. 



5. 



WHAT ARE YO UR PERSONAL -EXPECTATIONS ^ 
When J. 'tell someone a .secret, -I expect that person to.,.. 



a. 
b. 
c. 



only tell their good friends 
not to tell anyone ; ■ - 
to tell everyone. My friends don't 

know how to keep secrets. 

other \ ' 



• • • ■ - ."■ y 

When I have an easy test at school, I expect to 

a. flunk __ 

•b. get an "A" 

c do well 

d. other - 



3. When I listen to the radio, I expect to. . . . 
a. enjoy myself. I love music 

be bored. Music puts me to sleep 
depends on my mood. Sometimes I like listening 
to music and sometimes I don't 
other ~ . ' : .\ • 



b. 
c. 



When I finish high school , I expect to. 
a . hang around for a few years ______ 

b. 
c. 
d. 



get a job _ 
_go to school 
other 



When I'm old enough to buy a^ car, I expect to.... 

a. buy a brand new one as soon as I have the money 

b. do nothing. I don't want a car 

c. buy a used one - just good enough to get around in 

d. other . ' - V.\ 
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EXPECTATIONS: ARE THEY HARMFUL OR HELPFUL? 



T 



Tony : 



Tony has to go to the dentist tomorrow and he doesn't want to. Every time 
he goes he has a cavity. Every time he has a cavity the\ dentist has to put 
in a filling and every time the dentist puts in a fillTng he has to drill.. 
And drilling means pai n ! M Tony gets- so-nerv6us _ the~ night^bef ^oreThTrappoint 
me nt that he can't think of anything else. Tony knows what to expect from 
the dentist! • 




lichael : 




very self-confident about 



Michael has always been a good dancer and he' s 
his /abi lity. He practices hard every day and has been improving a lot 
lately. There's a dance competition next week; and Michael is going to be 
in it. He's nervous and he doesn't know; whether he'll win, but he expects 
to try his best. 




I 



Randy has been. expecting to go to the movies with her friend Sharon all 

week. .They made plans last Saturday. Randy had even turned, down some plans 

with another friend, so that she could go with Sharon. But now her plans • 

are all off. Sharon can't go. . When Sharon called she explained that her" " " 

mother, was sick and/ that she is going to have to help at home tonight. /As far 

as Randy is concerned,; that's a poor excuse. She's angry and disappointed 

and at this point,; 'considers her friendship with Sharon over. You can't .even 
expect your friends to come through! / 
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Juanita: 



Juanita has never done 
would ever do well .. So 
trying when she already 



EXPECTATIONS: ARE THEY HARMFUL 



. PR HELPFUL? (cont. ) 



'7 
/" 



/ 



wel 1 in Math' and Science and didh 1 1 bel'ieve she 
she never tried. She figured it wasn't worth 
knew she couldn't do it. Therefore,/ she never 



spent more than a few minutes studying for a test in her Math, and .Science 



classes and usually didn 
just the opposite. Her 
■Science, and Juanita alwa 



■t do her homework. , Juanita ! s brothers .were 
brothers have always/ clone well in Math and 
iVs thought that they/ had some natural talent that" 



she didn't have. But she isn't sure anymore 1 . Yesterday she took tests in 



Math and Science ^nd today her! teacher told her that she had done better 

than anw™« '^T.^^lw'*- LLjs. -_■_«■ I: i. f i. ' . . "/ 



\ than anyone else 



Juanita is confused 

*5 



She thought- she knew what, to 




EXPECTATIONS ' DO THEY AFFECT THESE WORKERS? (con t : . ) 



Derri ck : 



perrick has always been very good at repairing bicycles. He'sneveri 
had' a problem he couldn't figure out himself. fact, he'«s "never had 
to ask anyone for help a*nd he doesn't expect he'll ever' have' to. Last 

•. . . ' • " • ■ ..... ...... ^ . .' ' 

week he started a new job at a^ bicycle repair store and has-been- doing : 
a great job. .. That is, he was unfrN today. , He started replacing the 
brakes on a fancy 12-^speed r^acer. four hours ago and still hasn't been 

..able to put the new brakes on right. . Derrick is so frustrated and 
angry. He's sure there must be a piece missing. There, must be. .It' 

"certainly can't be his fault. He's never gotten stuck before. He's 
never had to ask anyone for help and' he doesn't want to' start now. 



Besides, when it comes to- repairing bicycles, Derrick has always known 
"What to expect.; ' 




"D-6CVSioi\S Abottt WorK -Unit VII Lessons 

"X^SSOVX* Understanding Work Expectations: Part -I \ • 



1. 

2. 



To. explore one'-s expectations of work m 0 - \ 
<f r v 2- To examine ^some specific reasons for those expectations" and whether 
yOCAlw t v , they, are, harmful or helpful ' V \ 
3. To practice taking the employer's perspective \ 



I. 



II. 



ERIC 



Materials 



Introduce Lesson > y b 

A. Explain: Yesterday we talked about personal expecta-. 
tions. : Today we -are going to discuss our work expecta-! 
tions and look. at how work; expectations can be harmful 
or helpful — or both — to workers on the- job. 

° ' « * . 

Work Expectations 

A. Introduce Activity : He will have many riew experiences 
at work. Let's look at what we expect some of .these 
experiences tft b2 like. Let's take, a few minutes t© ? 
look closely at our work expectations Mn four areas: 
the job, the boss, the other workers and finally, let's 
find out more about what we expect ourselves to -be like 
as workers. 



B. Hand out one of the four worksheets . We suggest 
starting with "The Job" worksheet and ending tfrts 
activity}with' n You as the Worker"'. Again, explain to 
students- riot ttfTJ&riry about writing -the correct answiV. 
. This exercise may be easier for students" 1f you exptf-Vn 
that it's alVight- not to have expectations for -work.,." 
If students don't have expectations, ask them to draw 
from their experiences. See Notes for Teachers 7 .. 
Discussion : Ask\each student, to stata her/his e'xpfec.ta- 
tion and the reason for that expectation, Also ask 
students how theirexpectations might be* helpful to 
them on a job. And ask them if there are any ways in 
which their expectations may not be helpful and may 
even get in their way a\ work.* The last part of this 
exercise may be difficul tvfor studepts. Encourage them 
to be open and honest. Also encpifrage other students 



c; 



Student Worksheets : 

1. , The Job 

2. The Boss 

3. The Other. Workers . 

4. You as the Worker 
Notes for Teachers 
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X 



3.£,SS0ft • Understanding Work Expectations 



in 



Part V- Unit VII, 'Lesson 6 



— — ; — fx - 



.(II. cbnt. ). 



III. 



to he", supportive, of tjie.tr- peer '-^ personal risk- taking, 

| ■ 

Worker and Employer Expectations 

A. Explain : Let 'is look at 2 kinds of expectations, at work.; 
emplTjyer - ^ and worke.r/expectations\ . 

1. Ask : Do employers andwork/rs have the, same work 

expectations? / / ■ 

27 Hand out worksheet : Explain hotlv the employer's and the 
worker's (joititNif view a yd discuss the importance of / 
. understand! rig both. Understanding both what you want / 
and- what "your boss, want/ can 1 l/elp you be successful at 
^work* 

yocahulary; Review tfte word / ,l ski lis" and have students 
identify- sproe of tile, skills ao employer Vs looking for. 
Discuss, the mearito^ and kinds of 

needs a worker has.; * emotional,, social 7 etc v . / 



3, 



(j^B ; An explanation of word meaning can be incorporated 



into A. 2^) 



I 



i 



A 



Materials 




\ 

Student worksheet: 
"Work Expectations 
Two Points of View 



IV. 



:/-■ 



Taki ng Bnpl oyer's Point of View 
A, Introduce activity : At work we hW to meet our eropl/oyer-s 



:..Jexpectations^iK order to keep our \jo&* Me also hayejto meet 
our own expectations "in order to' (t) do a good job, '(2) stay 
v> at the job., (.3 )" "and be r-happy' 1 (satisfied) on the job. Let's 
begin by looki ng more closely at what an employer "aspects. 




Hand out wo 



rrfcshee^: 



_________ So over the tylrfe£%1c*ns. They're— 

[..little complicated. Remind students that the employer 
has a definite, point of view. Explain that the employer 



Student Worksheet: 
Ms .an Employer, 
What Do, You. Thin? 



knows what sl/he. i;s; looking for. Students may f want to 
fefer to the! student worksheet, "Work Expectations: Two 
Points of View 11 7i while doing this exercise, ij' 
Discussion : The goa-1 of this exercise is to/ help student! 



7 



9 
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understand bojth what an employer expects and identify 
specific s k vl ? s workers \have or need to v develop in order 
to meet an em^loj^r's expectations, 
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Understanding ilork Expectations — Part I 



Unit VII,rLesson 6 



(iv. 



cont. \ A- V 

3. Write on board; ^Skills Worker Has 1 ' and Skills Worker 

Has to Learn" (to meet employer -s expectations]., 
(^Optional; You may want to keep this list for tomorrow 1 s 
discussion).. ...... K * 

4. Ask students bgw* they rated the worker . If students gave 
a worker an excellent rating, ask them to identify the 
skills the worker has. '■■ If ' students rated the worker 
either #2 or J3« ask. them to Identify both the skills the 
worker already has and the skills the worker needs, to 
" develop, . - j 

5.. Hand out Worksheet s Ask students to write their ratings 
.for each worker on a summary sheet. Collect these ;you 
wi ll use. theni. tomorrow, 1 

K, Concl ustons, : Tpday we learned more about what an 
. employer expects. Tomorrow we -11 look at wh_at workers * 
expect. 



V.i Evaluate the class 



Materials 



\ 

o 

ERIC 



261 



Student Worksheet: 

\ ....... * 

'■Summary Sheet: Slow 
the Employer 
Rated Six Workers' 1 



•6. 



. .. V ■ . Understanding Work 121 

Unit VII 4 Lesson 6 LESSQN: Expectations: Part I 



Answers; How the. employer rated six workers: 



Ramon a: 3 



Marty : 



Calvin; 1 



Rita: 1 



Manuel : s 2 



Sarah: 



eric 
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■ ■"■ Understanding Work : . 

-far Teachers Unit VII , Lesson 6 LESSON; Expectations : Part I 



If your students ir» having difficulty stating their work expectations, 
the following questions might give students some ideas and get them .going. 
1 suggest reading them to students as they are doing each worksheet. 



THE JOB 



1. Do you expect to work hard at your job?. Or do you think it will be easy? 

2. Do you expect to find a job you really like? 

3. " Do you expect to be paid well at your job? 



THE BOSS 



1, Do you expect your boss, to be helpful and teach, you new things? 

2. Do you expect your boss to give you orders all day long and yell at you 
when you make a mistake? 

3.. Do you expect your boss to like you? Do you. expect to like your boss? 



THE QTHER WORKERS 

.1. Do you expect .the other workers to be. friendly and accept you? 

2. Dp you expect the. other workers to compete, with you or to work with you? 

3. Do you expect the. other workers to be your age or older? . 

» ■ 

YOU AS THE WORKER v • . - . 

1. Do you expect to be. responsible and hardworking? 

2. Do you think you'll tak^ an interest in your work and enjoy it? 
Or wrll your job. be a drag? 

3: Do you expect to* he a perfect worker or do you expect to' make 
mistakes sometimes? • . x 

Also, share your own experiences with students. Do you remember any of your own 
initial expectations for work? ' - 



eric 
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I EXPECT WORK TO BE ...?!?! 

THE JOB 

You are starting a new job tomorrow. You're glad you got 
the job, but you are not . sure what it is going to be like. 



r 



IZ3 4-5 n 




0 



What^do you expect your like to be like? 
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I EXPECT WORK TO BE. ..?!?! 



THE BOSS , 

You are starting your new job tomorrow, You are happy you got 



the job.. But you're not sure what to expect and you don't know what 




What do you think? What are your ideas? 

Pick out soiise words to describe what you expect your boss to 
be like. OR think of your own. 



9 
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I EXPECT WORK TO "BE.- ... ?.'.?! 

THE OTHER WORKERS 

You are starting a new jo b : 'tomorrow. You are glad you got the 
joh, but' you aren't sure what the.. other workers ,wil\ be like. 

What do you expect, the other workers/tp be like? _ 



brag? 



older Item ^7 




What do you thi.nk the other workers, will be like? What are your 
ideas? Pick out some woftts to describe what you expect the people you work 
with: to be like., OR think of your own. • 
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What will he. hard fo ryou as a worker? What will be. easy for you to do? 
Pick out some, words to describe what you "will be like as a worker* 
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WORK : EXPECTATIONS: TWO POINTS OF VIEW 



Employers 1 
Expectations 



-WORK 

~?-?r? 



Worker's 
Expectations 



What is an employer looking for" ? 
Employer's Point of View: 
An employer expects workers to have skills . 
An employer. asks:. 1. ' Does the worker have skills? 

2. Is the worker using those skills to do 
a good job? 




What is a. worker looking for? : 
Worker's Point of View: 
A worker .expects the job to meet her or his needs /,,, 
A worker asks: 1, Is this job meeting my needs? 

2. Am I getting what' I need from my job? 



* NEEDS??? WHAT ARE THEY ? 
Hint: We have, many needs. We need money$$$ to buy-food, clothing, 
to pay rent, and all our other bills. We also need to feel 
good about ourselves, have good friends, contribute to; 
society and _ \ V ■ . ; • • — .. , __ , ; 



AS AN EMPLOYER WHAT DO YOU THINK? 



• In Your Opinion . . . 

Pretend xyou are an employer. You have 6 .empl oyees (workers) working .at 
your company. As; ai) employer., you have learned what .makes a good worker 
arid what makes a bad worker. Can you tell us? 



; ■ • ■ \ 

RATE YOUR EMPLOYEES i ran 1 to 3 and tell us how bad or qood your worker is: 

.V 



#1 — give this rating to an EXCELLENT worker, the-^boss's dream 1 

■■ . •• \- ' ', - •- . \ . - 

32 -- give, this rating to an overage/0. K.. worker 



#3 -T- give this rating to a bad worker, the "boss 1 headache" 
Please read about yoijr employees below. Remember, you are the boss. Tell 
us what you. think about your workers. Write a 1, 2, or 3 after each 
.worker's name. Remember you can decide!! You are the boss!! 

' 9_ * * * * * *.*.* * * / 

Ramona . . < - / 

Ramona works .as a computer programmer. for a large- business. Her job 
isn't easy, bit she tries^her best and works hard all day ' long. _ _ Wherir she has 

a problem with.her work, she tries to figure it out on her own first. 

• m 4 . .. ■ . t 

Eventually, if she'carv't do it herself, she asks for help. Doing a^good job is 
very important, to Ramona. 

Ramona 's rating ■ ' . . 
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Marty 



ffif \ 



you've noticed^haFMarty- doesn't seem to care very much abotit his 



'job. l^e comes into^woVk, late every day .arid- always has a reason for leaving 
e-arly. Marty may not /make it as a cBr|penter ^s helper. He never seems 
concerned about the quality of the work he does, and )he often doesn't get all 

"•his work done. Marty also /thinks it 1 si perfectly airp'ght-* : to take tools' from 




woHcj^enever: he wants and ^se; them .at home 



■ / 



Marty's Rating 



If l 
'J 

M 



\,- 



Calvin 

i /jcalvin is one of the nrost dependablpj workers that you have at your grocery 
store He comes in on time, works hard and always listens -ta your suggestions 

("■■■■" I ' •" W " j i . I ■. ' ' / ■ " h .:' 

and criiticisjns. Overall, he's a terrific cashier. But /that's all he .wants to 

•;. - J ■ . ,. ,/*;■■ . j ;■ j . "J / . / 1 " ', . /. :" } ■ ■ j 

do," He 1 ^ doesn't like to try new things;.' You Ojfjten hayje- to explain tohim that 
there /are other things to do as well . ;fBut Call/in 1 ikes to cashier even when 0 



•getting either things done is more important 



- '/ 
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Rita 



/ 



Rita is one of your nwst office' workers. 
She's !an OK typist,/ hirt has had a very 
difficult time learning how to use the word 
processor. She still makes quite a few 
mistakes. But she tries hard and really* 
keeps at it until she gets it. Sometimes 
she even comes in early. 
Rita's Ratling 





Manuel is an excellent hospital; orderly 

/ . .■/.-' .I - /' • 

/when he works by himself. The patients 

' /. ' .'-■'■i-- : - r " : ,! . ■ ■ • . 

on the ward really 'like him. 'But he 
doesnjt work; well with the rest of the 
staff. He always wants -to do things 9 f 
his way. He never listens to anyone 
else'^s suggestions, jtnd as a result, , 
he often gets into arguments 

s Ratine j 



Manuel 



Most of the time., 3arah Is a great 
1 electronic assembler. Everyone says s Pre * 

'Vy . ■■ ; ■ {• . > ' ./■ / . x - 

does her work! perfectly; But every time 

.'■■/■' ■ i / 

ier supervisor comes over to check her 
4(0 rk, Sarah gets very nervous:' Her hands 
V sltart shaking* and she. makes a thousand 
mistakes. , When her ^ supervisor leaves, j. 
Sarah is fine and cloe.s;' work again 

« : Sarah 1 s rating • / ; • 

' /: - ■ ■•■/•'/ • ./• • • ■. ■ . 




q (§)- .Aclo'lesceiitjlss;ues/projedt .1982 

ERIC " 



271 



Decisions About - WorK Unit VII Lesson 7 

lessor 

* Understanding Work Expectations: Part II 



goals 



~ To" become familYar with one's expectations as a worker 
2. To practice taking the perspective. of both the worker and the 
employer in order, to resolve problems and confl ict on the job, 



Materials 



it, 



Introduce Lesson : 

A. Explain : Understanding your expectations as a worker as 
well as your boss' expectations may help you to be 



successful at your job. Yesterday we discovered that 
__^£mp , toyers are looking for workers with skills. Today 
we'll. find out what workers are looking for. 

Worker Expectations • ^ ' 

A. Review : Workers and employers .have different work . 
-expectations. 
Ask : 1. What does an employer expect from his/her 
workers? 

2. What does a. worker expect -to get out of work? 
Introduce activity : - 
Meeting our boss 1, expectations is 

• But we can' t 

forget ourselves as workers. It will also help us, as 
workers, to know and understand^ our own work expecta^ 
tions. Let's spend. some time finding out what workers 
expect. „ 

1. Hand out worksheet: Go over the directions for this 
activity. Remind students that this time they "are 
taking the worker Vs perspective and not the employer' 

2. Discussion: This time the purpose is to help studentjs 



a. 



understand what workers expect and to delineate 
specific needs that can be met by two points , of view 
Students may want to refer to the student worksheet, 
"Work Expectations" while doing this exercise. 



Student Worksheet: 
"As a worker; what 
do you think?" 

Student Worksheet:; 
"Work Expectations: 
Two Points of View" 



er|c 



Adolescent Issues Project 1982 



274 



1 



124 



ess on*. 



Understanding Work Expectations: Part II Unit VII, Lesson 7 



(II, a cont.l 
> 3. 



Write: "on board ; "typpker ! *s. Needs Met'-' and 'Worker's 
Needs not Met", or '•Pos|t|ye. K and ,( Negati;ye. ,A t 
4; Discussion ; Ask students how they rated the. employer. 
If students gave, an employer an excellent rating, ask 
them to identify the worker's needs the employer met 
(e..g.» giving praise for work that was well done), or 
what'they like about -them. If the students rated the 
worker either Ml. or #3, a.sk them to identify both the 
needs that were; met by the employer (if any), and ihe 
needs that were not met by the employer. 
'5.. Hand out worksheet ; .Ask students to write their ratings 
for each, boss/employer on ..their sumnary -sheet. 



HI. 



Materials 



Optional '; Integrating Worker and Employer Expectations 

N.B, : The following exercise, may be difficult for some, students. 

It can be simplified If desired. 

A. Introduce activity ; Let's put employer and worker expecta^ 
tions together and see .what happens. That is, let's see if . 
. we. can figure out: 1. how employers might help workers get. 
•'their needs met and 2, how workers might develop the skills 
employers want, This is going to require us to do some 
problem solving. ' ■- 

1. Have students take out their employer and worker qo 
summary sheets. 

2. Write on board the name of an employer-worker pair 
(e.g., Ramona - Michele) and their ratings, Have student 
refer to their sumriary sheets^ If students disagree 

on the ratings, the class can decide by voting. 

3. Review ; Have students (or the instructor) read both' the _ 
. employer and worker points of view. 



Student worksheet: V 
"Summary Sheet: How 
the Workers Rated 
Their Bosses" 
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Student Worksheets : 
"Summary Sheets: 

1 . How the Employers 
Rated Six Workers; 

2. How the Workers 
Ra ted The i r Bb s s e sr c 

Stu dent Wroksheets \ 
1 . As- an Employer . 1 a 
As a Worker..." ; 



lessor 
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Understanding Work Expectations: Fart II- Unit VII, Lesson 7 



Dire ch'ovys 

III . A. (.cont. V 

4. Ask: 



Materials 



5. 



6., 



7, 



a. What Is Ramona' s rating as a worker? 
bu Do you think Ramona is a perfect worker? 

c. How did Ramona rate Michel e.? 

d. Does Ramona think Michele is the perfect boss? (.or 
good boss! 

a. Is there a problem between this worker, and employer? 
Hand out worksheet : Explain to students that we will do 
the worksheet as~a group. 

Discussion ; Use the worksheet to guide the discussion. 
See. Notes for Teachers. 

Continue. Discussion of other worker-Tempi oyer pairs. 



IV K Evaluate, class 



Student Worksheet: : 
11 Is there a Problem! 
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a / "T^ / ii -4. utt . t Understanding Work 

N<r£gS ibr TeaCntrS P1t VI1, LeSS ° n 7 LESSON: Expectations: Part II 



This exercise requires students: (1) to understand hoth an employer's and 
a worker's points of view and (2) to apply that understanding to specific 
work situations in order to resolve conflict and problems between workers and 
employers. The goal i.s to help students to see both sides of a problem and/ . r 
. to come up. with a solution/ . . " • <r : 

It may be helpful to refer to "5 Step Decision-Making Model " in 
Lesson Four!. It has been adapted for th.is 6 lesson. The worksheet "Is there a 
Problem?" is intended -to he a step by step guide/for solving the problems .between 
workers anti employers. You may want to do several' worker-employer pairs with 
the whole class first, Later perhaps, students aan try working in small groups or 
by. themselves. ' 



Role playing*can be an important part, of this lesson. Let students test 
out their" solutionis and see. how they work. ^The purpose is to 'experiment an", 
see what works and what doesn't ; you may have to go first. 
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AS AN- EMPLOYEE, WHAT DO YOU THINK? - 



In Your Opinion . . . — .. " 

• >' ' " • •' ' : \ 

Pretend you are an employee (worker). You have' beerix talking to 6. friends 

of yours who are working. You ask them what they think of\their employers. This 

is what they, tell you. 



\ 



Rate. Your Employer from 1 to 3 ..and tell us how bad or good your boss is: 
#1 — give this rating'to an excellent boss, "a worker 's. dream" N 
#2 — give this rating to an average/0. K< boss 
#3 — give this rating to a terrible boss, "a worker's headache" 

Please read about your friends' employers he! ow. Remember, you are the 
expert; Tell us what you think about these employers. . Write a 1, 2 or a 3 at 



the end of each worker' s- description of 'his/her boss. You are the worker! 
You can decide! \ 



*****!*** * ' 



Mi chela 




Michele is Ramona-'s boss. This'is what 
Ramona has to say about her boss: 

4 . "Michele is a very reasonable boss; 
She never makes me feel stupid when I ask 
her a question, She's always argur^ when 
I need help. 

Your rating of Ramona 's boss . ' 
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Fred "' " ' 

Fred is Marty's boss." Harty^ was glad to*talic 
to you about his boss. J Jhis~is what he said: 
"Fred is a slave\driver. ' Work, work,, work... . 
it's the only-thing he can talk about. ; I '.came, 
in a few minutes late and he. was on my case 
for hours. And that's not all. Everything 
has to be perfect or else. When I make a . - 
mistake, he gets so angry. . You know what he- 
did last week, he accused me of stealing some 
tools. I had only borrowed them. Fred is 
the most difficult boss that I have ever 
worked for. 11 

Your rating of. Marty's hoss 





Valerie 

Valerie is Calvin's boss. When you ask 
- Calvirr whether he likes his boss, he ■ 
thinks for a minute and then says: I don't 
know what to think of my boss. Sometimes 
Valerie likes how hard I work. She tells 



me I am one of her most dependable and 
'-hard-working employees. But sometimes... 
UgK'i i I can't stand her. I can't tell 
you how many times she has 5 asked me to do 
southing new and then left without both- . 
^ ?> V'ig to show me how to do it. -Last. week, 
for instance, she asked me to clean the 
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(Valerie -- cont.) 

meat freezer and then left me on riiy own 
to figure out how to clean it. Everything 
went alright, but I hate it when she does 
that. I like being a cashier and don't 
understand why she won't let me do" it all 
" . .. , '. the tine. 11 ..< 

Your rating of Calvin ' s boss . 

\ Derrick 

■ \ . , : 

* Derrick, is Rita's boss. Rita is happy 

^to talk to yofu. about her boss, but 
. sjie seems a little, shy as she says: 

P^ost of the time. I think Derrick is 

a great boss. He's really helpful 

when I'm having a hard time with, the* 
^word processor. Last Tuesday I . .. 

asked him i fit would be alright if I 

wrote down some of his Instructions. 

It helps me to remember what I'm 

-supposed to do. And I HI tell you , 
—-X^ed-^^^e^el^^ 

that word processor. You know, Derrick 

only doesTone thing that upsets me. 
' Sometimes when i don't understand him, 

he raises°his voice and talks to me as 

though I'm a child. All the other 

• workers can hear him. . 'I get so embar- 
rassed, when he does that." 

Your. rating, of Rita's boss v; ~«" 
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Sylvester 



Wanda ... 

Wanda Is. Manuel's boss. Manuel has mixed 
feel ings; about his boss and says so: "If 
only Wanda would "learn , she'd be terrific. 
Shewtells me -I'm great with the patients 
and I appreciate that. But she doesn't 
help me out when I need her. L don't : like 
working with the other workers. They don't 
take care of the patients.. They sit. around 
talking and chatting. When I work with one 
pf them, we always get into an. argument be-, 
cause r want them to work. So I've , asked . 
Wande *o let me work by myself. I can't "', 
take. care, of all the patients on the ward, 
but at least I can take care of my patients. 
, . Your rating of Manuel ' s boss • - : 



.Sylvester is Sarah's boss, Sarah seems a little nervous, but she. agrees 
to talk about her boss and. says: "I, know Sylvester is trying to be nice, but 
;it only makes things worse! I know I have very- little self-confidence, but - 
Sylvester doesn't have to remind me all 
the time. Whenever he comes to my work 
station, I get nervous. My hands even 
shake, 'but he tries to joke about it. 
He says things "like, "I won't bite," and 
then tries to be 'super-sweet' and 
-"7understanding7~-*"I"get-so~ups*et^ If'oniy" - 
Sylvester would tell me^what I do well. 
Most of the other workers tell. me"" I. am , „ 




-yrer; but Sylvester never does. Your rating of Sarah's; boss,. 
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V 



' I ■ 



Is There a Problem? 



■ ■ " . ./ > / /Worker-Employer Pair' \ 

i . ■/ V ; ' - • A ' - + : . • ■ ' ■ 




r : "Worker' s Name * / - i 


Employer's Name 



Is there; a problem? / Yes 



No 



lw What is the pfoblemts)?, 



/ 



'2. u List some Solutions: 

/ What can tfie^worker do to help 
\ / sol ve. the \ problem,? 



;"■'/. 







T-'.j' , ' 





3. List -some 



possible consequences; 



• rSome consequences for the worker 



; 4V T^y out. the 
5. " Evaluate 



7 



1 



y 



. 1 

What can th 
help solve 


. v.- W— -•••/• 

e employer dp to L 
the problem? 


i 

0 1. 

■ i , , ■ 




- r 
r 

"■■ i' 

\ : v;? . ' 


\ ] ■ i 
\ . 

' V,'/ //. 
Sprce conseq 


A V / 

' v / / 

yences for the / 



•i. - . 


• • / ■ ■ 


. ... /. 

•/ 
.t 






"best 11 - solution do a ^role/playi ah/ci see wh'a't happen^, 
your solution. How wel,l did j£ work? ! 



'II 

If you need to, stcsrt again. 7 / • 
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